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14. Directions: An introductory sentence for a brl

es that represent the

e difference between statu

12. According to paragraph 4, what is th

Egyptian elite and statues that repre

@ Statues of the elite are Included In tombs, b

@ Statues of the elite are in motionless poses,
active poses,

© Statues of the elite are shown sta

sitting or kneeling.
(@ Statues of the elite serve an important function, while stetues of the RONEXSS &%

deccrative.

sent the nonelite classes?

ut statues of the
while statues of

nonelite are not.
he nonelite are in

nding, while statues of the nonelite are shown

and named members of the elite that

Apart from statues representing deities, kings,
ional representations that

can be called formal, there is another group of three-dimens

deplcts generic figures, frequently servants, from the nonelite population. {A) The function
of these Is quite different. (B) Many are be put in the tombs of the elite in order
to serve the tomb owners in the afteriife. (i) Unlike formal statues that are lim static
poses of standing, sitting, and kneeling, tHese figures depict a wide range of such

ey are shown in

as grinding grain, baking bread, producing pots, and making mu
appropriate bending and squatting as they carry out their tasks. (

13. Directions: Look at the part of the passage that is displayed above. The letters {A),
{B). IC), and (D) indicate where the following sentence could be added.

mfact.msm@,mdnm  itself that is Important,

Where would the sentence best fit?

@ Choice A
(& Choice B
(© Choice C
@ ChoiceD

lef summary of the passage is

provided below.
ow. Complete the summary by selecting the THREE answer choi
ices

that express the most important ideas in the

belong in the summary beca
use they express j
passage or are minor ideas in the pas sa;’e deas that are not presenteq in the
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Answer Choices
[A The twisted forms of Egyptian statugs-ndicate their importance in ritual actions.
‘ B-Fe8 Egyptian statues are m w is linked to their central role in

T

of frontality.
ther than placed

: , and me%mtues all display the feature
Statues were more ofterf designed to be viewed in is6IUON T3

ol

within buildings.
W The coﬂr;t;és—tmdg@used in statues d
their d nce insocial status. :

[F] Aithough the appearances of formal and generic statues differ, they share the
same function.

e Egyptians reveal
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s. Give yourself 20 minutes to

e uestion
Directions: Read the passage- Then answer e

complete this practice set.

HAVIGATION

rth every spring- To North Americans,
= they fly to very specific
same trees in North American

ORIENTATION AND

To South Americans, robins are birds that ffy

the robins simply vacation in the so!

laces in South America and will ofte the cold of winter so
‘:rards the following spring. The question is not why they SLINe =S

eople for years, until,
much as how they find their way around. The question perf;iixde:dpsm:e answers and, in
in the 1950's, a German scientist named Gustave Kramer p
i i;?:::};;;::;g;g?;ﬁ%g kinds of research regarding how animals orient and
i \ : . navigation invoives finding
navigate. Orientation is simply facing in the right direction; navig
one's way from point A to point B.

Early in his research, Kramer found that caged migratory birds became very restless
at about the time they would normally have begun migration in the wild. Furthermore, he
noticed that as they fluttered around in the cage, they often launched themselves in the
direction of their normal migratory route. He then set up experiments with caged starlings
and found that their orientation was, in fact, in the proper migratory direction except when
the sky was overcast, at which times there was no clear direction to their restless move-
ments. Kramer surmised, therefore, that they were orienting according to the position of
the Sun. To test this idea, he blocked their view of the Sun and used mirrors 10 change
its apparent position. He found that under these circumstances, the birds oriented with
respect to the new “Sun.” They seemed to be using the Sun as a compass to determine
direction. At the time, this idea seemed preposterous. How could a bird navigate by the
Sun when some of us lose our way with road maps? Obviously, more testing was in order.

So, in another set of experiments, Kramer put identical food boxes around th -
with food In only one of the boxes. The boxes were stationary, and ound the cage,
food was always at the same point of the compass. Howev 'Y-l nd the one containing
to the surroundings could be changed by revolving either thel'. ts position with respect
birds or the outer walls, which served as the background. A e inner cage containing the
the Sun, no matter how their surroundings were a!terez . As lon
food box. Whether the box appeared In front of the - they went directly to the correct
no signs of confusion. On overcast days, ho right wall or the left wall, they showed
trouble locating their food box » Nowever, the birds were disori

. ented and had

g as the birds could see
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their migratory period. A planetarium is essentially a theater with a domelike ceiling onto
which a night sky can be projected for any night of the year. When the planetarium sky
matched the sky outside, the birds fluttered in the direction of their normal migration. But
when the dome was rotated, the birds changed their direction to match the artificial sky.
The resuilts clearly indicated that the birds were orienting according to the stars.

There Is accumulating evidence indicating that birds navigate by using a wide variety
of environmental cues. Other areas under investigation include magnetism, landmarks,
coastlines, sonar, and even smells. The studies are complicated by the fact that the data
are sometimes contradictory and the mechanisms apparently change from time to time.
Furthermore, one sensory abllity may back up another.

Directions: Now answer the questions.

To South Americans, rob 5 ery sprigg. To North Americans,
hermore, they fly to very specific
e same frees in North American
yards the following spring. The question is 1ot why they would leave the cold of winter so
much as how they find their way around. The question perpléxed people for years, until,
in the 1950's, a German scientist named Gustave Kramer provided some answers and, in
the process, raised new questions.

SFpIEXed” in the passage Is closest in meaning to

@ defeated
(® Interested F\/, .
@-puzzled Lo~ .
(@ occupled

16. Which of the following can be inferred about bird migration from paragraph 1?

@ Birds will take the most direct migratory route to their new habitat.

The purpose of migration is to join with larger groups of birds.

@ Bird migration generally involves moving back and forth between north and south.
(D) The destination of birds’ migration can change from year to year—<_

)0 Early in his research, Kramer found that caged migratory birds became ve
at aboutthe time they would normaliy have begun migration in the wild. FurthekL)
noticed1ha ot (e = i g sheg-the =

ments. Kremersurmised, therefore, that t erg orienting according
the Sun. 1m4ﬂ_ he blocked thek view of.the Sun and u

g found that under these circumstances, the birds criented with
hey seemed to be using the Sun as a om
ide

(s} the new
direction t the time, H seemed preposterous. How could a bird navigate by the
e of us lose our way with road maps? Obviously, more testing was in order.
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the essential information in the
expresses e the meaning in
Which of e sentences belov t;s;e? Izcorrect choices chang
e the pas ;
nce in rmation.
highlighted sente eave out essential Info ayed a lack of directionalsense
P d that caged starlings disp
eveale .
B e to orient themselves in
s moveTedn::at caged starlings were unable
riments reveale route. .
® f:.:flirection of their normal migratory ovement of cag ed starlings had no
@© Experiments revealed that the restless
g i d starlings’ orientation was accurate unless the
@ Experiments revealed that cage
weather was overcast.
Geterous is closest in meaning to
18. The word “Brepasterolis™ in the ?assage
@ unbelievable _@\y N :
(B) inadequste b ‘Nr\hl/
© limited 0}
@ creative

19. According to paragraph 3, why did Kramer use mirrors to change the apparent
position of the Sun?

@® To test the effect of light on the birds’ restlessness
@ To test whether birds were using the Sun to navigate

© To simulate the shifting of light the birds would encounter along their regular
migratory route

@ To cause the birds to migrate at a different time than they would in the wild

20. According to paragraph 3, when do\caged starlings become m
M\-‘——_‘_’. o= =
@ When the weather is overcast =
When they are unab

o e to identify their normal migratory route
: rrives
®© When mirors are used to change

Pparent Position of the Sun
»in another set of €Xperiments, k

_ : \Famer put jgent
;-w in onl 3 hooks s €ntical foog boxes around the ge,
ood was always at the same paj =8

tonary, ang inin

. the co » 8nd the one containing
1o the surroundings couig pe changed by rev::p-asso However, its Position with respect
birds-e hich serveq asth Ving eithe

e backg TQ‘IE Inner cage contajifing the
UNd. &s long as the birds gould see
e .

onfusion, On ove

trouble locating thejr food boy
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about Kramer's reason for
F—-‘—‘-H

filling oge food Box and leaving the rest empty?
R,

@ He believed the birds woulrn only one box.
@ H::d:ﬂer the Sun alone controlled the birds’ abll{ to navigate
toward the box with food.
(© Hethought that if all the boxes contained food, this would distract the birds

from following their migratory route.

(© He needed to test whether the birds preferred having the food at any particular |
point of the compass. '
In experimenting with artificial suns, 6r made another interesting discovery. If
the artificial Sun remained stationary, th would shift their direction with respect b
to it at a rate A DO degrees per hour, th s ra s the sky. |

ey saw was moving at
ined a constant directi
oved f’umn- BrwWo) ey weresaplelo comp
nt. This ean ats esort fbi Iogucal clogk was operating—and a very precise i

ogck at that OO\'\L‘ s —n“huﬂ"ﬂ\

Y,
/""‘Q» .
22. Accordingg paragraph 5, owd#dth @ y when the real Sun was visible?

e T e e B
@ They kept T Ectlon of thelr flight constant. N

(® They changed the direction-of their flight at a rate of 15 degrees per hour.

@© They kept flying toward the Sun.
\Q (@ They flew in the same difection as the birds that were seeing the artificial Sun. m{ﬁ’ \,¢ :
A\ ‘ >
23. The ex ATS AR 10 ¢ '

of the Sun’s direction
(© birds’ migration Is triggered by natural environmental cues, such as the position ’
of the Sun l
(D birds shift their direction at a rate of 15 degrees per hour whether the Sun s -‘i
visible or not |

e dn e

What about birds that migrate at night? Perhaps they navigate by the night sky. To
test the idea, caged night-migrating birds were placed on the floor of a planetarium dur-

ing their migratory-pe iQd. A planetarium is essentially a theater with a domelike celling
onto which n be projected for any night of the year. When the p!anetarlum
sky matched the'Sky outside, the birds fluttered in the direction of their nor
But whien the dome was-—otated, the birdswmﬂmﬂmmh the artificial
sky. The resuits clearly indicated that the s were orienting according to the stars.

m‘%. i
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me to stop rotating
pnin m floor
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ir position on the planetar ; "
% :: :Jh:enting themselves 10 the stars [n the grﬂﬂgeia:t Ogﬂmenstaﬂon
@ By favigating randomly until they found the corr
ring. To North Americans,

winter. Furthermore, they fly to very specific

American
places in South America and will often come back to the sam:-: treefhlz ;?::f e
yards the following spring. The question Is not why they would ezve s 7 it
much as how they find their way around. The question perplexed peop Lo a'nd o
in the 1950's, a German scientist named Gustave Kramer provided some ans 2

the process, raised new questions.
Kramer initiated important new kinds of research regarding how animals orient and
navigate. Orientation Is simply facing in the right direction; navigation involves finding

one’s way from point A to point B.

Early in his research, Kramer found that caged migratory birds became very restless
at about the time they would normally have begun migration in the wild. Furthermore, he
noticed that as they fluttered around in the cage, they often launched themselves in the
direction of their normal migratory route. He then set up experiments with caged starlings
and found that their orientation was, in fact, in the proper migratory direction except when
the sky was overcast, at which times there was no clear direction to their restiess move-
ments. Kramer surmised, therefore, that they were orienting according to the position of
the Sun. To test this idea, he blocked their view of the Sun and used mirrors torchange
Its apparent position. He found that under these circumstances, the birds orlented with

respect to the new “Sun” They seemed to be usin
g the Sun as a compa
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onto which a nig an be projected for any night of the year. When the planetarium .
sky matched the Sky dufside, the birds fluttered in the direction of their normal migration.
But when the dome was rotated, the birds changed their direction to match the artificial
sky. The results clearly indicated that the birds were orienting according to the stars.
There Is accumulating evidence Indicating that birds navigate by using a wide variety
of environmental cues. Other areas under investigation include magnetism, landmarks,
coastlines, sonar, and even smells. The studies are complicated by the fact that the data
are someﬁlﬁemtradlctory and the mechanisms apparently change from time to time.
Furthermore, one sensory ability may back up another.

25. Which of the following best describes the author’s presentation of information In the Jru"

passage? ——- %‘/‘
@ Anumber gf e meits are describe 1a10] 1 yse the ,J’I

Sun_and the night s g
T uses logic to show biological clock in birds Is inaccurate. gw
w

@© A structured argument about the importance of internal versus external cues for
navigation is presented.

(D The opposing points of view about bird migration are clarified through the study
of contrasting experiments.

accumulating evidence indicating that birds navigate by using a wide variety
of envimnmental cues. Other areas under investigation include magnetism, landmarks,
coastlines, sonar, and even smells. The studies are complicated by the fact that the data
are sometimes contradictory and the mechanisms apparently change from time to time.
Furthermore, one sensory ability may back up another.

26. The word “BEcUmUlating” in the passage is closest In meaning to
@ new

@ increasing /{»/{
(© convincing ?‘ .
(© extensive

Iﬂ' i [Pan%‘m-—-

—_

——

So, in another set of experim ‘(‘h\ amer put identical food boxes around the cage, _*? LY o
with food in only one of the boxe ‘:{% !-1 RS We e stationary, and the one containing 7/

birds or the outer walls which served'ag the background. {€}As long s the birds could
see the Sun, no matter how their surroundings-were-attered, they went directly to the cor-
rect food box. {B) Whether the box appeared in front of the right wall or the left wall, they

showed no signs of confusion. On overcast days, however, the birds were disoriented
and had trouble locating their food box.
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27.

28.

rs (A)
Directions: Look at the part of the passage that is displayed abov:;':ze letters (A,
(B). (€, and (D] indicate where the following sentence could be added.

He arranged the feed boxes at various positions on a compass.

Where would the sentence best fit?

& Choice A
@® Choice B
© Choice C
®) Choice D

Directions: An introductory sentence for a brief summary of the passage Is
provided below. Complete the summary by selecting the THREE answer choices
that express the most important ideas in the passage. Some sentences do not

belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage.

Write your answer choices in the spaces where they belong. You can either write the
letter of your answer choice or you can copy the sentence.




Answer Choices

B Because caged birds become disoriented when the sky is overcast, Kramer
hypothesized that birds orlent them

In one set of experiments, Kramer placed the box containing food at the same
point of the compass each time he put food boxes in the birds’ environment.

B Kramer demonstrated that an internal biological clock allows birds to

IEI After several studies, Kramer surmlsed that an internal blological clock allows
some species of birds to navigate at night.
[E] The role of environmental cues in birds’ naviga
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questions. Give yourself 20 minutes to

Directions: Read the passage. Then answer the
complete this practice set.

BEGGING BY NESTLINGS

to impose on the signalers costs that are

begging by nestling songbirds when g par-
and peeps might give the location

Many signals that animals make seem
overly damaging. A classic example is noisy
ent returns to the nest with food. These loud cheeps oo desth of the d A
of the nest away to a listening hawk or raccoon, resulting in Hificial
less nestlings. In fact, when tapes of begging tree swallows were played atan a b
swallow nest contalning an egg, the egg in that “noisy” nest was taken or destroyed by
predators before the eggina nearby quiet nest in 29 of 37 trials.

Further evidence for the costs of begging comes from a study of differences in the
begging calls of warbler species that nest on the ground versus those that nest in the rel-
ative saféty'of trees. The young of ground-nesting warblers produce begging cheeps of
higher frequencies than do their tree-nesting relatives. These higher-frequency sounds
do not travel as far, and so may better conceal the individuals producing them, who are
especially vulnerable to predators in thelr ground nests. David Haskell created artificial
nests with clay eggs and placed them on the ground beside a tape recorder that played

the begging calls of either tree-nesting or of ground-nesting warblers. The eggs “adver--
_t‘tsed"— by the tree-nesters’ begging calls were found bitten significantly more -often than
the eggs associated with the ground-nesters’ calls.

The hypothesis that begging calls have evolved properties that reduce their potential
for attracting preda?ors yields a prediction: baby birds of species that experience high
rates of nest predation should produce softer begging signals of higher frequency than
nestlings of other species less often victimized by nest predat ;
supported by data collected in : predators. This prediction was

PP one survey of 24 species from an Arizona forest, more

evidence that predator pressure favors the evolutio i
n of
detect and pinpoint. begging calls that are hard to

Given that predators can make it costly to beg for
nestlings derive from their communications? One possibi
vides accurate signals of its real hunger and good heal
listening parent to give it food in a nest where several

food, what benefit do begging
lity is that a noisy baby bird pro-
th, making it worthwhile for the
other offspring are usually avail-

0 the hungry ne
so do their better-fed siblings, though not as Biis

If parent bi dly as the
. p ; rds use begging intensity to direct foog hungrier birgs.

vigorous begging, then parents shouid mak ta healthy offspri
their offspring’s calls. Indeed, if you take s oud el e Y B

ivery decisj
feeding half the set and starving the °U"erb:bl¥ tree swa| oNns on the basis of
alf,

Y than usual—byt

|0 L
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the starved youngsters beg more loudly than the fed birds, and the parent birds feed the
active beggars more than those who beg less vigorously.

As these experiments show, begging apparently provides a signal of need that
parents use to make judgments about which offspring can benefit most from a feed-
ing. But the question arises, why don’t nestlings beg loudly when they aren't all that
hungry? By doing so, they could possibly secure more food, which should result In
more rapid growth or larger size, either of which is advantageous. The answer lies
apparently not in the Increased energy costs of exaggerated begging—such energy
costs are small relative to the potential gain in calories—but rather in the damage that
any successful cheater would do to its siblings, which share genes with one another.
An individual’s success in propagating his or her genes can be affected by more than
just his or her own personal reproductive success. Because close relatives have many
of the same genes, animals that harm their close relatives may in effect be destroy-
ing some of their own genes. Therefore, a begging nestling that secures food at the
expense of its siblings might actually leave behind fewer copies of its genes overall

than it might otherwise.
Cr{ Mof I')m"bﬁiwﬁ
Directions: Now answer the questions. ]E askolntkev.
Many signals that animals make seem toe signalers costs that are |
overly damaging. A classic example is noisy begging s when a par- {( 77 0 ﬂ_ .f

ent returns to the nest with food. These loud cheeps and peeps might give the ocation
of th%rawmﬁﬁ hawk or raccoon, resulting in the death of the defense-
Jess nestlings. In fact, when tapes of begging tree swallows were played at an artificlal |
swallow nest containing an egg, the egg in that “nolsy” nest was taken or destroyed by ”

predators before g in a nearby quiet nest in 29 of 37 trials.
29. The phrase * #- in the passage is closest In meaning to
@ increase Tor 8
(@) remove from acl
@ place on
(D) distribute to
"~ 30. According to paragraph 1, the experiment with tapes of begging tree swallows

establishes which of the following?

& Begging by nestling birds can attract the attention of predators to the nest.

(® Nest predators attack nests that contain nestlings more frequently than they
attack nests that contain only eggs.

@© Tapes of begging nestlings attract predators to the nest less frequently than
real begging calls do.

(® Nest predators have no other means of locating bird nests except the begging
calls of nestling birds.
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dy of differences in the
ose that nest in the rel-
egging chee

Further evidence for the costs of begging comes from 3 sty
: he ground versus th
s produ

ps
und
eated artificial

-corder that played

“nesting warblers.
2 fcantly moye often than

L] - ’ N
nests with clay eggs and p 'rn-ﬂ.)u 3R

the eggs assoclated with the ground-nesters’ calls.

31. The word “artifididl” in the passage is closest in meaning to
@ attractiv J NQ
@ not real \Y
@© short-term %Y
® well designed

32. Paragraph 2 indicates that the begging calls of tree-nestin ers
i

@ put the ore ri round-nesting warblers experience
5@ can be peargd from A greater dlstan:;}an thoigggqmun}_ng_sﬁng.warblers
(© are more likely to conceal the signalerthan those of ground-nesting warblers

(@ have higher frequencies than those of ground-nesting warblers

33. The experiment described In@'supports  which of the-following

conclusions?

@ Predators are unable to distinguish between the begging cheeps of ground-

nesting and those of tree-nesting warblers except by the differing frequencies
of the calls.

When they can find them, predators prefi -nes
W those of ground-nesting wzrblers. Pty e eges ol tree resting waisiars to
@ The higher frequencies of the begging cheeps of ground
an adaptation to the threat that ground-nesting birdls face om
© The danger of begging depends more on the frequUETTY of the |
than on how loud it is.

This

24 ¢ pr edictfon

evidence that predator pressure favors the s tiIDtECIeS from an Arizona P was

detect and RINROW. o of begging calls that arg s o
are hard to




@ locate exactly ‘\\N"A
© copy accurate! \4(/
® recognize {‘V A M\\

Given that predators can make it costly to beg for food, what benefit do begging
nestlings @gfiVe from their communications? One possibility is that a noisy baby bird
provides accurate signals of its real hunger and good health, making it worthwhile for the
listening parent to give it food in a nest where several other offspring are usually avail-
able to be fed. If this hypothesis is true, then it follows that nestlings should adjust the
intensity of their signals in relation to the signals produced by their nestmates, who are
competing for parental attention. When experimentally deprived baby robins are placed
in a nest with normally fed siblings, the hungry nestlings beg more loudly than usual—but
so do their better-fed siblings, though not as loudly as the hungrier birds.

36. The word “dgiiVe” in the passage is closest in meaning to

S2° eyt

(@ produce

Given that predators can make it costly to beg for food, what benefit do begging
nestlings derive from their communications? One possibility is that a noisy baby bird
provides accurate signals of its real hunger and good health, making it worthwhile for the
listening parent to give it food in a nest where several other offspring are usually avail-
able to be fed. If this hypothesis is true, then it follows that nestlings should adjust the
intensity of their signals in relation to the signals produced by their nestmates, who are
competing for parental attention. When experimentally deprived baby robins are placed |, 3 c -

in a nest with normally fed siblings, the hungry nestlings beg more loudly than usual=-but

so do MWW. h@
If parent birds use begging Intensity to direct food to healthy offspring capable of

vigorous begging, then parents should make food delivery decisions on the basis of

their offspring’s calls. Indeed, if you take baby tree swallows out of a nest for an hour,
feeding. half the set and starving the other half, when the birds are replaced in the nest,

the_starved youngsters beg more loudly than the fed birds, and the parent birds feed the |
active beggars more than beg less vigorously. |
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37. In paragraphs 4 and 5, wha
nestling begging callsis a

i i for food.
@& Wien placed T nest with hungry robins, well-fed rc;!:}g::i::::gme
® Among robin nestlings, the Intensity of begging decr

nestlings were fed.
@ Hungry tree swallow nestlings beg

same nest.

were fed

@ Hungry tree swallow nestings continued to beg loudly until they

whereas well-fed nestlings soon stopped begging.

ged louder than well-fed nestlings In the

38. It can be inferred from paragraphs 4 and 5 that parent songbirds normally
do not feed

@ nestlings that are too weak to beg for food as vigorously as their nestmates
(® more than one hungry nestiing during a single visit to the nest

© offspring that were fed by the parents on the previous visit to the nest

® nestlings that have been removed and then later put back into their nest

As these experiments show, begging apparently provides & signal of need that par-
ents use to make judgments a yvhi i an-bene m g Ieeging=t

the-question arises{ why don't nestlings beg loudly when t
By dolng $6, They could possibly securemoretoad, which should result in more rapid
growth or larger size, either of which is advantageous. The answer lies apparently not

in the Increased energy costs of exaggerated begging—such energy costs are smail
relative to the potential gain in calories—but rather in the dama

o~ ge that any successful Q‘t&
ea : share genes wi - Anindividual’s suc- * -
cess In propagating his or her genes can be affected by more than just his or her own |

personal reproductive success. Because close relatives have many of the
animals that harm their close relatives may in effect be S
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Propagating its own genes ricrease an individual's chances of
@ pointouta weakness in a
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40. Accordipgtos

neslling does

explains the fact that a well-fed

aragtaph 6, which of the following
: RQt beg loydly for more foad?

A There is no benefit for a nestling to get more food than it needs to survive.

(® By begging loudly for food it does not need, a nestling would unnecessarily
expose itself to danger from predators.

© If a nestling begs loudly when it Is not truly hungry, then when It is truly hungry
its own begging may be drowned out by that of its well-fed siblipgs

@ More of a nestling’s genes will be passed to the next generatich if its hungry
siblings get e h food to survive.

Many signals that animals make seem to impo 2 over)
damaging. (A) A classic example is.noisy bege ¢ :
returns to the nest with food @I@ eps might give the Toedtion

: steming hawKk Oor faccqon, resulting in the death of the defenseless
nestlings. {€] In fact, when tapes of begging tree swallows were played at an artificial
swallow nest containing an egg, the egg in that “noisy” nest was taken or destroyed by
predators before the egg in a nearby quiet nest in 29 of 37 trials. (D)

=tan

41. Directions: Look at the part of the passage that is displayed above. The letters (&),
{B), {€). and [D) indicate where the following sentence could be added.

Thec in as im nt information to the parent, but it could also
attract the attention of others.

Where would the sentence best fit?

@ Choice A
@ Choice B
@© Choice C
(® Choice D

42, Directions: An Iintroductory sentence for a brief summary of the passage is
provided below. Complete the summary by selecting the THREE answer choices
that express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas In the passage.

Write your answer choices in the spaces where they belong. You can either write the
letter of your answer choice or you can copy the sentence.
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damaging cost to signalers cf signaling. S
[E] The success with which songbird nestlings communicate their hunger to their Hff/‘
~./

parents is dependent on the frequencles of the nestlings’ begging calls. 3
[F] Songbird nestlings have evolved several different ways to communicate the éd_(\l

intensity of their hunger to their parents.
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stions. Give yourself 20 minutes to
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complete this practice i

WHICH HAND pID THEY USE?d d than left-handed. Can
are right-hande :
more people today the evidence about right-
We a'lt::;;os:ttnh: tr::t:gn far back in prehlstclwzi;:‘;::; t:rints found In rock shelters
e trace sten ;
;:nd versus lef-hand dominance comes from . in France, Spain, and Tasmania,
by £ rtist was right-handed, and vice

di
in Australia and elsewhere, an jies that the 3
When a efthand has been stenclec thlssl,:r’:wed on by mouth, one can assume that the

he paint was often t hands
et tl;ougl:s:ed i?\the operation. One also has t0 make the assumption that ha
SN TR d stenciled palm upward might of course look

were stenciled palm downward—a left han -
as If it were a right hand. Of 158 stencils in the French cave of Gargas, 136 ha:d bee'n i:in
tified as left, and only 22 as right; right-handedness was therefore heavily predomina

Cave art furnishes other types of evidence of this phenomenon. Most engravings,
for example, are best lit from the left, as befits the work of right-handed artists, whq gen-
erally prefer to have the light source on the left so that the shadow of their hand does not
fall on the tip of the engraving tool or brush. In the few cases where an ice Age figure is
depicted holding something, it is mostly, though not always, in the right hand.

Clues to right-handedness can also be found by other methods. Right-handers tend’
to have Jonger, stronger, and more muscular bones on the right side, and Marcellin Boule
as long ago as 191 noted the La Chapelle-aux-Saints Neanderthal skeleton had a ﬁght

upper arm bone that was noticeably stronger than the left. Similar observations have
been made on other Neanderthal skeletons such as g Ferrassie | and Neanderthal itself.

Fractures and other cut marks are another source of evidence. Right-handed sol-

left. The
wartior, burled 2,000 years ago in skeleton of a 40- or 50-year-old Nabatean

heN i
to the skull, the left arm, and the ribs, egev Desert, Israel, had multiple healed fractures
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About 90 percent of modern humans are right-handed: we are the only mammal with
8 preferential use of one hand. The part of the brain responsible for fine control and move-
ment is located In the left cerebral hemisphere, and the findings above suggest that the
human brain was already asymmetrical In Its structure and function not long after 2 million
years ago. Among Neanderthalers of 70,000-35,000 years ago, Marcellin Boule noted that
the La Chapelle-aux-Saints Iindividual had a left hemisphere slightly bigger than the right,
and the same was found for brains of specimens from Neanderthal, Gibraltar, and La Quina.

Directions: Now answer the questions.

We all know that many more people today are right-handed than left-handed. Can one
trace this same pattern far back i prehistory? Much of the evidence about right-hand ver-
sus left-hand dominance comes from stenclls and prints found in rock shelters in Australia
and elsewhere, and in many Ice Age caves In France, Spain, and Tasmania. When a le
hand has been stenciled, this implies that the artist was right-handed, and vice versa.
Evén though the paint was often sprayed on by mouth, one can assume that the dominant
hand &Ssistédiih the operation. One also has to make the assumption that hands were
stenciled palm downward—a left hand stenciled paim upward might of course look as if it
were a right hand. Of 158 stenclls in the French cave of Gargas, 136 have been identified
as left, and only 22 as right; right-handedness was therefore heavily predominant.

1. The phrase “BSSISt8dHR" in the passage Is closest in meaning to
@ initiated

(® dominated

© helped with

® setup

2. It can be inferred from paragraph 1 that even when paint was sprayed by mouth to
make a hand stencil

@ there was no way to tell which hand was stenciled

@ the stenciled hand was the weaker hand

© the stenciled hand was the dominant hand

(D artists stenciled more Images of the dominant hand than they did of the weak

Cave art furnishes other types of evidence of this phenomenon. MoSt engravingsi for
Amp itifrom theleft, as befits the work'of right-handed artists, wtic'gener-
sl "n';ﬂ]g,.jemso thatthe'shadow of thélr hand does hot

or yofithe aving toolor.brush. In the few cases where an Ice Age ﬁgure Is
a&W holdlng somethlng. itis mostly. though not always, In the right hand

3. The word “B&plcted” in the passage Is closest In meaning to \}@E’f
@ Iidentified Sé(

@ revealed
@ pictured
@) imagined

XF -
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d casting shadows on their

toric caves were lit from the left.
v hes Indicate that these instruments were

was lit from the left.
handedarﬂstsuMOsework R e

the light source.

We all know that many more people today are right-handed than left-handed. Can
one trace this same pattern far back in prehistory? Much of the evidence about right-
hand versus left-hand dominance comes from stencils and prints found in rock shelters
in Australia and elsewhere, and in many Ice Age caves in France, Spain, and Tasmania.
When a left m’%@ﬂ artist was right-handed, and
vice versa. Even though the paliit was often sprayed on by mouth, one can assume that
the dominant hand assisted in the operation. One also has to make the assumption
that hands were stenciled palm downward—a left hand stenciled palm upward might of
courge look as if it were a right hand. Of 158 stencils in the French Cave-of-Gergas; 136
ph::::::;:i aslefl, and only 22 as right; right-handedness was therefore heavily

Cave art furnishes other types of evidence of this

: phenomenon. Most engravings, f

example, are best lit fr befi gravings, for

ally prefer to have the ?ﬂmthe 28 befits th of right-handed artists, who gener-

fall on the tip of Soutlzzl e ket the sh ir ha;nd does not
Or brush,

dep Iding something, it is m Inthe few cases where an Ice Age figure is

» ough not always, in the right hand.
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the right ha
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6. w paragraph 3, the La Chapell -Saints Neanderthal skel can be

ed as right-handed because

@ other Neanderthal skeletons found nearby are also right-handed
@ the right arm bone is stronger than the left

@© it is similar to skeletons of La Ferrassie | and Neanderthal

(® the right side of the skeleton shows less evidence of fractures

Fractures and othe re another source of evidence. Right-handed soldiers
tend to be wounded on the eft.)The skeleton of a 40- or 50-year-old Nabate2 wartior,
buried 2,000 years ago in thé Negev Desert, Israel, had multiple healeq es to the

skull, the left arm, and the ribs.

7. Which g owing statements a can be inferred
from raph 4 ; %
@ Fra

ctures and cut marks caused by right-handed soldiers tend to occur on the
right side of the injured party’s body. .
(@ The right arm sustains more injuries because, as the dominant arm, it Is used J

Tools themselves can be revealing. Long-handed s of yew wood pre-
served in Alpine villages dating to 3000 B.C. have survive ; ubbing
Ide indicate that their users were right-handed. The late Ice Age rope found in the

ascalx consists of fibers spiraling to the right, and was therefore tressed g
D e T ———— .

T

8. According to paragraph 5, what characteristic of a Neolithic spoon would imply that
the spoon’s owner was right-handed?

@ The direction of the fibers

(® Its long handle

(© The yew wood it is carved from
@ Wear on its left side

2
ey
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does
=y 5 marks of wear imply that it was used by
cave of L8scd fanltemoﬂ‘"h'cmhe
ed ;erson | asler fora ;ight-handed person than for a
: ﬂgm-hetnmd sing Is 8N activity that 15 €
e archers have found several
lofhantlod T;:: Lascaux Is the site wherrerese
e the P
~ ﬁ;m tools made for :ght-haﬂded P;‘-';n shows that it was made by a right-
f an item
% @ As an example 0
handed person

D

ey ther stone tool used in the right hand
Occaslonally one can determine whe e hy

ess how fal
the left, and it Is even possible :::cf;ﬂho a right-hander, held the core (the stone

n_stone tool ex L ~Janc hammer stone in hi As the
the tool) in his | and the
that would become al'ld the akes, removed in Sequence'

ise

made, the core was rotated clockwise, .
::: :?;tle crescent of cortex (the core’s outer surface) on the side. Toth's knapping
produced 56 percent flakes with the cortex on the right, and 44 percent left-oriented

flakes. A left-handed toolmaker would produce the opposite pattern. Toth has applied
these 51t to the similarly made pebble tools from a number of early sites (before
1.5 milloseyears) at Koobi Fora, Kenya, probably made by Homo habilis, At seven sites
he found that 57 percent of the flakes were right-oriented, and 43 percent left, a pattem

almost identical to that produced today.

10. The word "GHfEHR" in the passage is closest in meaning to

@ standards
® findings
© ideas

@ techniques

1. Whatwas the purpose of Toti's too|
making ex
@ To shape tools that ——————xg experiment described in paragraph 6?

could be used
~® To produce replicas of early tools fzr" :i'“‘er hand

© To imitate the production of et splay in museums

@ To determine Wwhich hand made the ::ﬂlz ft':oﬂl'l S
S

About 90
with a pmem%
use right.
movement is locateq iOfong hand. The ht-handed: we are the only mammal

part of
that the human " the left Cerebrg) hem he brain responsible for fine control and

brain k
Wwas already 5 SPhere, ang the findings above suggest
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12. What is the author’s primary purpose in paragraph 72

@ To lllustrate the importance of studying the brain
® To demonstrate that human belings are the only mammal to desire fine control

of movement
®© To contrast the functions etwo hemispheres of the brain
@ To demonstrate tha hand preference has existed for a long time

L] A\ a8

ﬁ"' séf Stenciled, this implies That the artist was right-handed, and

Vit versa. {€) Even though the paint was often sprayed on by mouth, one can assume
that the dominant hand assisted in the operation. One also has to make the assumption
that hands were stenclled palm downward—a left hand stenciled palm upward might of
course look as if it were a right hand. {BJ Of 158 stencils in the French cave of Gargas,
136 have been identified as left, and only 22 as right; right-handedness was therefore
heavily predominant.

13. Directions: Look at the part of the passage that is displayed above. The letters (&),
{8). (€). and {B) indicate where the following sentence could be added.

of hands found in these sh and caves allow us to draw
which dominant.

Where wouid the sentence best fit?

@ Choice A
@ Choice B
(© Choice C
(@) Choice D

14. Directions: An introductory sentence for a brief summary of the passage is {
provided below. Complete the summary by selecting the THREE answer choices
that express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage.

Write your answer choices in the spaces where they belong. You can either write the
letter of your answer choice or you can copy the sentence.
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Answer Choices

[ Stencils of right-handed figures are characteristic of cave art in France, Spain,

and Tasmania.

B The amount of prehistoric art created by ﬂwm
left-handed le were in the ity.

B8 Signsonthe ske@ﬁmg}gs_owmﬁ. including arm-bone size and
injury marks, imply that these are mains of right-handed people.

[D] Neanderthal skeletons often have longer finger bones In the right hand, which
is evidence that the right hand was stronger.

M Instruments such as spoons, ropes, and pebble tools show signs that indicate
they were used or constructed by right-handed peaple.

[E] Nick Toth, a modem right-handed toolmaker, has shown that prehistoric tools
were knapped to fit the right hand.




Reading

Directions: Read the passage. Then answer the questions. Give yourself 20 minutes 1o
complete this practice set.

TRANSITION TO SOUND IN FILM

The shift from silent to sound film at the end of the 1920's marks, so far, the most
Important transformation in motion picture history. Despite all the highly visible tech-
nological developments in theatrical and home delivery of the moving image that have
occurred over the decades since then, no single innovation has come close to being
regarded as a similar kind of watershed. In nearly every language, however the words
are phrased, the most basic division in cinema history lles between films that are mute
and films that speak.

Yet this most fundamental standard of historical periodization conceals a host of
Paradoxes. Nearly every movie theater, however modest, had a piano or organ to pro-
vide musical accompaniment to silent pictures. In many instances, spectators in the
era before recorded sound experienced elaborate aural presentations alongside mov-
les’ visual images, from the Japanese bensh! (narrators) crafting multivoiced dialogue
narratives to original musical compositions performed by symphony-size orchestras
in Europe and the United States. In Berlin, for the premiere performance outside the
Soviet Union of The Battleship Potemkin, film director Sergel Eisenstein worked with
Austrian composer Edmund Meisel (1874-1930) on a musical score matching sound to
image; the Berlin screenings with live music helped to bring the film its wide interna-
tional fame.

Beyond that, the triumph of recorded sound has overshadowed the rich diversity of
technological and aesthetic experiments with the visual image that were going forward
simultaneously in the 1920’s. New color processes, larger or differently shaped screen
sizes, multiple-screen projections, even television, were among the developments
invented or tried out during the period, sometimes with startling success. The high costs
of converting to sound and the early limitations of sound technology were among the
factors that suppressed Innovations or retarded advancement in these other areas. The
introduction of new screen formats was put off for a quarter century, and color, though
utilized over the next two decades for special productions, also did not become a norm
until the 1950's.

Though it may be difficult to imagine from a later perspective, a strain of critical opin-
lon in the 1920's predicted that sound film would be a technical novelty that would soon
fade from sight, just as had many previous attempts, dating well back before the First
World War, to link images with recorded sound. These critics were making a common
assumption—that the technological inadequacies of earller efforts (poor synchronization,
weak sound amplification, fragile sound recordings) would Invariably occur again. To be
sure, their evaluation of the technical flaws In 1920's sound experiments was not so far
off the mark, yet they neglected to take into account important new forces in the motion
picture field that, in a sense, would not take no for an answer,
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: h
companies that were developing at:d li?nk:;%;ﬂzzm s Amerlcan Telephane
in the 1920's. in the United States, they

interested in all forms
and Telegraph, General Electric, and Westinghouse. The; ;vz:;a! e ipltes, Tl
of sound technalogy and all potential avenues for co i eetehviths Bl
competition and collaboration were creating the br:aadcast ng . |
States, beginning with the introduction of commercial radio programming In the early
1920’s. With financial assets considerably greater than those in the motion picture
industry, and perhaps a wider vision of the relationships among entertainment and
communications media, they revitalized research into recording sound for motion
pictures.
In 1929 the United States motlon picture Industry released more than 300 sound
films—a rough figure, since a number were silent films with music tracks, or films pre-
pared in dual versions, to take account of the many cinemas not yet wired for sound.
g;gﬁ:;ﬁz:ﬂ:;g::i. il?mth? United States the conversion was virtually complete by
i ot a de onger, mainly because there were more small producers
with ot or 86ck sound were prohibitive, and in other parts of the world problems
ey B hs:I to equipment delayed the shift to sound production for a few
eign sound ﬁlms)_gmer:':;s Ln Tajor clties may have been wired in order to play for-
popular, Ph of sound cinema was swift, complete, and enormously
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Yet this most fundamental standard of historical perjodization conceals a host of
Nearly every movie theater, however modest, had a piano or organ to pro-
§In man ances, spectators in the era

: e movies’

vide muslcal accompaniment to silent pictu
before ed sound experienced elab

[
Re Battleship Potem s ﬂlm director Sergei Eisenste!n worked with Austrian Y I .:BA/
=1930) on a musical score matching sound to ima e
3ic helped to bring the film its wide international fa v W)
» pagadoxes’ in the passage is closest in meaning to S \\1 \M-
@ difficulties b(,U' ) I Y DZ‘(W

® accomplishments
Py W gﬂ"’ {,wﬁw

@ contradictions Q

@ To suggest that audiences preferred other forms of entertainment to film before
the transition to sound in the 1920's

(® To provide examples of some o rst ed for film

® TOWWWWM re the innovation
of)so\mlﬂlmimjhelajg 1920's

(@ To show how the use ofmﬂlms changed during different historical
periods

19. Paragraph 2 shggests which of the following about Eisenstein’s film The Battieship
Potemkin?

& The film was not accompanied by sound before its Berlin screening.
(B The film was unpopular in the Soviet Union before it was screened in Berlin.
(© Elsenstein’s film was the first Instance of collabaration between a director and a

composer.
(D Eisenstein believed that the musical score in a film was as important as dialogue.

.

Beyond that, the triumph of recorded sound has overshadowed the rich diverslty of
technological and aesthetic experiménts with the visual image that were going-fo ]
simultaneously In the 1920's. New color processes, larger or differently shaped screen
sizes, multiple-screen projections, even television, were among the developments
invented or tried out during the period, sometimes with startling success. The high costs

of converting to sound and the early limitations of sound technology were among the i
§
f

factors that suppressed innovations or retarded advancement in these other areas. The
introduction of new screen formats was put off for a quarter century, and color, though
utilized over the next two decades for special productions, also did not become a norm
until the 1950’s.
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21. According to paragraph
and aesthetic experme

@ Bacause the costs of introducing recor
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® The Introduction of recorded sound prevented the development of other
technological innovations in the 1920’s.

© The new technological and aesthetic developmen
use of color, new screen formats, and television,

(® Many of the Innovations developed in the 1920’s were not wide
until as late as the 1950’s.

3, which
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ly introduced

i

: und: These critics were making a com
- 2 ological inadequacies of earlier efforts (poe :
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sure, their evaluation of the technical flaws in 1920’s sound expenme
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22. Which of the sentences below best expresses the esSeatialififos ation in Hé (P ‘
highlighted sentence in the passage? Incorrect choices change the meaning in e
important ways or leave out essential Information.

@ It was difficult for some critics in the 1920 to i
magine the id
film had faded from sight well before the First World w::w ea of sound

@ As surprising as It seems today, some criti
g cs In the 1920°
attempts at sound films would &3 920's believed that the new

the First World War, 35 the attempts made before
© Though Some early critics thought tha
t sound fil
during the First World War prov m would fade, its Popularity

@ failed
® needed
®© started \Cou ‘ H

®© expected C W
%lg@%muﬂ
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24. According to paragraph 4, which of the following is true about the wchoial
problems of early sound flims?

@ Linking Images with recorded sound was a larger obstacle than weak sound
amplification or fragile sound recordings.

@® Sound films In the 1920's were unable to solve the technical flaws found in
sound fllms before the First World War.

®© Technical inadequacies occurred less frequently in early sound films than critics
suggested.

@ Critics assumed that it would be
difficulties experienced with earlier sou

hle to overcome the technical

d fitms——

These forces were the rapidly expanding Wons :
companies that were developing and linking teléphone and wireless technalogies in
the 1920's. In the United States, they included such firms as American Telephone and
Telegraph, General Electric, and Westinghouse. They were interested in all forms of

Wm all potential avenues for commercial exploitation. Their compe-
tition and collaboration were creating the broadcasting Indu: Md

in the United States, %
beginning with the introduction ofkgommercial radio programmin in the early 1920’s.
With financial assets considerably greater
perhaps a wider vision of the relationships among entertainment and communications
media, they revitalized research into recording sound for motion pictures. - 09_ )

_ U
25. In paragraph 5, commercial radio programming is best described as the result of OJW\ S W .
@ a financially successful development that enabled large telecommunications {(‘

firms to weaken their competition f ,
und M \9‘@, X
DRSS

@ the cs and telecom
n the broadcasting industry that occurred before the™ 'i'

lons companies t

(© a major developm
1920's

(D the cooperation between telecommunications companies and the motion g
picture industry

In 1929 the United States motion picture Industry released more than 300 sound
films—a rough figure, since a number were silent films with music tracks, or films pre-
pared in dual versions, to take account of the many cinemas not yet wired for sound.
evel, in the United States the conversion was virtually complete by

At the production |

1930. In Europ@ it Took a little longer ore small producers )——-t) 6
for : ms

with rights ed the shift to sound production for a few

more years (though cinemas in major Cities may have been wired in order to play for-
eign sound films). The triumph of sound cinema was swift, complete, and enormously
popular.

3 Jrf"«'iiﬂminh 0% o ﬁl" : ; H
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unts for the delay in the

. acco
26, According to paragraph 6, which-ory AT
fims In Europe?

knowledge about the necessary equipment

] : ay sound flims.
b$ i © %oﬂen difficult to wire older cinemas InIthj fril:;l.;i;:u‘w Cimt-:t:i:; fta:oompanlment
d that silen
(® Smaller European producers believe

were aesthetically superior to sound films.

telecommunlcatlons
xpanding electronics and
O Mg . and wireless technologies In

companies that were developing and linking telephone e and
the 1920’s. In the United States, they included such firms as Amprican Telepon

Telegraph, General Electric, and Westinghouse. They were Interested in all forms :f
sound technology and all potentlal avenues for commercial exploitation. Their comp
tition and collaboration were creating the broadcasting industry in the United State's,
beginning with the Introduction of commercial radio programming in the early 1920's.
{A) With financial assets considerably greater than those in the motion picture industry,
and perhaps a wider vision of the relationships among entertainment and communica-
t edia, they revitalized research Into recording sound for motion pictures.

1929 the United States motion picture Industry released more than 300 sound
films—a Ims with music tracks, or films prepared
In dual versions, to take account of the many cinemas nat yet wired for sound-{CJ At the
predaction level, in the Unlted States the conversion was virtually compiete by 1930.
{©) In Europe it took a little longer, mainly because there were more small producers for
:]v::t:a ;lrl: ;fst: :;f :o:::-lcrl“ \:E:Z zlroheI:lti:e. and in other parts of the world problems with
Hhcech chorau r:aj cl::r oo :yh the shift to sound production for a few more years
The triumph of sound cinema was ss‘:\«rﬂl1::.e(:l3fen g e FRHION ot Bhins)

mplete, and enormously popular,

27. Directions: Look at the part of the passage that is displayed

a
[B). 16). and B} indicate where the following sentence could bove. The letters (A),

be added.
thi resserch reauited In e devel
opment of
techniques, film studios became convinced of vastly Impreved sound
to sound. \_\)"W\mrﬁng
|

Where would the sentence best fit?
—

@ Choice A -

@& Choice B

@© Choice C

@ Cholce D
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28. Directions: An introductory sentence for a brief summary of the passage Is

provided below. Complete the summary by selecting the THREE answer choices
that express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage.

Write your answer choices in the spaces where they belong. You can either write the
letter of your answer choice or you can copy the sentence.

Answer Cholces

B Aithough music and speech had frequently accompanied film presentations
before the 1920's, there was a strong desire to add sound to the films
themselves. B e T -

Japanese filmmakers had developed the technology for creating sound films
before directors in Europe and the United States began experimenting with
sound.

. Because of intense interest in developing and introducing sound In film, the
general use of other mW@veloped in the 1920’s
was delayed. e e

[B] Before the First World War, film directors showed little interest in linking images
with recorded sound.

@ The rapid progress in sound technology made possible by the involvement of
telecommunications companies | igansfom?We;mbiibﬁ_pTﬂé industry.

[F] The arrival of sound film technology In the United States forced smaller

producers in the motion picture industry out of business.
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WATER IN THE DESERT

sert areas, butitis highly variable, An annual

Rainfall Is not completely absent in de: The impact of rainfall
imits of a desert. The Imp
rainfall of four inches is often used to define the I B e desertis greatly I fuenced by

ces
upon the surface water and groundwater resour s bt thiey
landforms. Flats and depressions where water can collect are common feature

make up only a small part of the landscape. ' ks
Arid lands, surprisingly, contain some of the world’s largest river systems, S

as the Murray-Darling in Australia, the Rio Grande In North America, the lndl.:s in Asla,
and the Nile in Africa. These rivers and river systems are known as “exogenous because
their sources lie outside the arid zone. They are vital for sustalning life in some of the dri-
est parts of the world. For centuries, the annual floods of the Nile, Tigris, and Euphrates,
for example, have brought fertile siits and water to the inhabitants of their lower val-
leys. Today, river discharges are increasingly controlled by human intervention, creating
-a peed for international river-basin agreements. The filling of the Ataturk and other dams
in Turkey has drastically reduced flows in the Euphrates, with potentially serious conse-
quences for Syria and Iraq. : :

The flow of exogenous tivers varle'_.s with the season. The q;iese_rt_ sections of long
rivers respond several months after rain has fallen outside the desert, so that peak flows
may be in the dry season. This is useful for irrigation, but the high temperatures, low

humidities, and different day lengths of the dry season, compared to the normal growin
season, can present difficulties with some crops. ' | e

Regularly flowing rivers and streams that ori

“endogenous.” These are generally fed by groundwate

: r springs, and
limestone rr:gssﬁs, such as the Atlas Mountains in Morocco. Bagsaltic ro;:nl?snyl S
springs, notably at the Jabal Al-Arab on the Jordan-Syria border Endog: :0 sup;port
. Ous rivers

often do not reach the sea but drain into |
; JInland basins
Is lost in the ground. Most desert streambeds are nor, where the water vaporates or

recelve targe flows of water and sediment. rormally dry, but they Occasionally

ginate within arid lands are known as




Reading

Groundwater is stored In the pore spaces and Joints of rocks and unconsolidated
(unsolidified) sediments or in the openings widened through fractures and westhering.
The water-saturated rock or sediment is known as an “aquifer.” Because they are porous,
sedimentary rocks, such as sandstones and conglomerates, are important potential
sources of groundwater. Large quantities of water may also be stored in limestones
when Joints and cracks have been enlarged to form cavities. Most limestone and sand-
stone aquifers are deep and extensive but may contain groundwaters that are not being
recharged. Most shallow aquifers In sand and gravel deposits produce lower ylelds, but
they can be rapidly recharged. Some deep aquifers are known as “fossii” waters. The term
“fossil” describes water that has been present for several thousand years. These aquifers
became saturated more than 10,000 years ago and are no longer being recharged.

Water does not remain immobile in an aquifer but can seep out at springs or leak
into other aquifers. The rate of movement may be very slow: in the Indus plain, the move-
ment of saline (salty) groundwaters has still not reached equillbrium after 70 years of
being tapped. The mineral content of groundwater normally increases with the depth, but
even quite shallow aquifers can be highly saline.

Directions: Now answer the questions. L-\ a3 o~

Ra'ﬂlalﬂs\ﬂfhc_omrgf_e“@%?i@eas but An annual \
rainfall of four inches 15 often used to define the fimits of a géSert The impact of rainfall A
- upon the su and grou ter resou 5 desertls greatly influenced by
! s. Flats and depressions wg:m Natercan collect are common features, but they WJ{
\)‘.

make up onl;'; small part of the landscape.

29, Which of the following statements about annual rainfall can be inferred from X)“ j
paragraph 1? :(}
(@ Flat desert areas receive more annual rainfall than desert areas with mountains. 2l
& Areas that receive more than four inches of rain per.year are not considered \I"P\’;
(© Many areas receive less than four inches of annual rainfall, but only a few are
s A
(@ Annual rainfall has no impact on the groundwater resources of desert areas.

Arid lands, surprisingly, contain some of the world’s largest river systems, such as the
Murray-Darling In Australia, the Rio Grande in North America, the Indus in Asia, and the
Nile in Africa. These rivers and river systems are known as “exogenous” because their
sources lie outside the arid zone. They are vital for sustaining life in some of the driest

parts of the world: For-centures; theanmual oods of the NIIENTIgris, and Euphrates,
for exalpple, have brought fert!le siits and water to the inhabitahts of their lower val

T o e B e oy s D X000 RTINS, i
e " e g o

R e ced flos sln : Euphrates.wlt Sy sarious conse-
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t in meaning to
. T ssage Is closes
30. The word iy In the pa

@ obviousi—— ¢ 0“""\\)

(® unfortunately \
@© raplidly V 5
@ severely 6%\({/

3. InRaragraph 2ywhy does the author ment

s
(& To contrast the Euphrates River with other exoge ::is i
(® To illustrate the technological advances in dam R

© To argue that dams shoyfd not be built on the Euphrates i M——
@& To support the idea thafl international river-basin agreemen
32. According to paragraph 2, which of the following Is true of
@ The Nile’s flow in its desert sections is at its lowest during
(® The Nile’s sources are located in one of th
@ The Nile's annual fi bring fertileSilts &
(@ The Nile’s periodic flooding hinders the gr
Ny g AN O\N\N&"w
& OO0 e U o
"~ Deserts contain large amounts of groundwater when compared to the amounts they %1

hold in surface stores such as lakes and rivers. But gnly a sm

nd the World Bank have funded atte ts
to survey the groundwater resources of arid lands and to develop appropriate extraction ’j’ﬂp
techniques. Such programs are much needed because in many arid lands there is onl

vague Idea of the extent of groundwater resources. It is known, however, that th di &

bution of groundwater is uneven, and that much of it lies at great depths . s stk

33. The word “dwellérs” in the Passage Is closest in me

aning to
@ settlements
(® farmers "‘Q, ) )
@© tribes Fhose h/bla AL, 5\4&%}3

@inhabitants \i% W @ \a\/m‘{_

in
deserts EXCEST: g statements about the groundwater in

@ The groundwater is consiste
ntly found
L A small part of the groundwater
\A© Most of the groundwater s not
@ The groundwater Is increasingl

just below the surf;
; ace.
helps Maintain lake levels

recharged through Surface water
Y used as 3 Source of freshwater -



Reading

Groundwater is stored in the pore spaces and joints of rocks and unconsolidated
(unsolidified) sediments or in the openings widened through-igctures and weather-
ing. The water-saturated rock or sediment Is known as an aqulfe Because they are
porous, sedimentary rocks, such as sandstones and conglo erates, are important
potential sources of groundwater. ities of water may also be stored in lime- 6 j :
stones-when jolnts and cracks h@%mmw 3 ) v

sep and extensive but may contain groundwaters that are

. s-deep aquiters are known as “ Y
. The term ar.that has been presant-for sever ousand \? X
years. These aquifers became saturated moré-than 10,000 y: o and are no longer

beingrecharged. @ _ 6”{

35. The word “fractiifes” In the passage Is closest in meaning to \?\'\/ g
@ streams \'ﬂf
@ cracks Crervices . (-)\’Q
@© storms
@ earthquakes a

36. According to paragraph 6, which of the following statements about aquifers in

('p deserts Is true?
@ Water from limestone and sandstone aquifers is generally better to drink than
water from sand and gravel aquifers.
NG @ Sand and gravel aquifers tend to contain less groundwater than limestone q’t_/ 0{ 28 _r
\ﬁ ndstone aquifers.
(© Groun r in deep aquifers is more likely to be recharged than groundwater , /(g w2
in shallow aquifers.
(D Sedimentary rocks, because they are porous, are not capable of storing large Vv
amounts of groundwater. .

37. According to paragraph 6, the aquifers called “fossil” waters

(® contain fossils that are thousands of years old
(& took more than 10,000 years to become saturated with water

@h r for thousands of years
been collecting water for the past 10,000 years

Water does not remain jmmobllg in an aquifer but can seep out at springs or leak into
other aquifers. The rate of movement may be very slow: in the Indus plain, the movement
of saline (salty) groundwaters has still not reached equilibrium after 70 years of being
tapped. The mineral content of groundwater normally increases with the depth, but even
quite shallow aquifers can be highly saline.

e T T
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osest In meaning t

38, The word “TAMIGEIE” In the passage Is ¢!
@ enclosed

permanent AR
% motionless 1 ¥ Y e ? ;
O saocn )

I
ly variable. An annua

Rainfall Is not completely absent In desert areas, but t ;S :g? 2‘l(’he impact of rainfall

rainfall of four inches is often used to define the limits of ad eert ls:, greatly tafluenced by

upon the surface water and groundwater resourceslof the des mon features, but they
landforms. Flats and depressions where water can collect are com

landscape.
make up only a small part of the pe 'slargest fver sys tems, such as the

Arid lands, surprisingly, contain some of the world i
Murray-Darling in Australia, the Rio Grande in North America, the Indus in Asla, and

Nile in Africa. These rivers and river systems are known as “exogenous” because their
sources lie outside the arid zone. They are vital for sustaining life In some of the driest
parts of the world. For centuries, the annual floods of the Nile, Tigris, and Euphrates,
for example, have brought fertlle slits and water to the inhabitants of their lower val-
leys. Today, river discharges are increasingly controlled by human intervention, creating
a need for international river-basin agreements. The fllling of the Ataturk and other dams
in Turkey has drastically reduced flows in the Euphrates, with potentially serlous conse-
quences for Syria and Iraq.

The flow of exogenous rivers varies with the season. The desert sections of long
rivers respond several months after raln has fallen outside the desert, so that peak flows
rr:uay be in the dry season. This is useful for irrigation, but the high temperatures, low

umidities, and different day lengths of the dry season, compared to the normal growi
season, can present difficulties with some crops. v ke

Regularly flowing rivers and stream
“endogenous.” These are generally fedsb::mt M 25 TGS e known as
limestone massifs, such as the Atlas Mountains in Mo
springs, notably at the Jabal Al-Arab on the Jordan
often do not reach the sea but drain into inland basi
is lost in the ground. Most desert streambed

rocco. Basaltic rocks also support
-Syria border. Endogenous rivers
. nns. where the water evaporates or
ormally dry, but they Occasionally

they hold in surface stores such as |
water enters the

arid lands there Is on|
i Rowersr thyez I:?::uet lidea of the extent of gro
at great depths, ON of groundwater is unev”“dwmer resources, |t js
€N, and that .
Much of It
es



1s stored In the pore spaces and joints of rocks and unconsolidated
sediments or In the openings widened through fractures and weather-
ing. The water-saturated rock or sediment is known as an “aquifer.” Because they are
porous, sedimentary rocks, such as sandstones and conglomerates, are important poten-
tial sousces of groundwater. Large quantities of water may also be stored in limestones
whenfoints and cracks have been enlarged to form cavities. Most limestone and sand-
stone aquifers are deep and extensive but may contain groundwaters that are not being
recharged. Most shallow aquifers In sand and gravel deposits produce lower ylelds,
but they can be rapidly recharged. Some deep aquifers are known as “fossil” waters.
The term “fossil” describes water that has been present for several thousand years.
These aquifers became saturated more than 10,000 years ago and are no longer being
recharged.

Water does not remain immobile in an aquifer but can seep out at springs or leak into
other aquifers. The rate of movement may be very slow: in the Indus plain, the movement
of saline (salty) groundwaters has still not reached equilibrium after 70 years of being
tapped. The mineral content of groundwater normally increases with the depth, but even

ulte shallow aquifers can be highly saline.

39. ssage supports which of the following staiements a water in the
desert?

e most visible forms of water are not the most widespread forms of water

in the desert. e TV N

(® Groundwater in the desert cannot become a source of drinking water but
can be used for irrigation.

© Most of the water in the desert Is contained in shallow aquifers that are being
rapidly recharged.

(© Desert areas that lack endogenous or exogenous rivers and streams cannot
support life.

Regularly flowing rivers and streams that originate within arid lands are known as
~endogenous.” These are generally fed by groundwater springs, and many issue from
limestone massifs, such as the Atlas Mountains in Morocco. Basaltic rocks also support
springs, notably at the Jabal Al-Arab on the Jordan-Syria border. {A) Endogenous rivers \l}/
often do not reach the sea but drain into inland basins, where the water evaporates or "( ‘v"yA h
is lost in the ground. {B) Most desert streamp>ets ars normally dl;y. but they occasionally o ?
rmpgrionswe el @ ) e o Gonh 1T v

’ : > en compared to the amounts )

they hold in surface stores such as lakes anuTivers. {B) But only a small fraction of V\T "J\'\ "flr:/
groundwater enters the hydrological cycle—feeding the flows of streams, maintain- §
ing lake levels, and being recharged (or refilled) through surface flows and rainwater.
In recent years, groundwater has become an increasingly important source of fresh-
water for desert dwellers. The United Nations Environment Programme and the World
Bank have funded attempts to survey the groundwater resources of arid lands and to
develop appropriate extraction technigues. Such programs are much needed because
in many arid lands there is only a vague Idea of the extent of groundwater resources.

it is known, however, that the distribution of groundwater is uneven, and that much
of it lies at great depths.

-_._.-n—/
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40. D
(€ indicate
®). (), and © fies but can also be highly

4.

at Is displayed above. The letters (4],

. Look atthe part 0; ‘3:’: ollowing sentence could be added.
whe

u
These sudden floods provide important water ® i
ese S

destructive.

Where would the sentence pest fit?

@ Choice A
@® Choice B
@ Choice C
® Choice D

Directions: Select from the seven sentences below, the two sentences that
correctly characterize endogenous rivers and the three sentences that correctly
characterize exogenous rivers. Write your answer cholces in the appropriate column

of the table. You can elther write the etter of your answer choice or you can copy
the sentence. Two of the sentences will NOT be used. :




S Chodoes

(B] Thewr woter is saitier than the weter of ket s

>@| They include some of the largest rivers.

basins and do not reach the ses. ’Z‘-‘~

(] Thew water generaty comes from

——

(F] ™ey contain wo much be usehul for krrigation.
~K0 ek weter fow generety veries wih the seaton of the yeur

s ar— / (& ’
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i elf 20 minutes to
Directlons: Read the passage. Then answer the questions. Give yours
complete this practice set.

TYPES OF SOCIAL GROUPS

. Our humanness

Life places us in a complex web of relationships with Oth‘-;r pe;zlrioser. -
arises out of these relationships in the course of social interaction. When on
NEss must be sustalned through social interaction—and fairly constantly so. :
assaciation continues long enough for two people to become linked together by a rela-
tively stable set of ectations, it is called a relationship.

;eople are bos:z within relationships by two types of bonds: expressive ties and
instrumental ties. Expressive ties are social links formed when we emotionally invest our-
selves in and commit ourselves to other people. Through association with people who
are meaningful to us, we achieve a sense of security, love, acceptance, companionship,
and personal worth, Instrumental ties are social links formed when we cooperate with
othv. people to achieve Some goal. Occasionally, this may mean working with instead

of against competitors. More often, we simply cooperate with others to reach some end
without endowing the relationship with any larger significance.
Sociologists have built on the

- , the Probability that
contact. Our tles with People often d i = frequent e continuous
; €epen as we INteract wi
gradually evolve Interlockmg habits ang interests W e cross time and
Prlmary groups are fundamental tous g ;
critical to the sociali

g grlounds in which we acquire
. * 20Clologists View Primary groups as
S aNd proyig, thecause they transmy, mediate, and

€ Sense of Oneness sq Critical for




LW

Reading

Second
meet most ;?2::3;,9;::;5 n:dmnme"w because they provide the settings in which we
rity, and an overall sense of well :e}n in them, we experience companionship, love, secu
a group’s primary ties has impli -being. Not surprisingly, sociologists find that the strength of
the primary group ties of mplications for the group’s functioning. For example, the stronger
Third, primary gr a sports team playing together, the better their record is.
for soel l' ry groups are fundamental because they serve as powerful instruments
clal control. Their members command and dispense many of the rewards that are
S0 vital to us and that make our lives seem worthwhile. Should the use of rewards fall,
members can freauently win by rejecting or threatening to ostracize those who deviate
from the primary group’s norms. For instance, some social groups employ shunning (a
person can remain in the community, but others are forbidden to interact with the person)
as a device to bring into line individuals whose behavior goes beyond that allowed by
the particular group. Even more important, primary groups define social reality for us by
structuring our experiences. By providing us with definitions of situations, they elicit from
us behavior that conforms to group-devised meanings. Primary groups, then, serve both
as carriers of social norms and as enforcers of them.

Directions: Now answer the questions.
Life placesusina @ web of relationships with other people. Our humanness

arises out of these relationships in the course of social interaction. Moreover, our human-
ness must be sustaine —and fairly constantly so. \t’h{en an

ople to become linked together by a rela-
tively stable set of expec led a relationship.

—

1. The word “6pmplex” in the passage Is closest in meaning to
@ delicate ~— compiicakd) Whis .
@ eclaborate
© private
(@ common

2. According to paragraph 1, which of the following is true of a relationship?

@ Itis a structure of associations with many people.

(® It should be studied in the course of a soclal interaction.
@© It places great demands on people.

@ !t develops(gradually over tlmg

people are bound within relationships by two types of bonds: ex ive ties and
instrumental ties. Expressive ties are social links formed when we emotionally invest cur-
celves In and commit ourselves to other people. Through assoclation with people who

are meaningful to us, we achieve a.sense of security, love, acceptance, companionship,
and personal worth. Instrumental ties are social links formed when we cooperate with

other people to achieve some goal. OQ_as_i(ﬁII_y,_thls may mean working with instead
of against competitors. More often, we simply cooperate with others to reach some end
without'@ ndowing the relationship with any larger significance.

_ wwv‘\/‘ﬁ Wi ampeh ™3
A WA Waing _
P W Ing . audThts

V"o"“\d\ \9& [,oopt’ﬂath )
wmh\s witn 00l austagd
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@ providing
@ understending 1ol tles from the author’s
. trumenta
inferred about inS
4. Which of the following can he in paragraph 2?

mention of working with competitors which people would normally

@ Instrumental ties can develop even

not cooperate. -
(® Instrumental ties require as much emotlondal r::ptance.
@© Instrumental ties involve security, love, and 8

i t.
@ Instrumental ties should be expected to be Bigniicesn

the distinction between exp@e an 5@
Sociologists have built on d‘ n

: d s
to distinguish between two types of groups: primary an
involvesgtwo or more people who enjoy 8 direct, intimate, cohesive relationship with one

N p—
another. Expressive ties predominate in primary groups; we view the people as ends
in themselves and valuable in their own right. A secondary group entails two or more

people who are involved in an Im_gﬂggga_!_g_gla_t!g_rjgplp and have come together for a

in situations In

nt as expressive tles.

specific, practical pu rumental ties predominate in S; we per-
ceive people Ws rather than as ends in their Sometimes primary
group relationships evolve out of secondary group relationships. appens in many

work settings. People on the job oftén deversp oS TeTationshipsiwith coworkers as

they come to share gripes, jokes, gossip, and satisfactio&
)

5. According to paragraph 3, what do @lﬂs see as the main difference between

primary and secondary groups? 5 —

@ Primary groups consist of peo )
ple workin
exist outside of work settings. ‘L_‘__smwer. while secondary groups

@® In primary groups people are s
een as me
are seen as ends. ({1, r:mh lle In secondary groups people

%P

@ Primary groups involve @ 1
mainly oso

© Primary Yreup#are

elationships, while secondary groups are
enerally small
than two people. g\\\zﬁc‘ &?“Jﬁ;ﬁ_ﬂarv groups often contain more

Copmnly s !
6. \hich of the followin nferred ir Aot ‘\“0\\&1‘\\’\'\
at primary group-reldNans: -
relallonships‘.p metimes evolye out of sec;:dpara i
e ary gro
@ Seconda group l'Elat]onshI "K\'\\,, \,M i M
@® A seconda PS begin by pe; "{N\
'Y 9roup relationsp; SIS primary \groun
= group relationship, P that is highly visible AR felationships.
ociologi Quick
i Iieve that on \'7‘\ ' becomes a primary

QLY groun y nmarygroupre

— Tl
‘_ ‘—ﬁ-
lose relations Ty
% b

" )

t { f [ .
i} i 1
i
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L

arem a rsed In large groups. In small grox
to initiate contact and establish rapport with them. Sé

Reading

us to §ize'lip others. Seeing_and tal ;

makes possible a subtle exchange of ideas selin i abll!ty that
weg Have bonds incr S ) l"l andcoo
confact. Our tieswitirpeople often ?ﬁn as'we intera SCTOSETIMeE BRc
gradually evolvemteriocking habits andterests.

7. The phrase “§iZ8F" in the passage is closest in meaning to

@ enlarge

O i (vl ) oo k[ et

@ accept

Primary groups are fundamental to us and to society. First, primary groups are critical
to the socialization process. Within them, infants and children are introduced to the ways
of their society. Such groups are the breeding grounds in which we acquire the norms
and values that equip us for social life. Soclologists view pi pany. ps as bridges

[Vidbals ard the larger soclety because they transwjit. megiche.a
Batierns and provi de the sense of oneiéss s

he e

8. Which of the sentences below best expresses the essential information in the
highlighted sentence in the passage? who\l?mw
important ways or leave out essential information.

ociologists think that cultural patterns establish connections between the
individual and the larger society.

(@® Sociologists believe that individuals with a sense of oneness bridge the gap
between society and primary groups.

@D Sociolpgists think primary groups contribute to sg
help mga%ti]ﬂj_mw

(@ Stxiologists-betieve-thatthe cultural patterns that provide social solidarity arise

as bridges from primary groups.

darity because they

Life places us in a complex web of relationships with other people. Our humanness
arises out of these relationships in the course of social interaction. Moreover, our human-
ness must be sustained through soclal interaction—and fairly constantly so. When an
association continues long enough for two people to become linked together by a rela-
tively stable set of expectations, itis called a relationship.

People are bound within relationships by two types of bonds: expressive ties and
instrumental ties. Expressive ties are social links formed when we emotionally invest our-
selves in and commit ourselves to other people. Through association with people who
are meaningful to us, we achieve a sense of security, love, acceptance, companionship,
and personal worth. Instrumental ties are soclal links formed when we cooperate with
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this may mean working with instead
s th others to reach some end

ly cooperate Wi
nificance.

eve some goal. Occes!
More often, we SIMP
nship with any
the distinction
s of groups: primary &

other people to achi
of against competitors.
without endowing the relatio
Sociologists have built on
to distinguish between two type e
involves two or more people who enjoy 8

ve and instrumental ties
nd secondary. A primary group
ct, intimate, cohesive relationship with one

imary groups; we view the peopie 25 ends
another. Expressive ties predominate 1t P ndary group entails two or mare
right. A seco
in themselves and valuable In their own r'g - tionship and have come together for a
people who are Involved in an impersonal ré ad minate in secondary groups; we per-
specific, practical purpose. Instrumental ties predao their own right. Sometimes primary
celve people as means to ands e tionships. This happens in many
group relationships evolve out of secondary group relatio : nsl:ilps with coworkers as
work settings. People on the job often denv:loi: i:flocs;o:fslat o
ripes, jokes, gossip, and satisia ’
t"e'ﬂﬁ;ﬁrsﬂ?iiﬂdﬁi enhagce the likelihood that primary groups will arise. First,
group size is important. We find it difficult to get to know people personally when they
are milling about and dispersed in large groups. In small groups we have a better chance
to Initiate contact and establish rapport with them. Second, face-to-face contact allows
us to size up others. Seeing and talking with one another in close physical proximity
makes possible a subtle exchange of ideas and feelings. And third, the probability that
we will develop primary group bonds increases as we have frequent and continuous
contact. Our ties with people often deepen as we interact with them across time and
gradually evolve interlocking habits and interests,
o m?;g;g:;;;s arr‘:.elc fundamental to us and to society. First, primary groups are critical
i process. Within them, Infants and children are introduced to the ways

rounds in which we acquire the norms

Ciologists find that the

record is 9erthe primary group ties of a Sports team D!g;?:g :‘ofg”"‘:tioﬂlng. o
| ' ether, the be

Third, primary groups are fundamentg because th o

€ the

for social control. Their m .
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ake our lives seem Worthwhile s: e e ety
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Reading

9. This passage Is developed primarily by
@ drawing comparisons between theory and practice
(® presenting ng theories
@ defining Important concepts and providing examples of thi:l
@ discussing causes and their effects
-

Third, primary groups are fundamental because they serve as powerful instruments

for soclal control. Their members command and dispense mary O e

so vital to us and that make our lives seem worthwhile. Should the use of r
members can frequently win by rejecting or threatening to ostracize those ¥
from the primary group’s norms. For instance, some social groups employ 0
person can remain in the community, but others are forbidden to interact W
son) a5 ¥ devite fo-bring-inteine.indjviduals whose behavior goes »

by the particular group. Even more importan ' %‘:ﬁ? for us

by SWB;{ providing us with definitions of situations;they elicit
from us beRavior that conforms to ;-w gs. PL,__I}’_L—M , then, serve

both as carriers of social norms and as enforcers of them. dhamg\q(t .
10. The word '@E" in the passage Is closest in meaning to
e

@ detract

(® advance

© select proea by {4‘”"}

@ depart éefomk— \A/hj would a socer| qrovp we J‘mmm'ufs?
" Accatdmw;:h 7, why wi g?

@ To enforce practice of the Kinds of behaviof acce roup

® To discourage offending-individuals from remaintngfrthe group

@© To commend and reward the behavior of the other members of the group
(@ To decide which behavioral norms should be passed on to the next generation

O any "

Second, primary groups are fundamental because they provide the settings in which
we meet most of our personal needs. (&) Within them, we experience companionship,
love, security,-andan overall sense of well-being. #8) Not surprisingly, sociologists find
that the strength of a group’s pfima es has implications for the group’s functioning.
(C) For example, the stronger the primary group ties of a sports team playing together,
the better their record is. (D)

ey A



12.

13.

passa that is displayed above. The lette,
Look at the part of the follavdg:Q sentence could be added. i,
the

D' indicate where

@, 181, and [ Ithier ife choige,
people who da? ios th;n people who live by themselves.

dW

@© Cholce C
® Choice D

Directions: Complete the table below by selecting THREE answer choices that are

characteristics of primary groups and TWO answer choices that are characteristic
of ndary groups.

Write your answer cholces In the spaces where they belong. You can either write
the letter of your answer choice or you ¢an copy the sentence.
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estions Give yourself 20 minutes to

r the qu
Directions: Read the passage. Then answe

complete this practice set.

BIOLOGICAL CLOCKS tivities of animals to be

i e ac
sually require th S diiingand rhythms

. Consequently,
coordinated wth predictable events around the;? events like the solar day, the tides, the
. y and these periods,

of blological functions must closely match pe:otweeﬂ animal activit
iiat iy b hearazook The IplDoRe & terest and importance that a huge

particularly for the dally rhythms, have been of such in o earch field of chronoblology
amount of work has been done on them and the special re

imal’s activity—sleep-
has emerged. Normally, the constantly changing levels of 'an amzm:: :san :::rmones.
ing, feeding, moving, reproducing, metabolizing, and producing enzy he key question Is
for example—are well coordinated with environmental rhythms, but the key ,
whether the animal's schedule is driven by external cues, such as sunrise or sunset,.or is
instead dependent somehow on internal timers that themselves generate the observed
biological rhythms. Aimost universally, biologists accept the idea that all eukaryotes (a
category that includes most organisms except bacteria and certain algae) have internal
clocks. By isolating organisms completely from external periodic cues, biologists learned
that organisms have internal clocks. For instance, apparently normal daily periods of bio-
logical activity were maintained for about a week by the fungus Neurospora when it was
intentionally isolated from all geophysical timing cues while orbiting in a space shuttle,
The continuation of biological rhythms in an organism without external cues attests toits
having an Internal clock.
When crayfish are kept continuously in the dark, even for four to five months, their
compound eyes continue to adjust on a daily schedule for daytime and nighttime vision.

Survival and successful reproduction U

hours. A particular animal typically Mmaintains
great precision for many days. Indeed, stabilj
its major features, even when the organism*

distances. Typically, t , lyorby
withous Cha::e A:a :1:5:;:!?1:; tcijaiily Internally en:':lel :ast-west travel over great

g ' Clivities arg Ycle of 3

Ng effects Ive t
and interna| of this external cycy
cues such e ey persist, like our Jetla Match be een ext ! i o
: as the dayllghtldarkness cycler, 1or severg b ernal time cues
the dally rhythm of the neyy eMVironmeny, - 1 Organismys - b weeks until certain
Ock to

s}fncl'u-omz‘a with




Reading

Animals need natural periodic signals like sunrise to malntain a cycle whose period Is
precisely 24 hours. Such an external cue not only coordinates an animal’s dally rhythms
with particular features of the local solar day but also—because it normally does sO pd
after day—seems to keep the Internal clock’s period close to that of Earth’s rotation. Yet
desplite this synchronization of the period of the internal cycle, the animal’s timer itself
continues to have Its own genetically built-in period close to, but different from, 24 o
Without the external cue, the difference accumulates and so the internally regulated
activitles of the biological day drift continuously, like the tides, in relation to the solar
day. This drift has been studied extensively in many animals and In biological activities
ranging from the hatching of fruit fly eggs to wheel running by squirrels. Light has a pre-
dominating influence in setting the clock. Even a fifteen-minute burst of light in otherwise
sustalned darkness can reset an animal's circadian rhythm. Normally, internal thythms
are kept in step by regular environmental cycles. For instance, if a homing pigeon is to
navigate with its Sun compass, Its clock must be properly set by cues provided by the
daylight/darkness cycle.

Directions: Now answer the questions.

Survival and successful reproduction usually require the activities of animals to be
coordinated with predictable events around them. CofSEgUEntty, the timing and rhythms
of biological functions must closely match periodic events like the solar day, the tides, the
lunar cycle, and the seasons. The relations between animal activity and these periods,
particularly for the daily rhythms, have been of such interest and importance that a huge
amount of work has been done on them and the special research field of chronobiology
has emerged. Normally, the constantly changing levels of an animal’s activity—sleep-
ing, feeding, moving, reproducing, metabolizing, and producing enzymes and hormones,
for example—are well coordinated with environmental rhythms, but the key question is
whether the animal’s schedule is driven by external cues, such as sunrise or sunset, or is
instead dependent somehow on internal timers that themselves generate the observed
biological rhythms. Almost universally, biologists accept the idea that all eukaryotes (a
category that includes most organisms except bacteria and certain algae) have internal
clocks. By isolating organisms completely from external periodic cues, biologists learned
that o_rga_rﬂwlldocks. For instance, apparently norma) da wmm:so
logical activity were maintalned for about a week by the fungus N

. pora when it was
intentionally isolated from all geaphysical timing cues while orbiting

a space shuttle.
The continuatiomo bl‘}o
having an @- ¢
),

n an organism without external cues attests to its

14. The word “Cnséquent pdssage Is closest in meaning to
@ Therefore s 0 o
(B Additionally \ g 9]
(© Nevertheless
(®© Moreover

/5

&

a2

Jrpen——E. B
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the fungus
experiment On gl as-gaily ones
15. In paragraph 1. the Kty perlods of activity &2 %
@theaxisteﬂce"fwe fat orgo IrHs ﬂveln
e internal clocks of organisms
cycle for study

space on the inte
one part of an

© the'effect©

anism’s
(© the isolation of 9

assumed to be true
According to paragraph 1, all the following aré generally
16. r

ik i d with recurring
@ Itis important for animals’ dally activities to be coordinate:
events in their environment.

Eukaryotes have internal clocks.
T:e :;:tionship between biological function and environmental cycles is a

topic of intense research.
& & Arﬁmals‘ dally rhythms are more dependent on external cues than on internal

clocks.

When crayfish are kept continuously in the dark, even for four to five months, their
compound eyes continue to adjust on a daily schedule for daytime and nighttime vision.
Horseshoe crabs kept in the dark continuously for a year were found to maintain a

SIERt rhythm of brain activity that similarly adapts their eyes on a daily schedule for

bright or for weak light. Like almost all daily cycles of animals deprived of environmental
cues, those measured for the
h

y ki horseshoe crabs in these conditions were not exactly 24
z:: Wwhose period is approximatety—but e : $
cadian/For different individual horsesh Yy o Einctly—n day is called cir

t0 255 A particular-animey typ; ;Je crabs, the circadian period ranged from 22.2
“Rimal typica , s Bt
with great precision for . ﬁ@gﬁmﬁ& : Cha(actgrisgc . dﬁ;atjq;;
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18. TheAvord “GEFEHGH" in the passage is closest in meaning to

length

®)feature
process
repetition

19. Which of the sentences below best expresses the essential information in the
highlighted sentence in the passage? Incorrect choices change the meaning in
important ways or leave out essential information.

@ Stability, a feature of the biological clock’s period, depends on changeable
factors such as temperature. @
'A major feature of the blological clock is that its pgriogdoes not change despite
significant changes in the environment.

(© ATactor such as temperature Is an important feature in the establishment of the
biological clock’s period.

(D Biological activity Is not strongly affected by changes in temperature.

20. According to paragraph 2, which of the following is true about the circadian periods
of animals deprived of environmental cues?

@ They have the same length as the dally activity cycles of animals that are not
deprived of such cues.

(@ THey can vary significantly from day to day.
ey are not the same for all members of a single species.

(@© They become longer over time.

21. According to paragraph 2, what will an ani experience when its internal rhythms
no longer correspond with the y cycle of the environ | €4
@ Disorientation _ J psevievtiah’en T

md of the internal rhythms

(© Complete reversal of day and night activities
(@@ Increased sensitivity to environmental factors

22. In paragraph 2, the author provideg evidence for the role of biological clocks by
(@ listing the dailyMés of an animal’s cycler Sieeping; feeding, maving,
reproducing, metabolizing, and producing enzymes and hormones
(® describing the process of establishing the period of a biological clock
@ presenting cases in which an animal’s daily schedule remained stable despite
lack of environmental cues —"

(® contrasting animals whose daily schedules fiuctuate with those of animals
whose schedules are constant




on that the period for different homesh%

e circadian rhythm of all animals

th
roximate range of the only factors affecting an animal's

© Toillustrate the app | cues are

@® To support the idea that externa
periodic pehavior |
Ui

ignals i
Animals need natural periodic Si@ ot only coordinates an animals
24 hours.
period Is precisely

3 al solar day but also—beca nor-
daily rhythms with particular :eezt;f::o ;ee:t:: nternal clock’s period close 15 thataof
mally'does ?:?;gigg:hm synchronization of the period of the internal cycle, the
E::;haj'.:,ot?neor iiself continues to have its own genetlcally built-in period close to, but
different from, 24 hours. Without the external cue, the difference accumulates and so
the Internally regulated activities of the biological day drift continuously, like the tides,
in relation to the solar day. This drift has been studied extensively in many animals
and in biological activities ranging from the hatching of fruit fly eggs to wheel running
by squirrels. Light has a predominating influence In setting the clock. Even a fifteen-

minute burst of light in otherwise §Ustaied darkness can reset an animal'’s circadian

rhythm. Normally, internal rhythms pt in step by regular environmental cycles.

For instance, if a homing pigeon is to navigate with its Sun compass, Its clock must be
properly set by cues provided by the daylight/darkness cycle.

24. The word @1” in the passage refers to

&) an external cue such as sunrise

® the dally thythm of an animal
© the local solar day

® a cycle whose period is Precisely 24 hqurs
SUSEBINED” in them FW' 1 /
Passage Is clogest | e'anlng to

Tupled
© ratog &
® periodic

de to maintain a cycle whose




Reading

Animals need natural periodic signals like sunrise to maintain a cycle whose period
Is precisely 24 hours. i) Such an exterral cue not only coordinates an animal’s dally
rhythms with particular features of the locaT solar day but also—because it normally does

9 r day—seems to keep the inter ck’s period close to that of Earth’s rota-
tio despite this synchr;rllm/tmn_otm d of the internal cycle, the animal's
time if continues to have it§ own genetically built-in period close to, but different

from, 24 hours. {€) Without the external cue, the difference accumulates ahd so the inter-
nally regulated activities of the blological day drift continuously, like the tides, in relation
to the solar day. {B) This drift has been studied extensively in many animals and in bio-
logical activities ranging from the hatching of fruit fly eggs to wheel running by squirrels.
Light has a predominating influence in setting the clock. Even a fifteen-minute burst of
light in otherwise sustained darkness can reset an animal’s circadian rhythm. Normally,
internal thythms are kept in step by regular environmental cycles. For Instance, if a hom-
ing pigean is to navigate with Its Sun compass, its clock must be properly set by cues
Provided by the daylight/darkness cycle.

26. Directions: Look at the part of the passage that is displayed above. The letters (),
(8). (&), and [ indicate where the following sentence could be added.

Because the Internal signals that regulate waking and going to sleep tend to align
themselves with these external cues, the external clock appears to dominate the

internal clock. /

Where would the sentence best fit?

@ Choice A
@ Choice B
© Choice C
(@ ChoiceD

27. Directions: An introductory sentence for a brief summary of the passage is
provided below. Complete the summary by selecting the THREE answer choices
that express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas In the passage.

Write your answer choices In the spaces where they belong. You can either write
the letter of your answer choice or you can copy the sentence.

Sl onl Wfulin | TEm——p
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Answer Choices
reproduce successfully without coor

Most animals survive and e
menta 2
e ir activities even when

@/ﬁnirnais have Internal clocks that influence the
environmental cues aré absent.
jmal’s internal clock may vary slightly for
e stable for any one individual.
differences between their internal rhythms

dinating their

different

Ig} The circadian period of an an
individuals but Is generally quit
[O] Animals are less affected by large
and the local solar day than are humans.
[E] Environmental cues such asa change in temperature aré enough to reset an
nimal’s clock.
Because an animal's Internal clock does not operate on a 24-hour cycle,
environmental stimuli are needed to keep the biological day ali gned with the

solar day.



Directions: Read the passage. Then answer the questions. Give yourself 20 minutes to
complete this practice set.

METHODS OF STUDYING INFANT PERCEPTION

In the study of perceptual abilities of infants, a number of techniques are used to
determine infants’ responses to various stimull. Because they cannot verbalize of fill out
questionnaires, indirect techniques of naturalistic abservation are used as the primary
means of determining what infants can see, hear, feel, and so forth. Each of these meth-
ods compares an Infant's state prior to the Introduction of a stimulus with its state during
or immediately following the stimulus. The difference between the two measures pro-
vides the researcher with an Indication of the level and duration of the response to the
stimulus. For example, if a uniformly moving pattern of some sort is passed across the
visual field of a neonate (newborn), repetitive following movements of the eye occur.
The occurrence of these eye movements provides evidence that the moving pattern Is
perceived at some level by the newborn. Similarly, changes in the infant's general level
of motor activity—turning the head, blinking the eyes, crying, and so forth—have been
used by researchers as visual indicators of the infant's perceptual abllities.

Such techniques, however, have limitations. First, the observation may be unreliable
in that two or more observers may not agree that the particular response occurred, or to
what degree It occurred. Second, responses are difficult ta quantify. Often the rapld and
diffuse movements of the infant make It difficult to get an accurate record of the number
of responses. The third, and most potent, limitation Is that it is not possible to be certain
that the infant’s response was due to the stimulus presented or to a change from no
stimulus to a stimulus. The infant may be responding to aspects of the stimulus different
than those identified by the investigator. Therefore, when observational assessment is
used as a technique for studying infant perceptual abilities, care must be taken not to
overgeneralize from the data or to rely on one or two studies as conclusive evidence of 8
particular perceptual ability of the infant.

Observational assessment techniques have become much more sophisticated,
reducing the limitations just presented. Film analysis of the infant's responses, heart
and resplration rate monitors, and nonnutritive sucking devices are used as effective
tools in understanding infant perception. Film analysis permits researchers to carefully
study the infant’s responses over and over and in slow motion. Precise measurements
can be made of the length and frequency of the infant's attention between two stimuli,
Heart and respiration monitors provide the Investigator with the number of heartbeats or
:;ea:tll;siﬁ:z:t:r:e:f:‘ ::av:l 2:1rzl:ill.llstls presented. Numerical increases are used as quan-
sucking were first used e?s an asse:s:::tt ::liet::u:::ys:lmulus. o ) Woniiktivy
R TETACi 2 eyt re e esearchers in 1969. They devised
sented, changes in the infant’s sucking beh NSO LS ARSI P

' g behavior were recorded. Increases in the number

'_

e

e " TM w




g attention to or preference for a given

the infant

sed as an indicatr come into
of sucks were L infant perCePﬂon have Vogue. The
hich a single stimulus Is presenteq

visual dispiay- iques of studyind in Wi
al technid nique. I
Two add i ,d;snabﬁuaﬂ"“ 5 i surable gecline (habituation) In whateye,

first is the ha w stimulus is presented, ang

the Infant U at point a n€ ; a
repeated!);;zavwr is being 0bse Atth Iszeco,ded. if the infant fails to dishabituate
sttending s us, It Is assumed that the baby g

dishab new stimul
;ecmsocv:zl;ues to show habituation with the The habituation-dishabituation pars.

ifferent.
unable to perceive the new stimulus 85 d uditory and olfactory perception

th studies of 8
digm has been used < on evoked potentials, which are electrical brain
in infants, The secon

se of where they originate
articular stimulus becau ‘
responses that may be w'ﬁ";& prain indicate that the stimulus Is getting through

Changes in the electrical p3 ‘ some form of response.
" rvous system and eliciting .
to the infant’s central né niques provides the researcher with evidence that the '

eceding tech
Each of the pr g between stimull. With these sophisticated observational

infant can detect or discriminate
assessment and electro physiological measures, we know that the neonate of only a few

days Is far more perceptive than previously suspected. However, these measures are
only “Indirect” indicators of the infant's perceptual abilities.

pacifier’; a small plastic device for bables to suck or bite on

Directions: Now answer the questions.

: :
deten'm T:a sl;tud : ; s:;al abilities @}s, a number of techniques are used to
R e I Because they cannot verbalize or fill out l“‘l
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Reading

29. Paragraph 1 indicates that researchers use Indirect methods primarily to observe
the

@ range of motor activity in neonates

® frequency and duration of various stimuli ¥
@ change in an Infant's state feliowing the Introductig s

® range of an infant's visual fie

® To explain why & ficona
repetitive movements

@© To argue that motor activity in a neonate may be random and unrelated to
stimuli

(B) Ia emphasize that responses to stimuli vary In infants according to age

S\

Suchtechniques, ho ans. First, the observation may be unreliable
that two or more obse!

, anonse occurred, or to
that degree it occurred. Secofid, responses are difficult to quantify)Often the rapid aqd

dlffuse liffuse movements of the infant make Itdifﬂcult to get an g dle record ot the-AUME j

t the lnfant's re po se was due to the stimulus presented or to a change from no
U e infant may be respondin z of the stiniilﬁm

31 ich o } n paragra
technique of direct o ation? -
(b @ itis imposs|ble to be certain of t , —
% ,. ' responses, which occur quickly and diffusely, are o to ¢ WU-Q/
m
Infa not respond well to/stimuli presented in an unnatural ratory V 5
ng- e

response. \_—-’y a

32. The word w in the passage is closest in meaning to
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the essential information in the l

33. Which of the sentences below best expresses
e meaning in

highlighted sentence in the passage? Incorrect choices change th

important ways or leave out essential information.
@ Researchers using obgervationet-e -
n one or two studies, it seems that some infants D’j

{ ability not observed in others.

on infants’ perceptual abilities, it Is I
evidence.

studies, their observed

(@® On the basis of the data
develop a particular perceptua

@© To use data from one or two studies
necessary to use techniques that will provide conclusive

®) When researchers fall to make generalizations from their
data is often inconclusive.

ave become much more sophisticated,
is of the infant's responses, heart

Observational assessment techniqug
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S studies on infant perception ‘

(®© To point out the strengths and weaknesses of three
quantifying an infant’s reaction to stimuli Mw methods for
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36. Paragraph 3 mentions all of the foliowing as indicatlons of gn infant's helgzhtened

interest in a new stimulu EPT an Increase in
——
@ sucking behavior t

® heart rate
© the number of breaths taken

@ eye movements C p YEAA\E\.U PMQ/VO‘{) ) "

NQ dltional techniques of studying infant perception have come Into vogue. The
t Is thehabi uation-dishabituation technlque in which a single stimulus Is presentad

fepeatedly to the infart GRYT abituation) in whatever
ffulus Is presented, and any

. ecorded~1he infant fails to dishabifu

and continues to show habitugtiohywith 1€ new stimuly PeEuR Ra-hahb |3
unable to perceive the new t.mm as different. The fab uaﬂbn dlshabﬁuatlon bara-

digm has been used most e e sively with studies ;mlmﬂ“ y) Pt Bpﬂﬂﬂ
in infants. The second technique relies on evoked-p tentas. NTTcIT are-grectrical brain
résponseés that may be related to a aMﬂm:@ because of where they originata

argesirrtheelectrical pattern of the brain Inditate that the stimulus is getting throug -)'

 infant® alne system and eliciting some form of response.

@ 4ﬁﬂ-l-;mmﬁ—‘r"l""-l i TR o
(© Habitustiondscontinue th-the P .
(© Th€ infant displays little change In electrical brain responses.

38. In paragrgph 4 whatdoe thombuggest 2 203V an infant’s brain
D‘-’"—' ——
)] Ws potentlal to respond to a stimulus may be related to tI@zé of its

brain
Changes in the electrical patterns of an infant’s cﬁ to detect.
@ Different areas of an infant's brain respond to different types of stimuli.
(@ An infant is unable to perceive more than one stimulus at a time, .
-‘_‘-—--“‘--.—_

Each of the preceding techniques provides the researcher with evidence that the _

infant Can ae' fector astiminate between stmull. With these sophisticated observational
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hragraph 5 Indi
passage discovered that
@ infants find It difficult to percelve some

t
(® neonates of only a few days cannot ye
© observational assessment Is less useful for studying infa

researchers previously belleved
& a neonate is able to perceive stimuli

types of stimuli
discriminate between stimuli
nt perception than

rs once thought

—

better than researche

' ticated,
Observational assessment techniques have pecome much more sophisti

’ art
reducing the limitations just presented. Film analysis of the infant’s responses, he

C'
and respiration rate monitors, and nonnutritive sucking devices are used ash::l;eto
= a A Aato, = c

measurements can be made of theNeng
between two stimuli. (C) Heart and respiration monitors provide the investigator

with the number of heartbeats or breaths taken when a new stimulus is presented.
{D) Numerical increases are used as quantifiable indicators of heightened interest
in the new stimulus. Increases in nonnutritive sucking were first used as an assess-
ment measure by researchers in 1969. They devised an apparatus that connected a
baby’s pacifier to a counting device. As stimull were presented, changes in the infant’s
sucking behavior were recorded. Increases in the number of sucks were used as an
indicator of the Infant's attention to or preference for a given visual display.

40. Directiong: Look at the part of the passage that is displayed above. The letters (A),
{8). €} and (D) indicate where the following sentence could be added. |

Where would the sentence best fit?

@ Choice A
@ Choice B
(© Choice C
(® Choice D

4. Dlor;c:‘i:dns: An introductory sentence for a brief summa
pr below. C
that express the mOI'ﬂtpllete the summary by selecting the THREE
| i ostimportant ideas in the passage. Som answer choices
9 summary because they express ideas th © sentences do not
passage or are minor ideas in the passage, at are not presented in the

Yy of the passage is



Answer Choices

such as turning the head, blinking the eyes, or crying remain

of an infant's perceptual abilitles.

for studying infant perception have improved the accuracy with

rchers observe and quantify infant responses.

[B] Pacifiers are commonly used in studies to calm an infant who has been
presented with excessive stimull.

[E] Indirect observation is most accurate when researchers use it to test auditory

and olfactory perception in neonates.
M Sophisticated techniques that have aided new discoveries about pérception in

the neonate continue to be indirect measures.

———
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Directions: Now answer the questions.

1. Why does the woman go to see the professor?

@ To get advice on the topic of a term paper
® To discuss different types of food packaging

(© To find out if the university will offer courses in food packaging
® To ask about jobs In the food industry

2. Why does th on his previous jobs?
@ To explain why the woman should study physics, math, and chemistry
® To recommend that the woman geta summer job on a fishing boat

@© To point out that industry jobs can lead to a teaching career
® To confirm an assumption the woman made about finding a job ( ‘v\"

ma' cUfHvelv afi H o
e —— e crotis

(© People prefer to buy milk in

see-thr
®© Opaque containers are effective in :Irft
e

4. What does the professor im

@® It has plans to s
® Some of its em
S

Ply about the dai
tlart bottling mik in opaquk e
Ployees attendeq the University |




Listening

Listen to Track 2.
@ She has read conflicting information.

(B She has been too busy to begin her research. V/J-'@( "
@ The topic she is researching Is too broad. ‘

@ The information she needs is not available.

{e@
e
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Directions: Listen to Track 1. O

Directions: Now answer the questions.

1. Why does the woman go to see the professor?

@ To get advice on the topic of a term paper

@® To discuss different types of food packaging
@© To find out if the university will offer courses in food packaging

(® To ask about jobs in the food industry

2. Why does the professor-mention his previous jobs?
@ To explain why the woman should study physics, math, and chemistry
® To recommend that the woman get a summer job on a fishing boat

(© To point out that industry jobs can lead to a teaching career )(' ™ v

®® To confirm an assumption the woman made about finding a job ( o ‘(’\ " .
W ﬂ?&

3. The woman mentions a research study of milk packaging. What was the finding of\\p)'

the study?
A e
¥ 8%\ ,

(4) Plastic containers may change the flavo
@ Light may negatively affcet-tie-auali

(© People prefer to buy milk in see-t rough Comtainers.
(© Opaque containers are effective in protecting milk from bacteria

4. What does the professor imply about the daj in Chefsea?

@ It has plans to start bottling milk in opaquie conta ers
® Some of its employees attended the university. .

SE
e WO : tion.
wor re before joining University facul

WW %r/lﬂ e N .




Listening

5. LstentoTrack2. { )

@ She has read conflicting information.
@® She has been too busy to begin her research. W\J-/@(
& The topic she is researching is too broad.

(© The information she needs Is not available.

(v @PW

L
__ \0\0 J\”‘L
X
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Philippe Jacques de Loutherbourg




Listening

Eidophusikon

Directions: Now answer the questions.

6. What.does the professor mainly discuss?

B The history of set design in Eng :
I A French painter’s innovations In set design L,} Sl
& RmT ol play popular in eighteenth-century eater l/:g )
t
@® A leading playwright of the eighteenth century ol C

W
7. According to the professor, how did Loutherbourg create a feeling of g

on the stage? Choose 2 answers.

M

e enlarged the stage area. vl :
[B] He used mainly dark colors in ackgroun s; C \.W
e ¢ 12 > oyt
He carefi R W\’V
@ He used three-di ('r&' \(e?
8. What can be inferred about theatergoers in late eighteenth-century England? 5%,;
hey did not accept Loutherbourg’s set designs at first. MO $7Y
They were accustomed to sitting in dark theaters. OVS T s '>
Most of them attended the theater mainly to see popular actors. ('W \J' A
@ Some of them used the theater as a substitute for travel. ™ CQ s \

9. What Is the professor’s opinion about the relationship between English landscape \70‘

painters and Loutherbourg?
@) He thinks English landscape painters were unfair in their criticism of

Loutherbourg’s work.
(B He thinks Loutherbourg's relationship with English landscape painters was less

important than most experts think.
@ He thinks Lout

JT_) / ea i (o \3\' @

L\a c> ‘ He m:nlf: English landscape palntgrs helped Loutherbourg's work gain in
AL T ook sp gl )
RIS v

WY

C)

=N

‘i‘%@

S

AT g
¢ M\S‘l %"@"

¢
{&ﬁi&b\w

¢ painters probably inﬂuencedM

ERVON
("1)9 /(f\ |

O

o
't
s

OFoN,




TOEFL BT Test 1

2 onswers-
10. What are two notable festures of the Eidophusiion? Choose

@ R wes identical 10 the Drury Lane Thestre.
did not make use of actors.

It used paintings made by Gainsborough.
R had » small stage.

nome?
n Wunmmnmuwmw‘
@ 7o demonsirate the authenticlty of Loutherbourg's sound effects
Hmwmmmmm
mention one of the problems the Eidophusion faced
QBwMMgm-\mulMﬁ



Listening

Directions: Listen to Track 4. O

Ll el Gl Clotge .

A(a (/Ka
s _ng.sz-MJ.ﬂéo(.ll‘:‘i:t‘
Environmental Science | ¢, foco &fhﬂﬂ,-
bk g 2 ,
e shv 7S T '

tundra
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microbes




Listening

Directions: Now answer the questions.

12. Whatls o
;,‘.@ 2 pASSEC '.,‘ s -1 ] A‘aska
: ases miglitbeaffe ngthepermafrostinmcﬁcAlaska

© Why nutrient production of microbes in the soil in Arctic Alaska is declining
(® Reasons that grasslands are turning into tundra in Arctic Alaska

13. According to the r, what.are-two features of shw
we

Tin Arctic regions? Choose 2 answers. -

[A] They have roots that can peqgétrate permafrost.

Their he aliows them to 8bsorb more sunlight.

Decreases in grass anS-¥
the soill.
@ Inc
@© Increases In

water.
(® Increases in snowfall have R rovided more water for shrubs.

==’

15. Why.a €
(A The roots of shrubs prevent nutrient-filled soil fromgﬂpdashed away.

® M@%Www@md by runoft.
@ Most nutrients remain frozen in the permafrost when spring runoff is at its peak.

® Most nutrients have been absorbed by vegetation before the runoff period
begins.

Iy
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Why - ﬁﬂ 3 .,. into other e
16. OGS the professon : 6—*—'/-—— —
- : | . may not convert back ¢
= BXDd 'Iﬂ“‘?ﬂ- &

——
d -

® To explain ho
®© To cite a simllarity b
tundra environments

@ To explain how a biological loop can cause shrub expansion

: d and
cen the types of shrubs in semlarid grassian

7. Listen to Track 5. ()

@ The information she gave Is important enough to be repeated.

® Climate scientists are asking the wrong questions. N

@ The phenomenon she is describing Is more complex than it appears. '
th le easlly.

(® Students should be a e Q F




Listening

Directions: Now answer the questions. | \9 g 2
an oS
18. What are the speakers mainly discussing? o . JO\J ~
@ A book that the man is trying to find in the library el y L \Lé \‘?
® A book that the man already returned to the library gtr 3 g .8,
@ A book tha esis (£ /‘”
O A that the man lent to his sociology professor . }\r\ {
|
19. What does the woman offer to do for the man? E:Yﬂ t:?? JJ
(® Let the man know when a book he needs is péturned to the library f
& Photocopy a chapter of a book for him 3 4
— p——
© Ask a professor to return a book the man needs Y e \ﬁf'{

(© Find a copy of a book for him at another library

20. What is the woman trying to explain when she mentions students who have lost y\
their borrowing pfivileges!? o _Stpy‘ ' l

(@ Why the man should not photocopy part of the book

a
® The reasons for one of the library’s policies &
@ What not return the book \/

he reason the man has to fill out a form

1. How does the man probably feel at the end of the conversation? f \;\C‘;i{ ~
@ Annoyed that he has to pay ai € bool &\ \§
(® Upset that he willlose his library privileges U
© Glad that he can keep the book for two more wegks

@ Appreciative that the woman is helping him

I——




A . /
22 usmnw k2. () (i {‘ ewt W “"“;\A‘;)

° e ¥
®T the man 10 retum the book 10 the _—

@rommn-nr—mm""’*
(© To explein 1o the man a change in the Rbrary's policies
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Directions: Now answer the questions.

23. What is the lecture mainly about?
& Reasons that geologists study lake fossiis In desert regionswironmems
(B A comparison of ancient and present-day lakes In desert :es
@© Geological evidence for the formation of ancient sand du
& A hypothesis for how some ancient des

p———

24. What is the professor's opinion about the conclusions of the recent study of the
limestone formations in the Empty Quarter?
@ They have changed the way geologists study desert environments.
@® They contradict findings about similar desert lakes.
@© They explain the causes of monsoons in the desert.
@ They need to be confirmed by additional studies.
—

~—26. According to the professor, what feature of the sand dunes made the formation of
——

(O thelakes possible?
= @ The degree of slope of des of the dunes
8 @ The in the dunes

'&-.\é @© The position of thé dunes relative to the wind and rain
Y (@ The narrowness of the valleys between the dunes

26. How Is it possible to UMMMGHWW Choose

answers, L \“S \\S? e,
BBy examining t‘e IOCMM@_\ ¥ g,, '\eﬁsﬁ
b

By measuring the amount of sand covering the lake bed ™ ‘b—g
By exam the color of the limestone formation & o
§B By identifying the types of fosslis found in me@ &

(® The bottoms of the lakes were too sandy fof these animals to stand in
@© The location of the lakes made them too difficult for these animals to neach
(© The vegetation near the lakes did not attract these animals. '

28. What possible explanawm%
in the Mmost ancient lakes? Pparent absence of fish
—
@ The presence of predators

‘E NEFODRREe-1000

L ack of suitable water
(® Extfeme desert temperatures
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prairie dogs

Directions: Now answer the questions.

29. What does the professor mainly discuss?
@ The findings of a study on prairie dog communication
@® The way that mammals learn to make waming cries
@ Features that distinguish language from animal communication systems
@ Various types of signals used by animals to communicate with each other

30. Why does the student mention a research project she studied in a blology class?

@ To point out similarities in the behavior of rodents and monkeys

(B To explain how she first became interested in animal communication

@ To introduce an instance of an animal species that might have languag
e

@© To show how she applied her knowledge of linguistics in anocther course



Listening

3 WMWWMW dogs?
@ She finds the study-interesting but Is not convinced that prairie dogs can

language.
' She thinks the researchers misinterpreted the high-pitched barks as waming

(A To see if anyone knows The answer to the student’s question
@ To at the stu

(© To express frustration because she has already answered a similar question
(D To determine whether she has been speaking clearly enough
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Directions: Listen to Track 33. O

Directions: Now answer the questions.

—

—>

-

Why does the student go to see the professor?

@ To discuss the latest trends in photography shows

(® To find out why some of her work was not selected for a show
&P To discuss how to get her photographs exhibited

(D To find out about a student photography show on campus

According to the professor, what is the best way to create work that is likely to be
chosen for a show?

(@ By taking photographs that fit with current trends
@ By following one's own artistic views

(© By consulting experienced photographers

(D By learning what gallery owners are interested in

What does the professor imply about photography created outside of the

classroom?
!':_"\._______.
@isusually technically stronger than work created for a class

(® Ittends to be more interesting than class work
@ Itfaces increased pressure to be trendy. '

@ ttis more likely to be exhibited than s work created for g |
class.

According to the professor, what are
work? Choose2-onswers. ey g Photographers can market

B Share exam with other
Hire a professional agent to sel| -
B Display their work in places other
[B] Aska professor to recommend thej

T wol
an allerlg:/
r'work to gdllery owners




Listening

5. stentoTrack34, ()

@ To eskmepmfessortor_eevaluateherwmk
(® To Indicate that she understands the importance of sharing her work

@© To show that she disagrees with the professor's opinion
4 To suggest that her work has met the professor’s criteria
‘-\____/’-’-’——————/
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R
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Marine Biology _i

Ambulocetus natans




Ambulocetus natans
Basilosaurus

oo Bl WYL e loedy

gﬂ" b
. f"ﬂ”f";ﬂ“ L W g e
Note: The lecture you just listened to provides one professor’s interpretation of evidence jhﬁ*”
related to the evolution of whales. You might be interested to know that the evolution of ’l'61 b 4
whales is still being studied, and as new evidence ilable, alternative inter- .
g becws aﬁj,ab w

pretations may be more accurate. v)\/“" ot o P %
Directions: Now answer the questions. { ("” (,3;17 .%l ( 1))'3 v ;W'ﬁg .
l—-Y q}tv. . 1 u.a}(& f t .-);

6. Whatis the( lec;u;e mainly about?

@ Recent fossil evidence connecting )
‘s[& * S Difettiod 00:'10.,,'@ = . & —7'}'\?[,
(O/' © Similarities among ancient ancestars of whates =i ,].;\\ *.1(’ 0
i (@ Similarities between wi and other modern-day animals K(:{’ {!f f
"t G 4

@ According to th

@© It calls into doubt the theory that whales evolvedfrom land mammals.
(Dwit suggests that whales evolved more recently than was previously believed.




9. What evl;im?e suggests
@ Similarities between hip mus

i ¥ rities les
h JE T gm:::ﬂﬂes ::ﬁ: abita PPOP"t“muses " al'“:mnatnd anclent
s " . - f@ Similarities in the skeletal structures of modern hippopotamuses
» o 4
1 b W « o ¥ i':*J 'l:'.“ whaies DN"\
- i =38 e, whale
e M RETCN Whatis e professor’s opinion about recent QWO
s s Ay, * evolution?
L] - L e ey
SWhai L @ They solve a tong—standlng mystery invoMn fossil evidence.
i 2oeh i (® They contain sig j :
\ ' LI A '0 Th?ypl'esentev Ce
o T —
ok L 0 B @:ﬂ'?ﬁndlngs of thetvéious studies vised researchers
. * - . < . v:, Vs

Y What does DNA evidence indicate about relatiunshipwﬂ

@ Al modem whales descend from sperm whales.
® Differences among toothed whales are less significant that was previously
J-Jhoughl,
32>, @ Notall toothed whales are closely related.

e .‘. ! @Speqnwha‘l&saremorecloselyrelatedtoklllerwhalesthanwaspfevlously
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Directions: Now answer the questions.

12. What is the main purpose of the lecture?
@ To describe the trade in food crops between Europe ang the Americas

. & To desc e Introducti erican food S 10 Furopeans
© To describe the influence of American Crops on traditional European

dishes
@ To describe the difficulties of growing American food €rops in Euro
climates pean

13. What does the professor imply about certain plants in th
@ Thgy grow best in Mediterranean climates,
® Their leaves are high In nutritional value.
(© They were mistakenly believed to be related to potatoes
@ They are dangerous when eaten by human beings,

€ nightshade family?




Listening

4.
What does the professor imply about Thamas Jefferson's attitude toward tomatoes?

@ It was typical of his unconventional way of thinking,
@ It helped to advance his

@ It changed the eating habits of North Americans.
@ It helped to make tomatoes popular In Europe.

~ 15. According to the professor, what was the long-term effect of the i on of
American comn and potatoes to Euro,
N —m )
@ It had & negative effect on the nutritional intake of people living near the
Mediterranean Sea.

northern Eu .
®© It encouraged the development of new types of culsine in southern Europe.
@ It led to the failure of many native European grain crops.

16. Accordging to the professor, what Is one of the reasons why potatoes became
r in Ireland?

@ Po were more nourishing than native Irish food crops. \—
(B Potatoes grew better a es than native k

(© Political leaders in Ireland encouraged the cultivation of potatoes.
(@ People in Ireland were not aware that potatoes are members of the nightshade
famlly.

17. Listen to Track37. { )
@ She expects the studentto provide an answer to her question.
(® She is surprised by the student’ ’




W
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*  Directions: Listen to Track 38. O

Directions: Now answer the questions.

18. Why does the student go to the bookstore?

@ To purchase a book by Jane Bowles
® To find out which books he needs for a course

@ To return a book that was originally assigned for a course

®© To find out how to order a book for a course

19. What is the store’s policy about giving refunds on books? Choose 2 answers.
Books that are not for a specific course will receive a store credit instead of a

refund.

B Course textbooks can be returned for a full refund early in the school semester.
All books must be returned within two weeks to be eligible for a full refund.
M Only books that are in new condition will get a full refund.

20. Why Is the professor not going to discuss the book
@ There is not enough time left in the semester.

by Jane Bowles in the class?

Not all of the students were able to get a copy of the book.
(© The professor miscalculated the difficulty level of the book.

@ The book was not on the course syllabus.

21. What does the woman imply about the book written by Jane Bowles?

@ !t is worth reading.

It focuses on a serious topic.
© She is not familiar with it.

@ She read it for a literature class,




Listening

22. Usten 1o Track 39. ()

a"{
@ He thinks the store’s policy Is too strict.
(® He is happy that the woman has agreed to his request. ‘_b]f

@ He is surprised at the woman's suggestion.
® He Bamwodﬂmheneodstogmmowomnnmomlnformathn ( 17.:-)(;

p"
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DImMé Listen to Track 40. O

phosphorus cycle
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4

27. What comparison does the professor make involving phosP’ osphorus.”
@ Sediment on the ocean floor contains more rirogen then 1S5 ‘
© Theafmosphete contains more nitrogen than phosphopr:am% does., . "'
®© Nitrogen requires more time to get recyc o menteOf "ﬂsh
® Phosphorus is more important than nitrogen to the develop :

-

28. Listen to Track 41. O

@ She realizes that the students are struggling with
® She s surprised that the student knew the answer 10
@ She thinks that the answer to the question is obvious.
@ She thinks that this phase of the cvcle has an “"‘“"’“‘" “ame

Pt

the concept.
her question.-

nosphorus and nitrod . W







Jean Piaget

Directions: Now answer the questians. -

29. What is the maln purpose of the lecture?
S To duscuss posslble explanations for childhood amnesna
® To descnpe-key featutes of childhood amnesia g &
(©, To.explain thethads of testing memory In children of different ages
(DR d_Iéc’usi-. 'why the abllity to recall memories diminishes as a person ages

30. Why does the professor ask students about their earliest memories?

& To help students relate to the topic she Is about to discuss |

To establish that people vary in the time of their earliest memory

© To introduce the' connection between language and memory

@ To point out a common theme in the earliest memories of most people

31. What does the professor imp for childhood

amnesia that she describes? 5
@ They can never be proved or disproved.

& They were formed without proper evidence.
(© They explain only certain types of childhood amnesia.
@ They are contradicted by her own-research.




Listening

32. The professor mentions some commonly held explanations for childhood amnesia.
Indicate whether each of the following Is one of the explanations she mentions.

Put a check (v) in the correct boxes. X

33. How was recall tested in children without language ability?
(@ By recording children’s responses to familiar faces
(® By observing children’s reactions to a repeated series of actions
@© By having children imitate each other’s actions
& By having children Imitate an ordered sequence of actions

34. The professor mentions a study in the 1980s that tested memory in children under
age 3. What did the researchers conclude from this study?

@ Young children do not develop the capacity for recall until after age 3.
@ Piaget’s theory linking language development to memory was incorrect.
@© Young children typically remember events for about nine months.

(@ The formation of memories is dependent upon language development.

ST s
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m.

Directions: Listen 0 Track 65. O

Directions: Now answer the questions,

1. What are the speakers mainly discussing?
~— @ What the gym pass s used for
(® How to try out for the swimming team
© The popularity of the new exercise classes at the gym
@ The schedule of exercise classes at the gym

2. Why does the woman's Initlal excitement turn to disappointment?

@ She s told that all swimming classes are full,

@ She learns that she will have to Pay extra for classes,

© She finds out that there are no swimming classes at her level.
@ She thought all sports activities were supervised by coaches.

3. What does the man Imply about People who play SPgﬂan_mwh?

~—@& They do not need an instructor to coach them
~ ® They do not usually take SWimming classes
®© They Mﬁwmm .

@ They do €the equipment,

4. Why does the

appoin eﬁrwnh*h%mmg_w
@ To find out when the pool is availab| >




Listening

5. Listen to Track 66. { )

(@ He wants to change the subject.
@ He wants 1o tell a story.

@ He disagrees with the woman.

@ He understands the woman's point.

R e
KSG* \\U;v ‘ \ p




distraction displays




daﬂl_hﬁ
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Sove thenr (looky birds)

st perfomesce |

g yj 7]
Q;% ns: Now answer the questions. \op )

S 6.

o e
)T(“’%ﬁmo bﬂ(%, \1‘3’%

@ Just before their young become independent V‘)
* (@ Immediately after their young have left the nest \L S

What is the talk mainly about?
@ Varlous predators that threaten young birds

(B Various patternsof growth-in-youn: birds ﬁ‘ )
@ One fotect their young tﬂ/‘ﬂ
@ oneway thatbirds provide food or thei young (\M W

According to the lecture, what do birds usually do when putting on a distra i
display? Choose 2 answers.
. @8 They Imitate another kind of animal.

They fly in circles around their nest.
They cover their nest with their wings.
@ They pretend they are sick or injured. =

According to the lecture, when do birds put on their most conspicuous distraction
displays?

@ Just before they lay their eggs
Immediately after they have laid their eggs

gt
YL@ \¢

e
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9. LitentoTrack88. { )
@ To introduce an explanation
(B To express uncertainty .
@© To point out an error
® To emphasize a point that should be obvious

10. Listen to Track 69. O
@ To explain the behavior of the predator
@® To emphasize that predators have excellent hunting skills

& To state the purpose of the birds’ behavior
@ To emphasize the risks involved in a distraction display

1. Listento Track 7

@® To describe the behavior of an Injured sandpiper

® To give an example of a well-performed broken-wing display

© To show why some sandpipers fall to distract predators

Q To distinguish the sandpiper’s display from another kind of display




Directions: Listen to Track 71. Ow .
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Directions: Now answer the questions.

12. What aspect of architecture in the United States is the lecture mainly about?

@ The differences between rural and urban styles of housing
=@ The reasons for the popularity of a particular type of house
(© The verious styles of houses that are popular in New England
(® The decorative detalls that are typical of houses built in New England

13. What is mentioned in the lecture as an application of the principle that “form follows

function"?

@ Smaller houses should have fewer rooms.

& A house’s design should reflect the inhabitants’ needs.

© The materlals for a house should be selected before the house is designed.
®© Houses in cold, harsh climates should be built with inexpensive materials.
4. Why does the woman refer to visiting her grand
@ To explain why she is n '
@ To explain why she kn
& To explain wh she is
® To explain why she

rents?
terested in residential
OWs a lot about the hj
familiar with ca

enjoys visiting rura) New Englang

15. ing to the lecture, wh

at are two f,
influenced by climate? Choose 2 answers e s s that were
[A] The thickness & hewalls _—_

The slope of the roofs
The number of windows
B The simplicity of the exterior
[E] The size of the chimney

—



— .wmmmmuwmm
D Pecpie Bving In rursl arees often had moved there from clties.

@ Peopie had 10 Bve very close 10 thelr neighbors.
@mu-mdmuumumm«mmm

7. s reck72. ()
@ To ndicare that the student's answer s wrong
@ Vo determine whether the student hes prepared for the class
©romuummmmumsmsnmm
@nmmmmhmm
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Directions: Listen to Track 73. O

Directions: Now answer the questions.

18. Why does the professor want to see the student?
@® To discuss the student’s grade on a paper
@ To invite the student to work on a commitiee
@© To inform the student about a change in the class schedule
(@ To ask the student to become her research assistant
19. Why does the student say he is interested in doing what the professor asks?
(@ He thinks it may help him improve his research skiils.
(® He thinks it will enable him to get a better grade in the professor’s class.
& He thinks it may help him get into graduate school.
(@ He thinks it will be good teaching practice for him.
20. What will the applicants talk about?

@ An academic interest they have
\Rfasons why they deserve to be hired
(© "Weeir educational background

(@ The classes they hope to teach

21. Why does the professor mention that one of the applicants wi
the student is particularly interested in? s will give a talkc on atope
@ To see if the student would
enjoy joining th i
(B) To suggest th L Appicants
® ag at the student May not totally agree wi s
e gree with what the applicant has to
To persuade the student t
& 0 come t
& To warn the student to focus on th: : tal'k o day
@pplicant’s teaching ability
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Directions: Listen to Track 75. O

e

GRS o

Environmental Science

wetlands




Listening

Directions: Now answer the questions.

\2\ \b 23. What is the lecture mainly about? M} h)? 4)‘
JQj\ @ The effect of the decrease in temperatures on wetlands ( (/Ve j
(® The use of computer models to analyze temperature patterns Od’k/
th of south Florida

\ 5 @ The theory tha
o~ k{ (© The importance of the citrus industry to the south Florida economy

\)f%& 24. Why does the the buil e wetlands?
. (@ o describe what the wetlands used to look like SI

\[\0 \)J (® To emphasize that farmers need to transport their crops to other area
e wetlands were transformed Into farmland

0 "" @ To explain how th
@®© To explain why & want to build farms

o)/

\4‘ ! 25 Whatd e professor imply about major weather patterns such as El Nifio? I
b

\(V‘rp S‘PA lieve they are the main f the changes in Florida's
') cllmat
% M (® Sheis certmn that they have caused a worldwide decrease in the number o

frosts.
© She believes they contributed to the increase of citrus production in Florida

lQ‘ ® She does not fully understand what causes them.

/&yﬂw 26. What point about bodies of water does t asize to the students?

(@ Bodies of water in Florida are slightly warmer now than they were 100 years

ase heat back into the environment.

ago.
E /k4 (L‘L . (® Bodies of water in south Florida are increasing in size.
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27.

-
-
'S!
“ lh 3 MW e .

B0 sor discusses?

@ The average temperatures in south Florida
®“‘emﬂmtpdc95dmﬁungmwnmsouﬂ1ﬁoﬂd;ds
© The numbers of animal species in south Florida wetia
@ The landscape characteristics of south Aorida
'@-To remind the professor of her previous point

© check If he understood the professor’s point
© To express surprise at what the professor said
® To answer the professor’s question about the farmers




Directlolns: Listen to Track 77. O

Business

Market
Media
Money

Message
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Directions: Now answer the questions:

29. What Is the main topic of the talk?

@ How to analyze various types of adverﬂsir::(e
(® How to develop products that people will
@ How to use advertising successfully
\mﬂow to satisfy customer demands
ood
30. According to the professor, what ht be results @ havinga g

advertising plan? Choose 2 a
[A Delays in the introduction of new products
I The loss of customers
Too much attention
W The Unnecessary spemding o money
—=
31. Why does the professor talk about teachers?
@ To emphasize the advantages of marketing products to specific groups of
people
@ To lilustrate how to select the most appropriate media for advertising a product
(© To prove that It s not necessary to spend money on advertisements
(@ To show how a poorly communicated message can ruin a business

oduct

32. In the example about sports equipment, what does the professor imply about
spending money on advertising?
@ It is most effective just before holidays when people give gifts.
It may require quick decision making. .
© Itis a waste, since many consumers select products based on their previous
experiences.
@ ltis better guided by good research than by good theories.

33. What Is the professor’s point when she talks about a soup shop?

@ Itis difficult to understand how some customers react to advertisin

® Itis important to ensure the quality of a product before advertisin gl’t.

@ A poorly chosen advertising message can have negative con: :

®© Some businesses remain unsuccessful even when they focuss::::: ::3 M’
s.

34, Listen to Track 78.

@ She Is eager to share an amusing story,

(® She made up the story she is about to tell

© She believes humor in advertising is Impo;tant
@ she will tell a story about a Popular celebrity -
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Directions: Listen to Track 101. O

Directions: Now answer the questions.

1.

Why does the professor ask the man to com

@ To check on the man’s Progress on a paper he s writing
@® To show the man techniques for organizing his time

& To encourage the man to revise a paper he wrote

@ To clarify her Ccomments on a Paper the man wrote

- Why does the man hesitate before agreein rofessor’s request?
@ Heis not sure his effort would be Successfy),
gHe feﬂmwmﬂiby\‘

What is the Professor's main
&1t includeg Unnece
® It did not Include e

The main point was EXpressed tog abstr. e main point.
The paper ignored 4 key hi .




4. Wnhy does the professor
his paper?
@ To make R less repetitive
@® To more Clearly state the man's point of view
@© 7o corect spefing and grammar mistakes
@ To refect chenges made eisewhere In the paper

5. Ustento Track 102. ()

@ She understands the student’s problem.

@ She wents the student 10 explein his comment.
@© She dii not hesr what the student seid.

@ She does not sccept the student's exCLBe.

v _ )
(l’ e’ w" )R/J )\.
e (&,-v‘n‘.:";lljf' Rad |
(X\f H“ A
Ol g
{J.* . u\(
i"T:f""'%\ff' ) WL
A “M.movilr\if‘l @ v
&

the introduction of
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Directions: Listen to Track 103. O

chromosome




Listening

telomere

telomerase

& e\

Directlons: Now answer the questions. Oi\"\:?\}

\o"‘
6. What does the professor mainly discuss? \J\\[ﬂ

menes control human development
(B Why various types of human cells divide at different rates

M‘ )
[ts
(© How human chromosomes differ from one another

@ Why most human cells cannot keep dividing successfully
ol W\ el P\M?
7. The professor discusses research about the percentage of a chrornosome s DNA
that contains genetic information. Hm;f%‘mr
@ She doubted its accuracy. — e—
@ She was surprised by its conclusion,

(© She was concemned about its implications.
(@ She thought it was unnecessary.
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8.

Whatdoesmeprofossofswwu".__w -

@Itcwsesaceltobeolﬂdh"d'“ﬂ-
®ltsepamesoneg¢n0ﬁomanounl‘.

(® ttis genetically maaningless-

(@ 1t has no function.

Why does the professor mention shoelaces?
@ To pdmmmnged in pairs
® To describe the colled shape of a chromosome

To illustrate how chromosomes ar
To explain how chromosomes are joined before dividing

10. What the professor | the length of the telomeres on @ cell's
chromosomes?

1.

@ Longer telomeres allow the cell to divide more times.
(® lLonger telomeres contain more genetic information.
@© Shorter telomeres are wound into tighter coils,

(@ Shorter telomeres are less likely to break.

According to the professor, how Is the chemical telomerase related to the telomere?
@ It resembles the telomere in structure.

@ 1t helps repair broken telomeres.

@© Htis produced at the end of the telomere,

@ It prevents telomeres from becoming toolong. .




Directions: Listen to Track 104. O
Business

f f [ [ [ L ( . .
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Directions: Now answer the questions.

12. What is the lecture mainly about?
(& Two competing theories of business management
(® Tools that business managers can use to improve the efficiency of their
employees
@© A method for businesses to learn about the needs of their customers
& A way that business managers can better relate to their employees

13. According to the discussion, what Is a potential drawback of MBWA?
et L2

@ MBWA provides information about the opinions of a small number of people.
(B MBWA can provide conflicting Information.

(@ Customers often are reluctant to share their opinians.

(@ Customers may be annoyed about being observed while they shop.

14. What does the professor say about the relationship between MBWA and market
research?
@ MBWA is a refined version of a market research technique.
(® Market research information is more valuable than information from MBWA.

@ Information provided by MBWA complements information collected from market
research.

(@ Business managers should replace market research with MBWA

15. Why does the professor mention Dalton’s soup and Elkin jeans?

@ To illustrate that the success of MBWA often depme product involve
(® To give examples of two companies that were resistant to trying MBW. ‘
© To contrast a successful use of MBWA with an unsuccessful usg A

& To give examples of how the technique of MBWA Is used in practice




16. Why does the professor discuss the mayor of Baltimore?
@ To explain the origins of the method of MBWA

Listening

@®> To demonstrate that MBWA can be useful outside the business world
© To provide an example of how MBWA can sometimes fall

@ To give an example where market resea
information

17. Listen to Track 105.

rch and MBWAprOVIdGsImIIartypesof

1
&t is surprising tnEt.) Dalton’s tried to use MBWA. (4[}‘ 7 Yﬁﬁ% P

w
(@ Itis surprising that MBWA was successful for Dalton’s. %)
of the quality of Dalton’s soups.

@© She does not have a high opinion

(@ Daiton's positive experience with MBWA led many other companies to try 9

MBWA.

W
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Directlons: Listen to Track 106. O

Directions: Now answer the questions.

18. What is the student’s problem?

(& He missed the tuition due date.
@ He has not been paid.

(© His bank lost his paycheck.

(@ His tuition payment got lost.

19. What happened at the payroll department?
@ A new computer system was installed.
Information was entered into the computer system incorrectly.
Some employee Information got lost.
(@ Paychecks were distributed for the wrong amount.

20. What does the woman Imply about the people who work in the payroll office?

@ They did not realize they had a problem.

&R They are rather disorganized.

(© They had tried to contact the man several times.
© They prefer to process checks manually.




Listening

21. What will the student probably need to do to get paid?

@ Talk to the person who hired him

® Go to the payroll department

@ Call the director of the payroll department
@ Resubmit the payroll paperwork

22 How does the student’s attitude change during the conversation?

@ From annoyed to appreciative

® From frustrated to excited

@ From surprised to frustrated

(@ From appreciative to surprised 30

\/ -
A T Nl
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Directions: Listen to Track 107. O

Directions: Now answer the questions.

23. What is the lecture mainly about? Choose 2 answers.
E Some changes that took place in the early years of opera
Differences between opera and other forms of music
—& italy’s musical influence throughout Europe
[D] Reasons that early French and ltalian opera did not survive

in Itallan opera?

@) Operas became much longer,

@ Operas began to express secular ideas,

© Music in opera became Mmore complex

(@ Opera was used to teach theology to the general public




= q:

25_ Whydoesthe nilaop-anet 1“- ok 1D :-.'-!j.
@ To give an example of 3 cultur ad ":d from the ltallans = 0))/}

e that :
® To describe the type of setting in which opera was typically performed U!(/ A
@ To point out-s-pracursor ofepers Sy”
(@ To explain how opera was introduced Into French soclety o le \

26. What dcwwi—_ @L\") \

@ It resembled sacred church music.
@® Mt often inspiced French novelists to great pieces of literature. N
@© 't revolved malinly around SO0 pleces. .

® W&Wmmw“ge. L
27. Listen to Track 108. Q }ﬂ‘ 7l7ﬁ:/ 7 /\J" J [T"d‘

@ To show differences between English and Italian opera
@ To give one instance in the evolution of opera

© To discuss the popularity of opera in England at the time
(@ To point out that English and htalian opera companies often worked together \-9 ‘

28. Listen to Track 109. O

. W
@ He agrees with Chapman about opera and society. Mh/ wﬂ\w} ﬁd-lih' ’ ko g:/‘
@® He thinks Chapman’s approach to opera is confusing. e ) / "
© Heis concerned that Chapman’s ideas are often misun

(@ He thinks Chapman’s questions areé difficult tpa
O
(A \o KK
ope ‘)’/ @
& i(\'s‘ 7
ul
I
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Directions: Listen to Track 110. O

Directions: Now answer the questions.

29. Whatjshiglecture meinly sbout?

@ An efficient solution to the problem of storing solar energy
(® Energy policies in the twentieth century

& Reasons that solar energy s not more widely useg

(@ The superiority of solar energy to oll and natural gas

30. What are the two main problems solar power presents as an energy source?
Choose 2 answers.

[A] itis a potentially dangerous source.
. ]l w.
It is scientifically unsound,

EIW




Listening

31. According to the professor, what led to the popularity of solar energy inthe 1970s? L+ >

(® New solar energy technologies % 3
(® Advertising campaigns by solar energy companies /
@ An increase in the price of oil and natural gas

M a2
(@ The depletion of Earth’s reserves of oll and natural gas w /\L _0,&
22, What is the difference between passive and active heating systems? ﬁa‘ql//; ?M
@) Passive systems are less reliable. W
@® Passive systems are difficult to instal. 1) wlﬂj
@© Passive systems can be used at any location. )
@ Passive systems work without mechanical support. h M_r(j‘ 3) o M
L~ I /4
33. What is the professor’s opinion about the future of the Kramer Junction power M
plant? g
@ Heisun e future of the Kramer Junction plant. ( [
(® He beliéves the Kramer Junctio ajor source of power. o
(© He is certain the Kramer Junction plant will not be able to increase its capacity. 9
(@ He thinks the Kramer Junction plant will have many competitors. ~
\}\"V ' |Pf -
34, Listen to Track 1. ) V¢ y 5
@ He thinks the student should know the answer. 9(7" é'»F))hh 51&3" 7
@ He thinks the student has raised an Important issue. . al?\- !
@© He wants the student to repeat his question. @

) }?}
@Hewﬂ!answermequesﬁonlaterlnlhelecmre. - f} g
- (il F )
Wit T e
i gs AT G (.
oA k) el ) e
4 ALl
Wy TR il e g
\ ‘ M
W R e 0 )
Gz g U
N L \LJU}U r | (A v
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@3‘\{“
Directions: Now answer the questions.

s
Why does the student go to see the professor? b‘% 0

1

5

Directions: Listen to Track 134. O

@ To report on the research he has done
(® To ask for permission to observe a class
@ To get help understanding an assignment
(® To ask about a question on a recent test

. According to the professor, what should the student do

observation?

after completing the first

@ Look for another child to observe

@ Research the child’s developmental stage

@© Report his progress to the class

@ Submit the notes he took during the observation

Why does the student mention a child playing with a toy car? \ 3\
® To identify a behavior that wou

® To identify a behavior that mig
© To give an example of a beha
® To give an example of a beh

Why should the student contact the educ

@ Her child attends a school run by the
@ She has a list of familieg that might b

@© She can contact students who

vior he has observed
avior he would not need to describe

&
Id show a child’s imagination d?v
htillustrate €gocenfric inking

ation department Secretary?
university,

EEEEBEEBNEEEEEENNENEN & -



s u-nnmmo
@ The men's paper has 8 strong introduction.
@D T™he man has siready started his research project.
(© The sssignment cannct be submitted late.
.mmquw
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Directions: Listen to Track 136. O

o
-

Tl
o
5
<
=

L City. Plannmg, Sl

pedestrian malls




Listenind

Louisville, Kentucky

Y Directions: Now answer the questions. G €
¢
w —
Ojf(}i/ 6. What is the main topic of the lecture? MN“ —rt/ {-ut,;/-fﬁ f:l/
'@‘" <
{;lh- Vg \ (A How the first pedestrian mall was developed LEd s 1“
d}' (® How pedestrian malls have affected business in America o€ ¢ -’tg ¢ @d(}%ﬁ- .
{v o I;D Key considerations in creating a pedestrian mall
“" (r g;}&;i) ‘V& (© Ways that cities can better use pedestrian malls
7. According to the professor, what Is the basic reason for building pedestrian malls in
the city center?

G Toincrease retail activity In the area

(® To reduce the noise made by automobile traffic

© ToIncrease shopping conveniences for city residents

(© To encourage people to move from the suburbs back into the city center

8. What are two aspects of location that need to be considered when planning a
pedestrian mall? Choose 2 answers.
[@ The proximity to the customer base
The number of nearby tourist sites
[C] The variety of restaurants in the area
@) The access to public transportation

9. Why does the professor explain the design of a pedestrian mall?

g To illustrate its importance to the success of a pedestrian mall

(® To explain why pedestrian malls are so appealing to shoppers

(© To point out how a pedestrian mall looks different from other malls
(@ To show how the design Is more important than the location




@ There should be & wide variety
© Art s a key festure In the designing of a pedestrian mell
@mmwmmmhmumm-nm
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keystone species

Directions: Now answer the questions.

12. What is the class mainly discussing?
@ How beavers select the ecosystems where they live
® How ecosystems differ from one another
© The impact of human activities on an ecosystem
® The role of one species in an ecosystem

13. Why does the professor interrupt the student when he first mentions European
settlement in North America?
@® She had already mentioned that point.
® She thinks the information he gave Is unrelated to the topic.

@ She prefers to present the information in the lecture in a specific order,
® She questions the accuracy of his point.

14. What does the professor say about still water and swiftly flowing water?

@ Beavers cannot adapt to living near swiftly flowing water.
® Sstill water and swiftly flowing water support similar ecosystems




|
|
|
|
|
|
|
|

-

Listening

16. Listen to Track 139. O
@ To point out that some terms have different meanings In other flelds
(® To indicate that she Is not going to explain the term
(© To defend a point she made eariler about ecosystems
< To dlerify a term used In biology

7. Usten to Track 140. O
@ Beaver dams would cause floods In many areas where people now live.
® Beaver dams would cause most of the water supply to be inaccessible.
®© Large areas of land would become unusable by humans.
& More groundwater would be available for human consumption.
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Directions: Now answer the questions. W ,Q[\bg}) \Le/ vd"
T
18. What are the speakers mainly discussing? \] \" \f‘J
@ How to use the language lab \J .

(® How to make a video for class
© How to reserve a study room in the library “ @-\ \C(\ b
@ How to improve study habits a\

19. How is the language lab different from the library? r‘\(j
@ The language lab closes much earlier than the library does, 5
(® More students go to the library after dinner than to the language Iag? / (@

@ Students cannot remove educational materials from the language lab. (55 «~
® There are more rooms where students can work in groups in the library, ~

N
e
20. When can students reserve a room in the language lab? Choose 2 answers. <°
B When they arrive at the lab L)
After their professor signs a certain form s
When all the members of a study group have signed in \_91 (EE/ o
The day before they want to use a room Q d\ﬁ
21. What will the student probably do next? g

@® Ask a classmate to watch a video with him

@ Sign out a Spanish video

© Find out when the video he needs will be available
@ Buy a copy of the video series



@D The maen is mistaken about how
(© The lenguage lsb does not own the whole series
@ The man s not familer with the procedures used
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Q

Track 143.

A AF ,‘v_l." {
(" Directions: Listen to




troubadour

%/ Directions: Now answer the questions.
\€ 23. What is the main purpose of the talk?

@ To investigate the information known about the troubadours
@® To explain the role of patriotic poetry during medieval times

@© To explain why opinions about knights changed during the medieval period N
@ To compare two different types of medieval poems LA/ 3 \C)\‘)J
: v 56

FLiD 3T L 5S¢
' & { cﬂ”-;\c’f«"j @
L 24. According to the professor, who was the Intended audience for chanson poetry? /| /.
fonSe Choose 2 answers. \ ;o Sl V™S 4
- i n . L\_,'H'Hf*' [ oansoY e 1o o L€
[gr 11 Lords ey fil® /0 Zr[ €1 . [ T
by o dlescnbe o T v o LS
ol Ladies 1 e10(% PN | BV L dre o P .; \
LAY N () AT &
/¢ . [0 Troubadours e Vo T AN fr 2 N
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is true about the hero in chanson poetry and the

25. According to the professor, what mrect boxes.
heroln:"ogn\ancepoew?""fam{nmmm

Romance Hero

Chanson Hero

26. Why does the professor mention that romance poems often included biographical
sketches?
@ To emphasize the similarities between chanson authors-and romance authors

@ To explain why the social status of today
@ To point out why the blographical sketches are reliable sources of information

® To provide evidence that many troubadours were also historians

27. What does the professor say about the political climate during the time troubadours
were writing poetry?
® It enabled chanson poetry to gain wide popularity over romance poetry.
Qngmmatroubadoursﬂmebdwm&lemsewesmwdﬂn A
® It inspired troubadours ‘ r lord’s deeds.
®© It made It difficult for troubadours to travel safely within their country.




Listening

Directions: Listen to Track 145. O

(arCrpleta: y
I & e

comets
asteroids
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meteoroids
meteors
meteorites

b
Q
Directions: Now answer the questions. & 0 d-

29. What is the main topic of the lecture?
@® The major differences between meteors and meteorites
® The origins of comets and asteroids
@ The nature and origin of meteorites
@ The similarities between objects In the inner solar system

asteroids and comets?

@ He compares them to stars,

@ He compares them to types of planets,

®© He compares them to rocks on Earth,

® He compares them to meteors and Meteorites,



Listening

31, What does the professor say about the origin of meteors and meteorites?
9)(99\ @ They are pleces of asterolds or comets.
@® They are pieces of the planets In our solar system.
é(?/ \431 - @© They are made from minerals that are otherwise uncommon In our solar system.
- C\ 7 A\ @ Thelr origin cannot be determined.

Y
é(e @ 32. According to the professor, what feature of a meteoroid generally determines
- d\f\ 69/ whether the meteoroid becomes a meteorite?
p , @ Whether it was originally part of a larger meteoroid
q\‘o f[dﬁ V\\% (® Whether It originated in the inner or outer solar system
- JO @ What proportion of iron and stone it contains
& How large It is when it enters Earth’s atmosphere

answers.

- ((\NE 33. What are two points the professor makes about stone meteorites? Choose 2

Q[\S ' - They are the type of meteorite that most commonly falls to the ground.
They are the type of meteorite most often seen in museums.
FS( They are the oldest type of meteorite found on the ground.
0 > [ They are the most difficult type of meteorite to find on the ground.

| l}' 34, Listen to Track 146 { 9

& To offer a hint about the answer to a question he asked

(® To clarify a question that a student asked

®© To find out whether students understand a question he asked

) To find out whether stiidents understand an important comparison he made




The Role of the Dream of the Dying Horse in Understanding Raskolnikov’s Psyche

Among several dreams that appear in Dostoevsky’s Crime and Punishment,
Raskolnikov’s dream about the dying horse seems of great importance; it serves a crucial
role in our understanding of Raskolnikov’s psyche and — possibly — of the motive behind
his murder. Towards the beginning of the book, Raskolnikov wanders about the streets
back home, uncontrollably falling into reveries. He begins to feel a strong inclination to
sleep: and so, he “[stops] in complete exhaustion, [leaves] the road, [goes] into the
bushes, [collapses] on the grass, and in a moment [falls] asleep” (53). As he descends into
a deep sleep — oblivious to all that lies beyond the periphery of his serenity — he enters
into an uncanny dream — into another realm of being — that seems more real than reality
itself. The dream is more “graphic, vivid, and... lifelike” (54) than his waking life; what
has readily been repressed in his waking hours — the unconscious — is now undone and
released in his sleep — unraveling into a strange dream in which a horse is whipped to
death by its sadistic owner. The strange dream — which precedes the act of murder —
serves as a precursor that provides insights into our understanding of Raskolnikov’s
psyche and possibly his motive for committing the murder.

Dostoevsky portrays the scene — in the dream — through the eyes of seven-years-
old Raskolnikov. The young Raskolnikov, holding onto his father’s hands, walks down
the road into the town — where there seems to be some sort of festivity. The passage —

mirroring the way father and son navigate through the crowd — winds through the



descriptions of the drunken crowd — until it comes upon the “big cart [with] a small,
skinny, grayish peasant nag ... harnessed [to it]” (55). The eyes of young Raskolnikov
rest fixated on the sight of the mare — on the strangeness of its sight. Perhaps, he
instinctively senses that something— something strange — is about to happen. Soon
enough, Mikolka, the owner of the mare, shouts from the cart for more people to get in
and with sadistic rage, starts whipping the mare — with the crowd quickly bursting into
laughter. The “little mare starts pulling with all her might, but she can scarcely manage a
slow walk, much less a gallop; she just shuffles her feet, grunts, and cowers under the
lashes of the whips showering on her like hail” (56). With much of everyone else reveling
perversely at this sight — enveloped in the atmosphere of drunkenness — it is just the little
mare and little Raskolnikov who are writhing with great pain.

The very first words that Raskolnikov utters at the terror of the situation are:
“Papa, papa... papa, what are they doing? Papa, they’re beating the poor horse” (56).
Raskolnikov, in utter confusion, instinctively calls onto his papa — over whose shoulder,
literally and figuratively he witnesses society and what to him seem its idiosyncrasies.
The young Raskolnikov turns to his papa, who he hopes will help him make sense of the
bewildering sight lying in front of them —and possibly, restore the peaceful order that has
already shattered into pieces — that are re-turning to hurt himself — with the quick blows
of whipping. Crying out with much agony, the little Raskolnikov hopes — though the
hollowness of the hope seems to echo each time he calls out, “papa” — that the stronger,
more sensible, more mature version of his own self — his papa — will reconcile the
disparities between what he sees and feels; what he feels and what others seem to feel;
what he feels and what he ought to feel; and what happens in the world and what he once

ined happens in the world. The muddled cry of a little boy echoes into space as an
imagin



innocent question, mixed with a tint of guilt in making the accusation: papa, with all of
what is happening, “what are [you] doing?” (56).

But what come back from his father, in response to his desperate pleas, are the
following words: ““‘Come along, come along! ... They’re drunk, they’re playing pranks,
the fools — come along, don’t look!” (56). It’s as if the father responds each time — hence
thrice — to Raskolnikov calling him “papa”, with the demand to come along and away
with him from the scene. The father, who serves as a — primary — gateway into the society
for little Raskolnikov, demands that Raskolnikov turns his eyes away from it. Or more
precisely, he wishes that Raskolnikov not look at the margins of the society, where lies
things that are beyond the father’s capacity for reconciliation — of those disparities in our
society that produce much anxiety. The father, hence, probably trying to explain to his
seven years old child a reality that is as harmless as it can be put — before the truth has to
be spilled — but to prolong that moment as much as ke can — discounts the mass as being
“drunk”, “playing pranks”, and being “fools”. His rhetoric shows his desire to rationalize,
reduce, and excuse the behaviors of these men — that they are under the effect of an
inebriating substance that debilitates their rational mind, hence acting without a sense of
complete agency — that they are playing naughty pranks, and hence temporarily behaving
in deviance from their usual conduct — that they are fools, with weaker faculty for rational
thought, and hence oblivious to what they are really doing. With these justifications, the
father seems ultimately trying to push away those things that they witness from their view
_ to the very margins of si ght, thought, and society, past what one chooses is necessary in
navigating this world one resides in. In this process, he chooses to exclude from his view

not just the victims but also the victimizers — or as for that matter, the victimized and
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victimizing parts of our souls — as anomalies that lie beyond faculties of rationality —

beyond what is necessary for Raskolnikov to understand.
But Raskolnikov in defiance to his father “tears himself from his father’s hand

and, beside himself, runs to the horse” (56). Again, “a woman takes him by the hand and
tries to lead him away...[but] he breaks free and runs back to the horse” (57).
Furthermore, he yet again, despite all forces that should hold him back — parental,
societal elements or the ultimate death of the mare — he “tears through the crowd to the
gray horse, throws his arms around her dead, bleeding muzzle, and kisses it, kisses her
eyes and mouth” (58). Rather than turning his eyes from the sight of great suffering —
unjustly imposed upon the mare — Raskolnikov chooses to tear himself apart from and
through the crowd if that is the only way in which he can arrive at the mare. Such
behavior of a seven-years-old boy — who is yet too young to have been acting out of a
sense of morality — seems to have been a natural response — akin to a visceral or animal
instinct — in reaction to the event. In fact, Dostoevsky chooses to characterize the victim
as a mare, rather than a human being; the choice may indicate if not emphasize that
Raskolnikov’s siding with the victim — empathy with its suffering — was prompted by

emotion more so than reason, by virtue that is visceral more so than moral.
Nevertheless, the nobility of young Raskolnikov’s act merely concludes with

nihility. Raskolnikov, arriving too late, cries out with his arms around the dead mare. In

retributive spirit, he “jumps up and in a frenzy flies at Mikolka, [the torturer,] with his
little fists” (58); but “[a]t this moment his father, who has been chasing after him all the

while, finally seizes him and carries him out of the crowd” (59). Raskolnikov fearlessly

tears through the crowd only to arrive at the dead mare — for whom he has come a little

too late — and yet to confront the torturer who stands so high and above — possibly,



beyond his reach. His “frenzy flies” and “little fists” only serve to highlight his
helplessness — literally his incapacity to provide any help in the given situation — in the
face of the torturer who stands so high and beyond his reach. Even before his little fists
quite stretch out, little Raskolnikov is snatched away by his father who pulls him away
out of the crowd. If there initially has been any sense of noble courage in his actions —
though reckless — though larger than what a seven-years-old may behold — all of it merely
disappears with what is portrayed to be a pitiful exit — only to leave behind a trail of cries
that fade into reverberating woe.
Waking up from the dream, the young Raskolnikov has now turned into an adult.
In fact the dream was so real, and the transition into reality so dreamlike, it’s almost as if
young Raskolnikov has woken up to discover himself as now turned into an adult. In fact,

Dostoevsky portrays the move from dream to reality as following:

“He throws his arms around his father, but there is such
strain, such strain in his chest. He tries to take a breath, to cry out,
and wakes up.

He woke up panting, all in sweat, his hair damp with
sweat, and started up in terror.

“Thank God it was only a dream!” he said, leaning back
against a tree and drawing a deep breath. ‘But what’s wrong? Am
1 coming down with a fever? Such a hideous dream!”’

His whole body was as if broken; his soul was dark and

troubled” (59).

The dream — with its forceful intensity — evidently overflows into reality. The young
Raskolnikov “take[s] a breath, to cry out, and wakes up” into the grown-up Raskolnikov
who in reality wakes up — yet, again. Raskolnikov, in reality, feels his whole body

broken, his soul dark and troubled, as if he had undergone in his sleep the experience of

his dreams — with his body and soul as those of young Raskolnikov would have
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unconscious — onto the surface. That of which has remained deep under in the

unconscious rises up into consci i ing li
ousness, into waking life, to take over Raskolnikov’s

body and soul. After a moment, Raskolnikov exclaims, ““God! ... but can it be, can it be

that I will really take an axe and hit her on the head and smash her skull, slip in the sticky

warm blood, break the lock, steal, and tremble, and hide, all covered with blood... with

the axe... Lord, can it be?’” (59). Why is it that Raskolnikov suddenly bursts into an
outlandish question — the source of which is inexplicable, unless we attribute its source to
the dream? In fact, the dream unleashes a thought that emerges and re-emerges in
Raskolnikov’s consciousness as an emotion, an effect, an inquiry that torments his body
and soul — that takes the form of an idea of committing the murder.

May it be that Alyona Ivanova, the old crone who Raskolnikov desires to kill is in
anyway parallel to Mikolka, the torturer in the dream? Raskolnikov, while eavesdropping
on a conversation, affirms his conviction of murdering Alyona Ivanova, justifying that he
will “[k]ill her and take her money, so that afterwards with its help [he] can devote
[him]self to the service of all mankind and the common cause” (65). He reasons that by
killing the old crone, who does evil to the society, the victims — the mares — would be
saved — that “thousands of good deeds [will] make up for one tiny little crime” (65).
Raskolnikov, or the seven-years old Raskolnikov in the dream, wishes to take vengeance
on the torturer — let it be, Mikolka, or Ivanova — to save the mare(s) from suffering
injustice. Unlike the father who has let him down by turning away from the scene, the
grown-up Raskolnikov will confront the situation: he will put an end to the cries of young

Raskolnikov that return in his dream to haunt him, overflowing into his waking

consciousness. And hence, Raskolnikov, waking up from his terrifying dream, comes
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chaos will erupt with “[pleople [killing] each other in some sort of meaningless spite

(547) and “they [will] not know whom or how to judge, [will] not agree ol what to regard
as evil, what as good (547). And ultimately, no one would be saved, and everyone will
perish. In place of the rhetoric of condemnation is the notion of love suggested as an
alternative. Raskolnikov and Sonya are “resurrected by love, the heart of each held
infinite sources of life for the heart of the other” (549).
The dream of the dying horse serves a crucial role in our understanding of

Raskolnikov’s psyche. A dream that seems more real than reality itself reveals much
more in brevity than what we might possibly learn while Raskolnikov in the small nook
of his apartment — with its resemblance to his claustrophobic mind — thinks of for days. It
serves as a central hub that connects to the web of other e 't i
dream - unifying the book with a stream of un i g e vl

consciousness that flows throughout it. The
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Both Mishima and Puig, the authors of The Sailor Who Fell from Grace with the Sea
and Kiss of the Spiderwoman respectively, portray that sex unlocks desires in characters that
have been repressed and obscured by the society. In The Sailor Who Fell from Grace with
the Sea, Mishima shows that sex uncovers Fusako's desires for men, which have been
repressed by the societal expectations of respectable conduct. In Kiss of the Spiderwoman,
Puig portrays that sex causes Molina, who has lived selflessly all his life due to societal
obligations, to express his own desires. In both of the books, the authors argue that sex
unlocks characters’ desires, which had been repressed by the society.

In The Sailor Who Fell from Grace with the Sea, Mishima writes that Fusako, for
“five years since her husband’s death” (Mishima 27), chose not give an eye to any man, trying
to maintain her respectable social status as the lady of the Kuroda household. Mishima
shows that Fusako’s desire for men, sensual pleasures, and security have been suppressed by
societal restraints. Mishima, by describing her bedroom, provides hint to the traces of
femininity and sensual agitation that are disclosed in her private niche, in Fusako. Mishima
writes, “femininity trembled in every corner [and] a faint scent lingered in the air” (Mishima
4). He also depicts that “the shocking embrace of sheer nylon [of Fusako’s pair of stockings]
and the imitation damask of the couch gave the room an air of agitation” (Mishima 5).
Mishima develops such agitating and sexually provocative atmosphere in Fusako’s room to
show the extent to which Fusako’s femininity and sexual desires have been suppressed,
inverted, and confined to her personal space, where the societal forces fail to invade. And as
readers, as accomplices of perversion, squeezed in the chest next to Noboru, we are able to
peer into Fusako’s personal space — the deepest areas of her mind — where resonate her
suppressed self and desires. The peephole serves as a gateway for us to witness Fusako’s
repressed sexual desires that are veiled under her contrived fagade of a composed, blasé and
respectable mistress of the Kuroda household.

Then Mishima explains how sex reveals these suppressed desires in Fusako. When
describing about the sex between Fusako and Ryuji, Mishima writes that at Fusako’s chest,

“ag if an inner lamp were burning, began a zone of warm, flashy white” (Mishima 7) Mishima
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uses the imagery of an “inner lamp” to illuminate how Fusako's sexual desires, which have
remained quiescent for five years since her husband’s death, are now ignited to delineate and
highlight her “voluptuous shoulders... [and] gracious dignified shoulders” (Mishima 43).
Mishima poses the detailed sensual imageries as blatant contrast to her self-possessed, self-
conscious lifestyle that she leads during daytime when societal expectations dictate and
orchestrate her behaviors. Later, Mishima predicts that Fusako’s “delicate fingertips, stealthy
now and reluctant, would quicken into tongues of flame” (Mishima 43). The repeated fire
imagery further accentuates Fusako’s fervent desires for sensual pleasures, which violently
foam inside her. And the contrast between the delicacy of “fingertips” and vulgarity of
“tongues” portrays the extent to which sex transforms her cultured, subdued femininity into
violent, crude desires for pleasure. Mishima, through detailed descriptions of the night,
shows how sex with Ryuji causes Fusako’s repressed sensual and fervent desires — bottled up
inside societal expectations — to pour out and permeate the night with heat and passion.

Secondly, Mishima writes that sex discloses Fusako’s desires to rely on men for
security and comfort after years of living as a widow. Mishima describes that after having sex
with Ryuji, Fusako “like an insect folding its wings... lower{s] her long lashes” (Mishima 44).
Mishima uses such metaphor to describe how Fusako, like an insect folding its wings to
perch on something, comes to rest on Ryuji for security and comfort. This shows how sex
eventually allows Fusako to uncover and gratify her desires for security and comfort under
the care and provision of a man, handing over burdensome responsibilities to Ryuji, who is
now the man of the household.

On the other hand, Puig, in Kiss of the Spiderwoman conveys a similar idea about
sex. Puig portrays how sex unlocks the desires in Molina that have been repressed by the
societal duties. Molina, all his life, has lived selflessly, subjugating his own desires for he had
to take care of his sick mother. The footnotes in the book explain to us that such submissive
spirit in Molina has actually been wired by society, which has obscured and deluded Molina
of his own self-interests. Puig provides footnotes that explain “what has been characteristic

of male homosexuals is a submissive spirit ... [an attitude which has] proven not to be
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deliberate, but compulsive, imposed by a slow brainwashing in which heterosexual bourgeois
models for conduct participate” (Puig 212). Here, Puig suggests that homosexual men during
their adolescence are brainwashed by heterosexual bourgeois models where fathers play the
domineering and mothers play the subservient roles. Puig thus suggests that homosexual
men, as they come to identify themselves as women of the household, come to adopt this
heterosexual bourgeois model as their own “bourgeois’ models for homosexual conduct”
(Puig 212). Through the use of footnotes, Puig argues that Molina has “incorporate[d] the
habits and even the quirks of his progenitors” (Puig 137) — the submissive spirit — that keeps
him from expressing his own desires.

Puig further discusses such ideas presented in the footnotes during the
conversations between Molina and Valentin. Towards the end of the book, Valentin says to
Molina that it doesn’t matter whether he enjoys being a woman but he “shouldn’t feel any the
less because of it” (Puig 244) or submit to men. But Molina responds that “but if a man is...
my husband, he has to give orders so he will feel right” (Puig 244). Molina believes that
“[t]hat’s the natural thing, because that makes him the...man of the house” (Puig 244). Here
we can evidently see how Molina has come to be brainwashed by the heterosexual bourgeois
model; he believes that a man, the head of the house, has to give orders while a woman has
to submit to his orders to make him feel right. Valentin accurately points out that Molina has
come to adopt such submissive spirit because he’s been “fed an old wives’ tale by whoever
filled [his] head with that nonsense” (Puig 244). Valentin argues that “[n]o, the man of the
house and the woman of the house have to be equal with one another” (Puig 244). Puig, by
webbing the footnotes with the conversations between Molina and Valentin, demonstrates
how Molina’s submissive and selfless spirit has been brainwashed and pieced together by the
societal models of behavioral expectations (Puig 213). Puig thereby explains that Molina’s
desires have been repressed by societal expectations.

Then Puig shows how Molina comes to realize his own desires after he has sex with
Valentin. Having sex allows Molina to identify himself as someone else: “who’s neither a man

nor a woman (Puig 235). Molina is no longer defined or categorized by the heterosexual



004205-024 :

model, which has perpetuated itself over many generations. Now, he is Molina — Molina who
has abandoned the submissive spirit and who now expresses his own desires. In fact, Molina
tells Valentin that, “the only thing [he] wants is to die” (Puig 236) if it had not been his
mother. Molina confesses his frustration in having to think about his mother rather than
himself. And this is in fact the first time in the book when Molina actually questions whether
it is “fair, that... [he] always ended up with nothing... That [he doesn't] have anything truly
[his own] in life” (Puig 254). He further protests, “my mom has already had a life, and lived
it... But when does my life start? When do I strike it lucky, and have something for my own?”
(Puig 254). Molina, who had all his life prioritized his mother’s interests over his, now
discloses his frustrations and discontentment with his life — or more precisely, the
nonexistence of it. He tells Valentin that he doesn’t want to leave, although his mother would
be waiting, but stay with Valentin in the prison. Puig shows how sex opens up Molina -
whose desires have been repressed by the societal influences and expectations — and causes
him to express his own desires and stand up for himself.
Both Mishima and Puig portray how sex unlocks desires that have been repressed by
societal expectations. And interestingly, both authors use a form of sex that is considered a
taboo or at least reprehensible or shameful when evaluated from the societal norms of that
time period and region. In Mishima’s The Sailor Who Fell from Grace with the Sea, Fusako,
a widow, has sex with an outside man, Ryuji; such act can be deemed disreputable even maore
so in her society. In Puig’s Kiss of the Spiderwoman, Molina, a homosexual man, has sex
with Valentin, a man who he comes to fall in love with. As the footnotes throughout the book
suggest, homosexuality back at that time and place had just started being recognized and
studied and its misconceptions gradually corrected. In this manner, both Puig and Mishima
discusses a form of sex that is considered taboo in its respective society, and they describe
how the characters, by engaging in such taboo sexual acts, break the taboo and challenge the
very societal constraints which have restrained them from being their true selves. Both
authors argue that sex liberates the characters from society’s constraints, allowing them to

indulge in their own desires. (1542 words)
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Text: Bullding SKills In english 11-14

{ Biography and autobiosraphy |

An autobiography is the story of someone’s life written by that person

§ You are laomhg' . A biography is the story of someone’s life wrigen by s'omeong eLInse.
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autobiographies and which are biographies. Make sure you

can justify your choices. a
' /(1) Whatore your reasons? | ;
1 3
- |
2 Which one does not fit either
category? E.
Activity 2

A blurb tells people about a
book’s contents to encourage
them to buy it.

P —— .;,...-.-_....,-m




Unit 1: A Life’s story

Read the blurbs from the two autobiographies shown here and look at
1 heir front coVers on page 6.

o What kind of audience do you think the blurb is written for and why?

p Who might the front cover appeal to?

¢ Whatkind of readers might be interested in the topics, such as
fashion or family life, that are mentioned in these blurbs?

d Which words and phrases in each blurb have been written to appeal
to that audience?

Jan Bennett recalls his childhood
Ain a sequence of tales that are funny,
touching and told in his unique style.

Hampered as he sees it by a family that
never manages to be quite like other families, he
recounts his early years in Leeds — a place where
early in life one learned the quite useful lesson
that ‘life is generally something that happens
elsewhere’, Hiking every Sunday, trips into town
and teas in cafes, it's an ordinary childhood — his
father a butcher, his mother a reader of women's
magazines who dreams of coffee mornings,
cocktail parties and life ‘down south’.

Here Alan Bennett relives family crises, early
pieties and the lost tradition of musical evenings
around the piano, with the wry observation and
ironic understatement that has earned him a
place in the forefront of contemporary writing.

- From Welcome to My World

byColeen McLoughlin : ‘ P 7
e . | ~ From Telling Tales
; ) by Alan Bennett
Some public figures have a ‘ghost writer, a professional
writer who either improves their autobiography or writes the
vaf’t majority of it for them. Which of the texts above do you g SO
think is more likely to have had a ghost writer and why? o 9r0p \ 1 ( Pfuhb‘ﬁﬁr.
, pA IS Nouns and verbs Aawe Gonk -
: §°“n3 tell us the qamé of something or someone. Doamo- -
&Ouns usually have 4, an or the in front of them. A Gpetes
Verb tells us what a person or thing does. - hé\;m;\ Loy c;ma A
Look again at Blurh A. v

, Can ?011 identify the nouns in the last sentence? How many aré_therg

3 How many proper nouns are there in the second sentence?
: Can you identify the verbs in the first two sentences?
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T 1 npepanrrhine
2 Reading and researciing

S gal S | Skimming and scanning are important reading

You are leaming: )'; skills. Skimming helps you read quickly fo get
® fo find the information | the overall gist of a text to decide whether if
you need. | contains the information you need.
|

e el = i e it
P _—

Scanning is a way of looking for specific information in a text. You do
not need to read every word. You can use headings and fitles to help
you locate your information. This is a reading skill you use when you
look words up in a dictionary, or search for telephone numbers in a
directory. -

S R —— e ———— T

060

emala)

A Poet Called Benjamin Zephaniah

(S) http:l,‘www.henjaminzephaniah.comftruth.html

a poet called
benjamin zephaniah g

\

3 T The ST A :
s TeE [0 THEER
ﬁ@@ o/ \ =

hymin | ki E ~beats ~ [videos ]| litico' [ truthjy. | media | outernet | friendz
“words | rhymin | kidz _ teenz adultz | beats | videos po [ b

SR VGNP

Activity 1

1 Read the research topics in the table below. Skim
page 9, which is taken from the poet Benjamin
Zephaniah's personal website. Decide how useful the
page would be if you were researching the topics in
the table below. Try to do this in two minutes.

(D) 2 i ,.
Facts about Zephaniah’s professional achievements |

Inferviews with Zephaniah
Inforrnqﬁon about the type of poetry Zéphaniah writes dhd pér%orms
Blurbs from Zephaniah's novels. for teenagers

Infonncm‘bn about Zephaniah’s chi!dhodd- "
Pictures and details of his friends dnd coniodﬁ

- 0 a n oo

g3

I
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A Poet Called Benjamin Zephaniah

unit L: A life’s story

st gy

i
- - '
PN
e Tl

i i
@ ' € http://www.benjaminzephaniah.com/truth.html

v oA
v NES
~(Q-
Fasd
- AR AC R s+ « dalBas 4§ e

A"

e: Benjamin Obadiah Igbal Zephaniah
Birth: Birmingham/England
on: Poet/Writer

Hobbies: Martial arts, Numismatics

Poetry: Pen Rhythm. London, Page One, 1980

The Dread Affair. London, Arena, 1985; Inna

/. Liverpool, Africa Arts Collective, 1988; City

psalms. Newcastle, Bloodaxe, 1992; Talking Turkeys.

London, Puffin/Penguin, 1994 (children's); Out of the
~ Night. Gloucester, New Clarion Press. 1994 (Co-editor
" _ Wiitings from Death Row); Funky Chickens. London,
~ puffin/Penguin, 1996 (children’s); Propa Propaganda.
" Newcastle, Bloodaxe, 1996; School’s Out. Edinburgh,
- AK Press, 1997 (big children); The Bloomsbury

Book of Love Poems. London, Bloomsbury, 1999

¢ (editor); Wicked World. London, Puffin/Penguin,
2000 (children’s); The Little Book of Vegan Poems.
~ Edinburgh, AK Press, 2001; Too Black, Too Strong.
i; Newcastle, Bloodaxe, 2001; We are Britain. Francis

Full Nam
place of

T I

- N els: Gangsta Rap, Bloomsbury, 2004; Face.

- London, Bloomsbury, 1999 (teenagers); Refugee Boy.
London, Bloomsbury, 2001 (teenagers)

~ Prose: Rasta Time in Palestine. Liverpool, Shakti,

scords: Dub Ranting — Radical Wallpaper, 1982;

asta LP - Upright, 1983; Big Boys Don’t Make Girls

~ Upright 1984; Free South Africa - Upright,

11986; Us An Dem LP — Mango, 1990; Crisis — Workers
Playtime, 1992; Back to Roots LP - Acid Jazz, 1995;

 Belly of De Beast LP - Ariwa, 1996; Dancing Tribes (with

k to Base). (Single) MP Records, 1999; lllegal (with

- SWayzak). (Single) Medicine Label, 2000

| Spoken Word Cassettes: Radical Rapping. Benjamin

8phaniah Associates, 1989; Overstanding. Benjamin

aniah Associates, 1992; Adult Fun for Kids.

in Zephaniah Associates, 1994 (big children);

ae Head. 57 Productions, 1997; Funky Turkeys.

Book and Music Company, 1997 (children’s);

d World. Penguin, 2000 (children’s)

8 Listen to Your Parents (adapted from radio
Playing the Right Tune, 1985; Job Rocking,
» Delirium, 1987 (dance); Streetwise, 1990;
®) Tekka, 1991 (children’s)

& Face - Radio Four (adapted from novel);
ane Dub - BBC, 1989; Our Teacher's Gone
A %:gi- 1990; Listen to Your Parents — BBC

. _.
|‘rl

Oral Poetry
| have been called a dub poet, an oral poet,
a performance poet, a pop poet, a pub poet,
a rap poet, a Rasta poet, a reggae poet and
even a black poet, the list goes on. In all
honesty, none of those titles offend me, | am
probably all of these persons but if | had to
choose one | would start with oral poet. | say
this because as | write my poetry, | can hear
the sound of it,

Dub Poetry

If you can see poetry as a tree with many
branches and oral poetry as one of those
branches, then a leaf on that branch could
be Dub poetry. Dub poetry has its roots in
Jamaica and is closely linked to Reggae
music. Dub poetry is political, no one made "
this rule, that's just the way it is and poets like 3
myself, Linton Kwesl Johnson, Jean Breeze, M |
Oku Onuora and Lillian Allen all worked in B
community groups which gave us our first
audiences.

The oral poet’s relationship with the
audience is most important, she or he has B
to read the audience and be able to fully
communicate and deliver the message. We
oral poets do get published now but knowing -
that reading is a minority pastime, it would be
fair to say that the publishing of books is way J
down on our list of priorities. We put poetry
into music, into plays. On television, radio,
we perform like crazy people, we put poems
on postcards and in micro chips, in fact we
do anything to change the dead, white and
boring image of poetry.

———— - - P gr— —— s
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2 Look again at page 9. Where on this web page would you ——
click to find information on the following research tO}?ICS? W \
Use a table like the one below. Try to do this in two minutes. .

e e e - ‘onfident
Research topic R R O | What | would clickon AT\\, { under
Information on Zephaniah’s novels for teenagers Teenz ’ | c;:;:
Wb e ' re
Examples of Zephaniah's poems ‘.‘; cant
 People and personal contacts that are part of Zephaniah's life ‘ , '-l can
Exo_mples and cuttings of media arficles on the poet | -
Activity 2 ELE
This picture summarises Zephaniah's Reac
opinions on Dub and Rap poetry. I
Scan Zephaniah’s web page to find e
the information you need to Rem
complete the picture. ® I
o I
The following questions s 1
will help you select your ¢
information.
1 What does Zephaniah say
is the leaf attached to the
branch of oral poetry?
2 Which country is the root
of dub poetry?
3 Who are the other dub
poets that first performed to

audiences with Zephaniah?

4 Where would you be

able to find their dub
poetry?




L———"" £ ._
unit 1; A Life's story

el e T - e e 3 e P —— —— s

s il
e

J——

-~ AssesS .
sokat the skills you.huve peen practising on pages 8§ to 10.

}_"‘- well are yoU doing? Pick the traffic light that shows how
g_,*f'?n";d ont you feel in each area.
"""CPI understand the difference between skimming and scanning.
' | can use SKmming skills fo decide whether a text might be
~ relevant for what | need.

4 1 con use scanning skills fo find and select specific information.
"'ﬁ?‘c‘aﬁ'jdenﬁfy examples in the text that support my opinions.

e ( Seeprisy)
e nun olille <id :
TEVIIPELULES capital letters and full stops ﬁd‘f‘ b
Read the biographical details below on the dub poet Linton Kwesi J Jau, aiy ::
Johnson. Use what you have learnt about full stops and capital f
letters to correct the errors in the passage. - ScannMY
s

Remember: . ‘ (o
® Every sentence must begin with a capital letter.
® Proper nouns must begin with a capital letter.

® Use a full stop to end any sentence which is not a question or L shop

an exclamation.

vsf Linton Kwesi Johnson was born on
24 august 1952 in jamaica. He came
to london in 1963, went to Tulse Hill

e o

T e B
Gt

| secondary school and later studied Fellow of wolverhampton
b £l at goldsmiths’ college, University of polytechnic and received
Lenden an award at the XIII Premo
When he was still at school he joined I;;:e;nca;:onﬁgnliﬂ t?: zity of pi
the black panthers, which was an : ix o e
- » ' . for his contribution to poetry
organization that started in America to and popular music (1990)
Support the rights of black people He He has toured the world a:nd
helped to organize a poetry workshop his work has been

within the movement and developed
his work with a group of poets and
drummiers called rasta Love. He

is fam th
Published three collections of poems zorldglzzfdu:
before launching his own record poet
label in 1981, during the 1980s he was
involved in journalism.

linton kwesi johnson has been made 1
an Associate Fellow of warwick 1
University, an Honorary

translated into italian
and german,. he
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3 Note-making

Making notes can help you make sense of a
text. It can also improve your memory of what 3
you have read. It helps you to write the key \ y
learning points in your own words, without
copying out a text in full.

Activity 1

Thomas Edison was one of the world’s greatest
inventors. Amongst other things, he invented the
phonograph (the first device for recording and replaying

sound), the first commercially produced electric lightbulb,
the typewriter and the motion picture camera.

1 Read the biographical information about the childhood
of Thomas Edison.

. D e ot e MR B T — h\yﬁ_‘__ -
Thomas Alva Edison
Some thought he ‘wasn’t quite right in the When he was about ten, he set up a chemistry
head’. lab in the basement in his home, and during one
He was born in 1847 in Milan, Ohio, and even of his experiments, he set the basement on fire
as a young boy, his curiosity was always getting and nearly blew himself up. GI
him into trouble. Thenwhenhe wastwelve, in orderto earn money
He always wanted to know ‘why’. At age three to pay for the chemicals for his experiments, he 1
he fell into a grain elevator and almost drowned wentintobusinessselling candy and newspapers L
in the grain because he wanted to see howthe | !0 the. local train and worked on his scientific t
elevator worked. And at age four, his father experiments in his spare time.
found him squatting on some duck eggs in a cold He was forced to stop his experiments | L
barn to see if he could hatch the eggs insteadof |,  temporarily when a stick of phosphorous |
the mother duck. started a fire in the crude lab he had set up in |
He had very little formal education because his | the baggage car; the conductor threw him and |
teachers thought his constant questions were his equipment off the train at the next stop.

e I

a sign of stupidity. So when he was seven, his

It seemed he was always experimenting.
mother, who had been a teacher, took him out

Once he gave a friend a triple dose of seidlitz

of school and taught him at home. powders, hoping that enough gas would be
Some of the neighbours thought this strange child generated to enable him to
with the small body and unusually large head | v This resulted in terrible lanation

agonies for his friend and a
whipping for him.

At sixteen he was given the

who asked so many questions must be ‘addled’,
and even the local doctor feared he might have
‘brain trouble’ because of his very large head.

el

seidlitz powders @
mixture of chemicol
that are very fizzy

T ST #

———_——

§
He loved to read and chemistry books were his = c¢hance to learn how to be a mm o {
favourite books, but he did more than just read telegraph operator, and he ’ i
! them. He tried many of the experiments the then became as fascinated \
% books described to prove to himself that the by electricity as he had been
| facts in the books were really true. with chemistry.
12

- From Dare to Dream: 25 extraordinary lives by Sandra McLeod Humph™®



ds that
ite down five kesf wor
. :El up Edison’s childhood.

3 Now close this book and expand
your key words by writing a
paragraph of notes from memory.

4 Summarise what you have learnt
about Edison’s childhood.

Activity 2

The text about Thomas Edison is
organised chronologically, which
means that events are described in
the order in which they occurred. Use
a timeline like the one illustrated here

Unit 1: A Life's story

By Ty

I3

to summarise key points in Edison’s £ - N ule- Nr—\hj
life and how they predicted his future P's 5 4] A omas Do
genius. U NN i e

'_5-1 _WHY? i{ He wayted to see how

SETPEllS sequencing

The points below summarise key points about Thomas Edison’s adult 3
 life. Put them into the correct order. Write down the word or words

{ the elevator worked

e

Mm).

Cammuy -

SIE T
AMENE e, E
i .;\* L .___,..«.":"-‘-::r. ‘h-.-‘r-\.._,-""\-_-d"f‘

| that helped you correctly place each section in the sequence.

e showed his greatest invention, *
“incandescent light that wass
“for society to use. Othery
had produced electric ighting ™
tories, but none produced LightsH

In
| 221876 he moved 1o New Jersey, to a
10€r place

Work Where he could expand his

€ established research
Centre e his own

On the day he died, the American President
asked everyone in America to turn off their

electric lights for one hour, as a tribute to
his genius.

A year later he introduced his first great
invention, the phonograph, to the world.

(5)

the age of 21 he had changed from
: anexpeﬂmnntertoinventorandworked
- full-time on his inventions.
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4 Fact and opinion

A fact is something that is true.

You are learning: An opinion is somebody’s
® to distinguish between point of view..
fact and opinion. i T

. =R - - 3
R
bt ACHVItY: P mas - ki SN
e R e L L N A T S LR N Sl >+
"+ -7 1 -Réad these two texts about Shatin Ellis. Text A gives " -*
information about his life. Text B is a TV channel’s
- introduction to a programme before it is broadcast.

(Tta

Biography

Shaun Ellis is a man in wolf's clothing, living wild with them and talking their r'
language... literally. For a raw meat-eating ‘wild animal’ used to roaming his |
environment by night and marking his territory wherever he pleases, Shaun

Ellis comes across as a surprisingly civilised individual. Well-spoken, intelligent -

and passionate, it's only the excessively shaggy beard and straggly hair that

gives him away as one of the leading members of a pack of wolves.

Three years ago, the 42-year-old decided the only way to really get to know

his beloved wolves was to become one of them. He entered an enclosure at a

wildlife park in North Devon, along with three abandoned new-born cubs, and

became the alpha male of the group, raising the small family as his own. For :
the first 18 months, he was in the enclosure 24/7 and even now spends most of

his time, and almost all of his evenings, huddled up alongside
his wolf family.

He has leamed to eat raw meat straight off the carcass of
a dead animal, communicate with them by howling and is
covered in scratches and wounds from his playful wrestles and
fights with his ‘brothers’.

But as unusual a lifestyle as this sounds, this is not some mid-
life crisis, breakdown or attempt to turn his back on society.
Shaun's adventure has been a long-standing scientific study
into the lifestyle of his favourite animal and has so far produced
some incredible results.

Eventually, he hopes to put his findings to good use and boost
the campaign to reintroduce wild wolves to areas such as
the Highlands, where they haven't been seen living free for
hundreds of years.

He feels that working with animals and trying to understand

how they live is what he was put on this planet to do and he
“has travelled the world to get closer to nature.

Ry onden L <A
=4 oe

n
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Wolf Man

plore the crazy
olves to

"
'

world of wolf-man and researcher Shaun Ellis, who has lived
research the way they live. In our unmissable documentary,
: watch the extraordinary behaviour of this man, who has left his

vl everyday life to live amongst beasts as he becomes leader of the pack, learns
their ways and acts like them. An apportunity to have an amazing insight Into
84 | s unique life and these fascinating animals!

Ex
among W

9 TextAisa recount text and contains facts to
inform the reader. In the table below are the
" features of a recount text. Find an example of

each feature in Text A.

Events written in time order (chronological order)i 7

' Connediives related to fime (e.g. later, fwenty years on)
- Did!ogue or reported speech o reveal information
about the character
S—»pgclﬁc dates, fimes, people and places
| ‘Ar!slhfers to the questions when, where, who, what, why

uade. The writer of this text

hopes will persuade people
d phrases that show

3 Text B contains writing to pers
chooses words which he or she
to watch the programme. Can you fin
the writer’s opinions?

Which of the two texts would be more
you were researching the life of Shaun
. Youranswer. i .

useful and reliable if
Ellis? Give-reasons for

85033 your progress
! nce

k€Y skill in reading and research is being able to useé evide
N texts o ‘back up’ your views. g
¥ confident were you in completing questions 2 and 3 above?

+ °9ain at the quotations you picked. Are they effective
<Nce for the questions you were asked? You might like fo

58 Your choices with a partner an

#0se the traffic light that shows how
fing evidence.

d compare your selections.
confident you feel in
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5 Gathering evidence s e

speak but 801
Information is now available in far more ranges and formats oy i IF X 855

than in the past: film, radio, TV, the Internet, ICT resources, books must remem!
newspapers and magazines. It is important fo be able fo know
where to find what you need, select what is useful and then

organise it.

Activity 1

You are going to complete a research task to understand more A
. a8

about autism. Use a diagram like the one here to summarise definitely might be

what you already know about autism, what you think you know iy

know about it, and what you want to find out about it.

What | think

Activity 2
Below are links from the National Autistic Society website. JREP——

Which of the linked pages would be most useful for finding out
facts about autism? Give reasons for your choice.

Y Y T T

Zoiy About autism:
_About at::t:sm. How to News and|| | Information and
g oapationyor support us events shortcuts f
brothers and sisters PP - cu- AL
__professionals

Is there
a cure?

Activity 3
The following extract describes the writer’s experience with
their brother, who is autistic. Read the extract, then create

a diagram like the one in Activity 1, using the information
you have read about autism.

o b i Nt
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etimes takes my hand or shows me what he wants

My brother 50T
" instead of because he finds this easier to do. My brother can
: put sometimes 1t takes him a long time to say something back 5 émmg;,uj -'FWH{MG
; wme'nls&ylotsofwordsatonoe,hembecomeveryconfused.sol ‘AV"‘B" :
:mmmmembertokeepthlngssimpleandsomeumesaa.ythmgsslowly.
My brother also has problems working out when someone is joking or j Y(;Spp‘mé? :
" teasing him. To help him understand jokes, I sometimes have to say I WWW-VGS. 0 . yb .
~ that I was joking. n
. We understand how people are feeling by looking at their faces. | OAV“\OU’LS lhe -t
~ My brother and people with autism find it very hard to understand ; OQ{M DO}CM
" faces. For example, my brother doesn’t seem to know when I'm (

angry or upset. L e

Sometimes he copies or even laughs at me. He doesn’t mean this to be |
horrible, he just doesn’t know what to do when I am feeling like this. |
someﬁmeshethmksrmjustpumngafumwfaoe,whichiawhwhe
! laughs at me, but & lot of the time he doesn’t realise that he should help
. me or leave me alone.

[EIVIPELE he past tense 1 Ut

Autobiographies and biographies are recount texts and are usually ' C U‘ R (oY 5
| Written in the past tense. The past tense is used to describe events I_ N C B EN &
. that have already happened. The autobiographical passage below : : ¥

. taken from an article called B is for Bestseller is by the author Mark ]
__ Haddon, who also wrote a well known book about a boy with Asperger's |
| Syndrome called The Curious Incident of the Dog in the Night-Time. '
. Can you identify any examples of the past tense in this recount text?

TANDING..A stunningly
good read’ IWDEPENDENT

: g r‘_'e been writing books for children for 17 years. Over that time, I've received a steady
. ickle of Jetters. Most are from readers telling me how much they’ve enjoyed this or
~ that book of mine, which always gives me a glow for the rest of the day. Others begin:
] 'De"iIMIHaddon, We're doing Authors with Mrs Patel and I've been told to write to
- Yo', which is flattering, but not in quite the same way. ... The best question I ever
mcelvedcamefmmaboywhoaskedwhemerlaidmuchcmssingouuexp]amedm
8t of my work consisted of crossing out and that crossing out was the secret of all
- 9%od writing,
g ;I.;bxee Years ago, I wrote The Curious Incident of the Dog in the Night-Time, a novel set
Swindop about a teenage boy with Asperger’s syndrome who discovers a murdered
ool on a neighbour's lawn. It was published in two identical editions with different
' tong., 28 for adults and one for teenagers. To my continuing amazement, it seems
Ve Spread round the world like some particularly infectious rash.

|
¢
{
3

| B

Ty e
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".""'OC“. ".7\\ r
g Preparing an essay

@
L Half the success of an essay is in
~ You are leaming: | the structure. Topic senfences give
® lo sequence fext logically \ clarity and purpose to your essay.
and use fopic sentences.

o e e ag— v . g
e

Activity 1
You are going to write an essay about the basketball star and TV
personality Ade Adepitan for a magazine aimed at teenagers. The
following two texts are written versions of oral texts: a speech
made about him when he was given an honorary degree at
Loughborough University and an interview with the sportsman.

1 Read Text A and Text B.

s

—

Ade Adepitan

Public Orator, Charlie Bethel presented the Honorary Graduand at the Degree Ceremony
held on Monday 17 July at 10.30 a.m.

Chancellor, Vice Chancellor, Distinguished Guests, Graduands, Ladies and Gentlemen.
It was an honour to accept the role of orator today for the recipient.

Ade Adepitan was born in Maryland, just outside Lagos, Nigeria in 1973. Ade was a
bouncing baby boy. Sadly six months later he had contracted polio, but he survived this

debilitating disease and three years later Ade and his family moved to Britain and made
their home in Newham, London.

Whilst at school Ade gave up the calipers which helped him walk and picked up a
basketball, having seen the Great Britain Wheelchair Basketball Team in action. Since
then he has never looked back. Ade has competed on every continent and at eve

level. He played professionally in Spain for two years for Zaragossa and he has taken u
preseflting. Ade’s television debut was again as a dancing wheelchair user for Pla Stal;pij
and since then you may have seen him on Sportsround, Tiger Tiger, Xchange, and zfotida; "

Television has allowed Ade to help those less forty i
i . : nate than himself and
campaigned against racism and disability discrimination as well as bein b

Scope and the Association for Wheelchair Children, L

3 e i :
}’iatChmg. let alone the home crowd on the BBC, Ad : hurtlng 2 thousands n the arena !
it saw GB progress to the = the baskets, with Possession '

18
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A more important achievement of Ade’s to us was again in a team, in Singapore, on
' the 6th July 2005. An ambassador for London 2012, Ade was one of those beige-suited
\\ " delegates sitting in front of Jacques Rogue as we all saw the Summer Olympic and
Paralympic Games coming home. For Ade, his road to the Paralympics began at school
when he had the opportunity to watch the then GB Wheelchair Basketball Team. Ade has
become the role model for many youngsters, and an ambassador for sport, and the cycle
has come full circle. Now we see many new athletes coming into sport thanks to him.

Chancellor, T have the honour to present to you and the University Adedoyin Olayiwola
Adepitan MBE for the Degree of Doctor of the University honoris causa.

Public orator: Charlie Bethal

e —————

s

Ade Adepitan — wheelchair basketball

Not only is Ade Adepitan a CBBC presenter, he's also an international
wheelchair basketball player. At the Athens Paralympics in 2004 Ade was part
of the Great Britain team that won the bronze medal.

How did you first get involved in wheelchair basketball?

Two physiotherapists contacted my school and asked me if I was interested
in wheelchair sports. At the time T was using callipers (leg braces), and they
asked me'if I'd like to go to the Junior Wheelchair Games. I didn't really want
to get into'a wheelchair because I didn’t think it was cool, but when I saw the
Great Britain wheelchair basketball team training, I saw how cool they looked
and how wicked their chairs were and I thought, ‘this is the sport for me".

What do you think is good about wheelchair basketball?

I like the competitiveness, the speed and the aggression. You've got to be
physically fit, you’ve got to be strong, and you've also got to be intelligent,
because you have to understand the plays.

What has been the greatest moment of your career so far?

Achievement-wise it's got to be winning the silver medal at the World . \ ?1 20 uvﬁ»-j an & Sy
‘-:"Iarnpionships in Kitakyushu in Japan. Just playingin the final of the World

“Namplonships was just - I can't even explain it! Words can't explainiwhat

'Ts like! | = ﬂ“ é";éc\\l‘

LEE
Ty AT *
Are there any other sports you enjoy? Tov @ megald

""'_jh' L'm a sports fanatic! 1 love watching football = I'used to play football when I was _p\&eJ P\J-t Ao
*“UN9eL.1'm not bad at tennis and I'm also into scuba diving = I love that! If it’s an e
19N Sport where there s a lot of hard work and adrenalin Involved then I'm into it.

Wh° are your sporting heroes?

el Muhammad Ali is my number one - he changed so much in boxing and he changed
UEh for black people as well. There’s also Michael Jordan, whao is the greatest
_’~Etbal! Player that ever lived! It will be a long time before someone reaches the
#that he has taken basketball to.
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Text: BuildinS gkills In English 11-14

1 Which paragraph would you use at the beginning of your
essay, following your introduction? Why? 1

i e as section
2 Select six headings from the list below to us "
headings for your essay plan. "
Hobbies and interests pa
Childhood

Sporting achievements CBBC presenting : ’
How he became interested in basketball TV work o
Charitable work His personality -

The 2005 Athens Paralympic Games Family -
3 Write two or three bullet points summarising what you will i
include under each heading. L
vt
Activity 2 e
. di

2 Which four of the sections above did you not include in
your plan? Why?

Activity 3

Read this magazine article introduction by another student.

1 Rewrite the text, correcting any errors in sentence structure,
punctuation and spelling.

2 The first line is chatty and informal, to appeal to young
people. Improve the tone of the rest of the piece to appeal
to a teenage reader.

M‘h‘
{
|

S0 how many of you dream of being a sporting hero? Ade
Adepitan has achieved significant success in his carcer even
though he is in a wheelchair, he is an example to young people
of determination and elf-belief. Despite the many prejudices
“he faced 25 a child because of his disability, he is famous for
his sporting achievments and also as tellyvision presenter.

{
5
{
i
|
{
¢
i
i
{
?
;

20
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Activity 4
A topic sentence in a text expresses the main idea of a
paragraph. It is usually the first sentence of the paragraph.

Below is a plan for an essay on Ade Adepitan’s life. Write a topic

sentence to begin each paragraph, based on your reading. The
first one has been done for you.

 Introduction
| Ade Adepitan is 2 remarkable man,

whose achievement and life story are
ing to both able-bodied and

Adepitan
childhood

anee

His ‘ /
P*"ﬁhdli‘ty& Charitable

work

BB el - adverbs

® an adverb tells us more about a verb, an adjective
: Or an adverb “ |
ik O an adverb can tell us how, when, where or why ;
® adverbs often end in -ly.

‘ead paragraph 5 of text A, on page 18. Then rewrite
Paragraph, adding three appropriate adverbs to the
ge. Add them to the verbs to emphasise how much
ader should admire Adepitan's charitable work.

f

i s . o B O s 0 A I e e S N e b e L

unit L: A life’s story

How he became
interefted in basketball

Y

TVwork e Jporting

achievements

21
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. " Reading: Reading fop meaning

Steve Irwin, Crocodile Hunter
Steve Irwin

is wel ; : i
In 2006, h ell known for his work with crocodiles and other animals.

€ was stung by a bull ray fish and died.

Y

a?)l(; l:ltave been asked to do some research about Steve Irwin, for a book

: r_Jeople \n_fho are well known for their work with animals. You have
€en given various texts about Steve Irwin which you can use for your

\ research.
~ Your task
| U Look at texts A-E on pages 22-9 and do the activities below.
£ . . )
c 1 Skim through the texts and briefly explain what kind of text each

’r " one is and how you can tell.
| ¢ 2 Scan text C. Find and write down:
51 a Two facts about Steve Irwin.

b Two opinions about Steve lrwin.

e

-
L]
w

Y a Say which text you think is going to be mest helpful to you and
Y . . explain why.
{# b Say which text is going to be least helpful to you and explain why.

4 Choose one text which you think presents Steve Irwin in either a
positive or a negative way and explain how the text does this. In
your answer, comment on: -

o the choice of information included about Steve Irwin

o the choice of language used to describe him and what he did

o other techniques used to convey a particular view of Steve lrwin.

| - «(, _What impression do you get of Steve Irwin as a person from the

T texts? Support your answer with quotations from at least two of
* % them. |
‘%6 Make notes of the main points you want t0 include in your bnog@phy
150" of Steve Irwin, and organise them into paragraphs. You can decide
‘ | whether you want to present him in a positive or a negative way - of

o7y presenta balanced point of view about him. You can decide how you
B want to organise your notes.

)
|
i

|
!
1 N
y | =
N s
- *
i -
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‘It’s lil
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dash t
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His wif
while
returne
: childre
CAIRNS, Australia — Wildlife warrior and manager John Stainton. ‘[But] nothing g:;lf;
Steve Irwin was a daredevil who loved would ever scare Steve or would worry him. shodks
flirting with danger around deadly animals.  He didn’t have a fear of death at all.” bulleti;
But after years of close shaves it ¢ . Mr Irwin made his international

was a normally harmless stingray He died reputation wrestling crocodiles ol
which finally claimed his life on ] ng what and snakes. But the flamboyant I;genoé

Monday, plunging a barb into the naturalist’s  fi -
Crocodile Hunter’s chest as he he loved nal  confrontaliol  gppeqn,

: 5 with a wild animal occurred at Bat!
fltllgrcl:;l;dBm ‘shafl{lov; water on  Dest. Reef off Port Douglas on Monday 31;?111&
e arrier Keel. ' morning, where he had been filmin  interac

e 44-year-old TV personality may have @ new documentary, Ocean’s Deadliest. toy act

old daughter Binz‘i;l’s n . To\r] seight-year-  Irwin was swimming in shallow waleh  said: ©
oy ew 1V series, friends  snorkelling as his cameraman filmed larg¢  Steve ]
bull rays. death.

“You think about all the documentari
entaries we’ b ) ‘
made and all the dangerous situations that \:: He came over the top of a stingray and the  "He w

have been in, you always think “is thic stingray’s barb w into his  Passio
, ys think “is this it is thi ent up and went 1nt :
aday that may be his demise?”! said his ﬁigﬂi chest and put a hole into his heart,’ said i;?’m?;

Irwin’s friend and manager John Stainto™
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qt's likely that he possibly died instantly
when the barb hit him, and I don’t think that
he ... felt any pain.’

Wildlife experts said the normally passive
creatures only sting in defence, striking with a
bayonet-like barb when they feel threatened.

Unconscious, Mr Irwin was pulled aboard his
research vessel, Croc One, for a 30-minute
dash to Low Isle, where an emergency
helicopter had been summoned at about 11
a.m., his Australia Zoo said in a statement.

The crew of the Croc One performed
constant CPR during the voyage to Low
Isle, but medical staff pronounced Mr Irwin
dead about noon.

His wife Terri was told of her husband’s death
while on a walking tour in Tasmania, and
returned to the Sunshine Coast with her two
children, Bindi and three-year-old son Bob.

The death of the larger than life Mr Irwin,
bestknown for his catchcry ‘Crikey!’, caused
shockwaves around the world, leading TV
bulletins in the United States and Britain.

The Melbourne-born father of two’s
Crocodile Hunter programme was first
broadcast in 1992 and has been shownaround
the world on cable network Discovery.

He also starred in movies and helped develop
the Australia Zoo wildlife park, north of
Brisbane, which was started by his parents
Bob and Lyn Irwin.

He grew up near crocodiles, trapping and
removing them from populated areas and
releasing them in his parents’ park, which
he took over in 1991.

Bob was involved in a controversial incident
in January 2004, when his father held his
infant son in one arm as he fed a dead
chicken to a crocodile at Australia Zoo.
Child-welfare and animal-rights groups
criticised his actions as irresponsible and
tantamount to child abuse.

Mr Irwin said any danger to his son was
only a perceived danger and that he was in
complete control of the situation.

In June 2004, Mr Irwin came under fire

Mr Irwin was also a global & again when it was alleged
~ phenomenon, making z;glmost He was one of he came too close to and
| 50 documentaries which Australia’s best disturbed some whales,

appeared on the cable TV
channel Animal Planet, and
Which  generated  books,
Interactive games and even

known personalities
internationally and an
ambassador for the

seals and penguins while
filming a documentary in
Antarctica.

Mr Irwin was also a

. \Oyaction figures. nation and its wildlife.” tourism ambassador and
1 Prime Minister John Howard was heavily involved in

Said: ‘T am quite shocked and distressed at
Steve Irwin’s sudden, untimely and freakish
- It’s a huge loss to Australia.

iHe Was a wonderful character. He was a
Passionate environmentalist. He brought
J9 and entertainment and excitement to

‘3:1'110115 of people.’

last year’s ‘G’Day LA’ tourism campaign.
Queensland Premier Peter Beattie said Mr
Irwin was an ‘extraordinary man’.

‘He has made an enormous difference to his
state and his country,’ he said.

Sydney Morning Herald

4 September 2006 25




Text: BulldIng skills In €nglish 11-14

STEVE,
WASN'T
GOING TO
DIE IN BED

BY VIRGINIA WHEELER

5 SEPTEMBER 2006

WILDLIFE expert David Bellamy last night told
of his grief at the loss of Crocodile Hunter Steve
Irwin - but said: ‘He was never going to die
quietly in his bed.’

The British botanist called Aussie icon lrwin —
killed by a stingray while snorkelling yesterday - a
“fantastic allaction character’.

He said: 1 had a good cry when | heard the terrible
news. Why did it happen to such an important and
talented guy? It is the world’s loss and has sadly
come years too early.’.

Outrageous Irwin, 44, won global TV fame
by leaping on the backs of giant crocodiles and
grabbing deadly snakes while crowing in a broad
Aussie accent: ‘Crikey! Look at this little bewdy.’

Though one of the world’s top naturalists, many
of his millions of fans feared he would eventually be
killed taking one chance too many with a croc.

But he died while filming a bull ray in shallow
water at Batt Reef, a remote part of the Great
Barrier Reef in northern Queensland.

The Sftwide ray, normally a placid creature,
suddenly turned on him and speared him through the
heart with a lash from the toxic barb on its tail.

A plume of blood filed the crystalclear reef
stater. And dad-oftwo Irwin — universally loved for
his childlike enthusiasm, khaki shorts and huge
boots - died almost instantly.

— Sunshine Coast. " .

Irwin, wife Terri and a croc

Last night it was unclear if he was killed by the
wound, a heart attack, poison from the blade-like
barb or a combination of all three.

Paramedics tried in vain to revive him and he was
pronounced dead on his boat, Croc One.

His death was caught on film by a camerama
from his production company, who was swimming
in front of him.

The footage was being studied by police
night. Irwin always told film crews to keep shooin
even if it looked like he was going to come off word
in a croc or shark attack.

His best friend and manager John Stainton, Wi
witnessed the tragedy, wept as he said: ‘Steve woll
have been sad if he died and it wasn't captured
camera,

‘He died doing what he loved best and left ¥
world in a happy and peaceful state of mind. | ho¥
he never felt any pain. The world has lost a 8"
wildlife icon, a passionate conservationist and o
of the proudest dads on the planet.

His last words would have been, “Crocs r‘uh’-.!"L

Irwin's American wife Terri, daughter Bindi eig!
and son Bob, three, were on holiday in Tas™
when they learned of his death. #

They flew to Queensland last night and heatﬁ
for the family home at Minyama on the S
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n late October 2000, writer Sarah Simpson

from magazine Scientific American finds

herself seated at a table in Steve Irwin’s
childhood home. The Crocodile Hunter
himself sits across from her, explaining how
his father built this house in 1970. Now
it has become one of the administrative
buildings for Australia Zoo, which Irwin’s
parents established and which he now directs
together with his wife, Terri.

SCIENTIFIC AMERICAN: Why do you think
you're so popular?

STEVE: Nothing to do with my looks, that’s for
sure! [laughing] Yeah, I normally get a big
croc out in the foreground of any filming.

You know what I reckon it is? My belief is
that what comes across on the television is a
capture of my enthusiasm and my passion for
wildlife. Since I was a boy, from this house,
I was out rescuing crocodiles and snakes.
My mum and dad were very passionate
about that and, I was lucky enough to go
along. The first crocodile I ever caught was
at nine years of age, and it was a rescue. So
now what happens is the cameras follow me
around"and capture exactly what I've been
doing since I was a boy. Only now we have
a team of, you know, like 73 of us, and it’s
gone beyond that.

f’_&Sﬁthe audience, I want you to come with
me, right? So we get cameras, every one
of us, if we’ve got a four- or five-man film
crew, including myself and Terri. Every one
of us can use a camera. I have one in my
green backpack that 1 pull out for the hard-
core shots where you’ve gotta get right in

®re, so the camera’s always right there, in
t{lere, while I'm doing my thing. So when
I'm talking to the camera, I'm talking to
YOu, in your living room.

S N
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Unit 1: A Life’s story

We've evolved from sitting back on our tripods
and shooting wildlife films like they have
been shot historically, which doesn’t work
for us. So, now it’s not just, ‘Oh look, there’s
a cheetah making a kill.’ I want to take you to
the cheetah. I want to get in there as close as I
can to that cheetah. You’ll see me in Namibia
getting attacked by a female cheetah, because
I didn’t know she had cubs, but the cameras
are right there in a four-wheel-drive, filming
me. She’s ‘grrraagh!’ putting mock-charges
on, and you get that overwhelming sensation
that you’re there, that you’re with me.

SA:And whatdoyou think yourzany attitude
does for the viewers?

STEVE: It excites them, which helps me to
educate. I believe that education is all about
being excited about something. Seeing
passion and enthusiasm helps push an
educational message. That’s the main aim in
our entire lives — to promote education about
wildlife and wildemness areas, save habitats,
save endangered species, etc. So, if we can get
people excited about animals, then by crikey,
it makes it a heck of a lot easier to save them.

My field is with apex predators, hence your
crocodiles, your snakes, your spiders. And
then of course you’ve got lions, tigers, bears.
Great big apex predators — they’re the species
thatIenjoy the most. That’s where my passion
lies. Historically, people have seen them as
evil, ugly monsters that kill people. Take the
crocodile, for example, my favourite animal.
There are 23 species. Seventeen of those
species are rare or endangered. They’re on
the way out, no matter what anyone does or
says, you know.

So, my tactic with conservation of apex
predators is to get people excited and take
them to where they live.
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The real croc

By Germaine Greer
5 September 2006
The world moums. World-
famous wildlife warrior Steve
Irwin has died a hero, doing
the thing he loved, filming a
sequence foranew TV series.
He was supposed to have been
making a new documentary
to have been called Ocean'’s
Deadliest, but, when filming
was held up by bad weather,
he decided to ‘go off and
shoot a few segments’ for
his eight-year-old daughter’s
upcoming TV series. His
manager John Stainton
‘just said fine, anything that
would keep him moving and
keep his adrenaline going.’
Evidently it’s Stainton’s job
to keep Irwin pumped larger
than life, shouting ‘Crikey!’
and punching the air,
IrwinwasthereaICrocodile
Dundee, a great Australian
an ambassador for wildlife,
a global phenomenon, The
only creatures he couldn’t
dominate were parrots. A
parrot once did its best
his nose off his face,
What seems to  have

happened s thy Irwin anq
ﬁtfla“‘?mmﬂﬂ went off in 5
e dinghy to see what they

torip

EngllSll -

e e m et s hr |

Irwin tosses ch

icken to a crocodile while holding his babyson. -

could find. What they found
were  stingrays. You can
]‘l]St imagine Irwin yelling:
Jqst look at thege beauties!
Crikey! With those barps 5
stingray can ki]] 5 horse!’

Australiap '
know that stin

. you don’t
ot gray is stap
oIfl tll:;’:Th'e lashing responsg
C tail jg aUtomatic: the
ated with, 5 deadly
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As a Melbourne boy, [’
should have had a heil®
respect for stingrays: "
film-makers maintain d
the ray that took Irwi i
was a ‘bull ray’, but W
not usually found as fm:ﬁu!
as Port Douglas. pe
biologist Dr Meredith” "
has been quoted 25 Sazlsud
‘It's really quite ununlei‘
for divers to be S8
they are grappling = ge
animal and, knowiné o
Irwin, perhaps that may
been the case.’
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The only time Irwin ever
seemed less than entirely
lovable to his fans (as
distinct from zoologists)
was when he went into the
Australia Zoo crocodile
enclosure with his month-
oldbaby soninone hand and
a dead chicken in the other.
For a second you didn’t
know which one he meant
to feed to the crocodile. If
the crocodile had been less
depressed it might have
made the decision for him.
Asthedozy beast obediently
downed its tiny snack, Irwin
walked his baby on the
grass, not something that
paediatricians recommend
for rubbery baby legs even
when fhere isn’t a stir-
Crazy camnivore a few feet
away. The adoring world
Was momentarily appalled.
They called it child abuse.
The whole spectacle was
revolting, '

Irwin’s response to the
sudden outburst of criticism
Was bizarre, He believed
that he had the crocodile
under control. But he could
hﬂ‘fe fallen over, suggested
aninterviewer. He admitted

that was possible, but only
if a meteor had hit the earth
and caused an earthquake of
6.6 on the Richter scale.

What Irwin never seemed
to understand was that
animals need space. The one
lesson any conservationist
must try to drive home
is that habitat loss is the
principal cause of species
loss. There was no habitat,
no matter how fragile or
finely balanced, that Irwin
hesitated to barge into.
There was not an animal
he was not prepared to
manhandle. Every creature
he brandished at the camera
was in distress. Every
snake badgered by Irwin
was at a huge disadvantage,
with only a single possible
reaction to its terrifying
situation, which was to
strike. But Irwin was an
entertainer, a 21st-century
version of a lion-tamer, with
crocodiles instead of
lions.
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phencmenon remarkable person
Marine biologist scientist who studies the seq |
| zoologists scientists who study animals '
|| paediatricians doctors of children’s diseases
| Richter scale measurement scale for

earthquakes named after its creator
Charles . Richter or

Unit L: A Life’s story
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oY
K writing: composition and CUHVBHUlBI’IS

. Assessment task

steve Irwin, a biography

Your task

You have been asked to write a biography of Steve Irwin. You have read
and studied texts about him and made some notes. If you like, you can
include some information and opinions from other material you find
yourself. You can choose whether you present him in a positive way or a
negative way - or present a balanced point of view about him.

You should:

organise your points logically into paragraphs or sections with
subheadings and provide an effective beginning and ending

use a variety of sentence structures and remember to link your
ideas using a range of connectives

use capital letters, full stops and commas accurately to
make your writing clear for the reader.
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Reading

e use skimming and scanning to find information in a text

e infer and deduce the meaning of a text

e recognise and comment on how writers’ choices have an
effect on readers

o explore how the structure and presentation of a text help to
create meaning.

- i

® plan and develop a written argument

® use evidence and opinions to develop your own point of view

® use punctuation between sentences accurately to make
meaning clear

® use apostrophes accurately.

~ Speaking and Listening
- present a talk in which the structure and vocabulary make

. Your ideas clear
| ® work with others to develop a role-play.

IV E ! e .
- Y I ennr

. ® Present a news story (Speaking and Listening: Drama
2 role-play and performance).

'¢ad and answer questions on a news article (Reading:
Reading for meaning)
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1 Presenting the news f

SR N A | The news is all around us. Events and incident :
" You are . : . A ents are QhNQYs
v are leaming happening and the news is being updated constantly,

S ‘:ihff::e??res th‘; news, the A hundred years ago the only way to get the news was by

g T or:'ns_ takes, and how reading a newspaper; today, people can access the news
o choose to get it. | when and how they want it

Aclivity 1

1 Which of the stories in the table below would you put

In a national newspaper, television news report or news
website? Which would you not use at all? i

E__Iij_g_l_’_ri_r_r!e Minister of the United Kingdom has resigned |

. Manchester United win 6-0

. Film star reveals she has been single for three years

,' Open-air swimming pool may close down
' Woman, aged 56, gives birth to triplets
| Scientists warn: act now fo slow global warming

2 a Which of the stories in question 1 did you
include in all three media: the newspaper,

the television news and the news website? pr Aty B

b Which stories did you not include 1> ?'l i

in all three? Why not? / -t
T y 7

3 Write a sentence beginning ‘News is ..., in which homes flooded  E if

. : 5 : 10,000 1t of u

you explain the kind of information we can get from =000 without povd! o

newspapers, television news and news websites. : 150,000 havenu: walc i b

ppppp

Man arrested in !

P | ErN
T 2R oech murder hung | ° TS
% f“u."' oy ey liliog e prastiuand in ["'u‘x-*

Wiols bapies punes bothe momn e . o LT B B



. 1 Different media present the news in different ways for different

| eople. What are the advantages and disadvantages of

newspapers, television news and news websites? Think about:

+ how and when people can access them

o how much news they provide

¢ howmuch the reader or viewer can choose which stories
to find out about. -

" 5 Which media - television news, newspaper or news website
= _yould you recommend for Jemima, Derek, Chris and Carrie?

i We want a quick summary
of all the news after the kids
are in bed but we're usually
too fired 1o read by then.

I'm very busy. The only time | can
catch up on the newsiis in faxis
on frains. I'm mainly interested i

J | want fo know everything

that's going on. | can
spend hours finding out
all about the latest stories
and events in the world.

3 Look carefully at the images on page 32. They are from Sky News, The Times

newspaper and the Telegraph website.

How would you describe the newsreader and the newsroom, the newspaper
front page and the news website? Why have they been presented in this way?

52

diPERY( 41153 Noun and verb phrases e

4 mﬂn Phrases are groups of words which ~ The verb in a sentence is called the verb |

\A ude a noun (the head or most important  phrase. Sometimes these contain more than ‘

% ‘i:"’If:_) and others which add informationto  one verb: the main verb and one or more |
— | &1 this sentence, the noun phrases are auxiliary verbs. The verb phrase in this |

AN
WS

N\

~ 0un phrages and circle the headwords.
/Iy . An old grey-haired man walked

‘When we went to the largest theme
- Park in Florida.

“Ddeﬂi'ned and the headwords havebeen = sentence has been underlined: the main
circled: 'Ih:g_lamQ@wagged itsshaggy  verb has been circled: ‘I an@m bed.*

e 2 Copy these sentences then underlin !
‘ ".,COW these sentences then underline the verb phrase and circle the main Vel'be =

A S T W T T AR .

® Mum had cooked a large roast dinner, ;
|

® The sprouts had been boiled f :
"-1‘.""1? towards the small corner shop. hour and a half. A ‘

best day I can remember was ® No one would eat them.
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ll‘n

_ - @ p e 1 Look at the
sures of a newspaper
2 F@ E‘]TGU o » Here are SO
B e summal
{EHBEDTG @ag@ ds to be bold and i lea‘;eso
newspaper needs 10 b ) e isoften
e e fr?nttligggﬁ 3::5 dis1in?:1 features to achieve this. e often us
"~ You are leaming: eyecaiching. e sometir
e fo explore the layout ofa e sometin
newspaper front page and to \ same SC
write an effective headline. e vhich rules d
W-#Wm
e : Masthead A
ACfIVI'l'Y 1 The name and logo d FOWI
ik s g o 12/05/2007
| ¥ pLUS POSTER -
# ke p s AT
! : i I ' 00
eye-caiching graphic fo § Kl
:;verﬁsevﬂmtelse can be ;1;3:' :ﬁjhfn
found inside the newspaper 7 _
Headline
Sums up the main . Straph |
new§puperstayio atiract . / Addst
S % | Beckham to decide 1Hiswey <
e b “’ﬂm
A picture fo
e =l (B m
=S vrf';od:,'-\cﬁv'rly 3
aticel Use the tal
1 Which of these layout features: create the
a Clearly and boldly shows the name of the newspaper? Text S
b Tempts the reader to buy the newspaper with things on Igf m&m?; :!;:mij A'school i
offer inside? " classroom

¢ Encourages the reader to read the story on the front page by
summing it up in as few words as possible?

Adds a little more detail to the headline?

Says who wrote the article?

Hlustrates the subject of the story?

8 Gives more detailed information, including facts ang quotes?
Activity 2
An effective headline should sum up the news stg
. : Iy and attract
reader’s attention, making them want to find out more, &

E——

=0 Q.

used? Writ,
made your

h
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1 Lookat the headline for the news story on page 34. Write down two or Feadlve. .
ore reasons to explain why you think the headline writer chose it. Ao o wiiie o
o Here are some rules for effective headline writing. A good headline: { e ‘%z):i ’Q“s"
. summarises the story in as few words as possible ‘., 9 (\w% PR
. leaves out unnecessary words like ‘the’ or ‘@ | =
o is often written in the present tense | C,AEJ% t«b\/‘ WNV
« often uses dramatic or emotive language a o V‘U“W
. sometimes uses a play on words or pun \ W
« sometimes uses alliteration: two or more words beginning with the ‘.

same sound or letter.

Which rules do these headlines follow?

® FOWL PLAY, REF |

12/05/2007

| TWO chickens are so addicted to
football they have leamt to dribble,
slide-tackle and do headers in their

. ADVENTURE NE

© MOBILES ARE
1 KILLING OFF BEES

izgspir; By Victoria Ward 15;0412(?07 -
— more det MOBILE phones have killed millions {7
the heod of bees, scientists said last night. The
radiation is said to interfere with their
iine navigation systems which prevents them
B finding thei back to hives. ¥
-lesmd i "@ n g elrway Y R r" i,
rew Adiv. s e -~ - % 7 ;
wrote PR g {_ Assess your progress
aricle se thz:l:able below to help you select the best words to L 1 Design a newspa;:;e e
- create the most effective headline for this story. : S on
e orfide: L : £ ; page for the headline
. AT - you wrote in Activity 3.
jetail :I ::::)ol is s: infested with rats, they are invading ~ Remembertoin clud: all
oms during lessons and frightening students. the
features you explored
anish f0° in Activity 1.
: infested | school fﬁg—;hteﬁs_“ [students | 2Witealstofall the
- features you have included
filed | lessons terrifies pupils 2 in your fr(v)loﬂu page.
riddled classroom ! scares children _ ga Write a sentence or
use;gh st_the rules for writing effective headlines have you ;f Mol::?r each feature,
rite two or three sentences explaining ho explaining the effect you
Made Xp ghowyouhave ¢
Your headline effective. -:! were frying fo create.
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3 Structure of a newspaper

A newspaper article isn't just a story, it's q Yo
carefully crafted information fext, with its A
own style and particular use of language.

| Activity 1
| Read this newspaper story then answer the questions to help you
understand how the information in the article has been organised.

—g

Fo!
rol

fac

Boy gets toilet seat stuck on his heal

Firefighters said on Wednesday they had cometo a boy’s
rescue after he got a toilet seat stuck on his head.

The toddler, aged two-and-a-half, and his mother walked
into a fire station in Braintree, Essex on Tuesday saying the
boy had put his head through a small trainer seat for the toilet
and now could not remove it.

Qb W N

*His mum had tried to get it over his head but couldn't

Write down:
¢ who was involved » what happened
e when it happened » where it happened

e why it happened.

Which paragraphs give you all this information?

What information do the other paragraphs give?

Why has the writer included quotations from the firefighter?

How many sentences are there in each paragraph? Why do
you think the writer has done this?

Write a set of instructions on structuring a newspaper

article. Use these sentence starters to help you.

« The first one or two paragraphs of 2 newspaper article should tell
the reader ...

« The middle paragraphs of a newspaper article should ...

« The writer often includes quotations fo ...

» The final paragraph of a newspaper article usually ...

« The number of sentences in each paragraph can vary but often ...

budge it so she walked him down here and asked us tol
a look at it and we went to work and we managed to get)
in no time,’ firefighter Chris Cox said.

We simply put some dishwashing liquid on his heal
ears and it slid off nice as pie.'

He said the boy had been ‘very brave' and ‘toddled a
happy as can be' after his ordeal ended.

Wrote




